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Introduction 


Social Education in India is of recent origin 
Prior to 1949, this aspect of education was knomn as 
adilLt education. The origins of it lie in the prog 
rammes of adult literacy and adult education. If 
the movement exists to-day, it must be seen in the 
light of its past history. So below is given its 
brief historical background and how this movement 
passed through different phases and bow it became 
deep-rooted in all states of India with uniform patt 
ern, 

1. Historieal Review of Social Education!« 

During the British period, the educational 
opportunities were confined to a small percentage 
of children of upper class families in urban areas. 
So there was a continuous rise in the number of 
illiterate adults. Britishers encoi-U'aged class 
education and absolutely neglected mass education. 
So India, due to her colonial status, had a very 
low percentage of literacy. It will be interest¬ 
ing to study in this connection how literacy has 
progressed in this country. 

Year Percentage of literacy 


1881 


3.5 
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Year Percentape of literacy 
1P91 4,6 

1901 5,3 

1911 5,9 

1921 7.3 

1931 P.O 

1941 12,2 

, 1951 16,6 

So this movement originated as a fight for 
eradication of illiteracy, prevalent in the huge 
section of the population of tho country. 

Before 191B, very few sporadic efforts 
were made in the progressive parts of the country 
like Boitihay and Bengal, 

Late lamented Hon'ble Gopal Krishna Gokhale- 
a founder member of the Servants of India Society 
said, "The primary purpose of mass education is to 
banish illiteracy from the land. The quality of 
education is a matter of importance but comes only 
after illiteracy has been banished," * 

The above paragraph shows the need of 
primary education. Primary Education Acts were 

T'.”"T.L.Sabharwalii! The Social Education Organiser, 

Page 4, Delhi School of Social 
work. 
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also passed but they were not successful. So there was 
a continuous rise in the number of illiterate adults. 

The later history of Adult Education in India can 
be roufjhly divided into five periods. The rise and 
fall curve of Adult Education in India has been closely 
linked up with the national movement. 

The first period: (191B-27) 

With the rise of political consciousness and 
growth of trade unions and cooperatives, this period 
was of some progress. 

The Second period: (1977-37) 

This decade was a period of economic distress. 

3o this movement received a set-back. The political 
and communal disturbances also had adverse effect on 
the movement. So this period was of decline in Adult 
Education movement. However, Bombay Province conti¬ 
nued its efforts in this due to the support of Govern¬ 
ment and voluntary bodies. 

Upto 1937, this adult literacy movement was 
organised mainly by voliintary organisations and there 
was almost no effort, from provincial or central 
Governments, 

The Third Period: (1937-47) 

With the advent of popular ministries in seven 
out of eleven provinces in India In the year 1937, this 
movement got a new life and adult education was, for 
the first time in the educational history of India, 
accepted as the responsibility of the Government and 
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the organised work was taken in hand. 

In 193B, Adult Education comruittee, appointed 
by the central Advisory Board of Education, emphasi¬ 
zed that, literacy was not the ond of adialt educat¬ 
ion, but only the beginning of it, leading to further 
education. It was stated that, adult education 
should also include education for health and good 
qltlzenshlp. So the new syllabus of adult educat¬ 
ion was not confined to mere literacy but Included 
some civic education also. 

Thus the emphasis changed from adult literacy 
to adult education. 

The chairman of the above mentioned commi¬ 
ttee, Dr. Syed Mahmud said in his speech-" Gentlemen, 
we are assembled here to discuss the momentous quest¬ 
ion of educating the millions of our illiterate br©%^ 
them. I need hardly emphasize the Importance of 
adult education as a foundation on which must be based 
the development of the social, economic and political 
life of this ancient land of ours. As long as the 
masses remain steeped in illiteracy and Ignorance, 
economic and social up-building of the nation will 
remain a pious dream. In Western countries, it aims 
at extending and expanding the minimum school, educat¬ 
ion received by adults, but in our countiy, with her 
extremely low percentage of literacy and her back¬ 
ward socio-economic organisation, the objectives of 
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this movement shoiild be: (1) to teach the illiterate 
adult the three R's and, C?.) to impart knowledge close¬ 
ly correlated to his working life and give him a 

2 j 

grounding in citizenship.” 

Again due to high percentage of illiteracy, 
emphasis was placed on removal of illiteracy and it 
remained as literacy programme. 

Central organisation namely the Indian Adult 
Education Association was founded in 1938 which still 
acts as a connecting link between agencies doing this 
work. 

On the whole, this period was a bright period 
for adult education in India, 

The Grant-in aid Rules for the adult education 
were framed in 1938-39. The entire expenditure of 
the scheme formed a part of the provincial budget. 

The Fourth Periods (1942-46) 

In contrast to the previous period, this period 
was of a gra&t deterioration in adult education* It 
received a tremendous set-back with the out-break of 
world War II and subsequent resignations of Congress 
Ministries. Expenditure on education was cut down 
in all the provinces. The movement also suffered 
due to the Quit India movement of 1942, 

The Fifth Periods (1946 onv/ards) 

In 1946, the National Government came into 

power at the centre and in the provinces and adult 
^•^ur^^^ & Nalk. A student's History of Education, 
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The central Advisory Board of education set up 
a sub-coranlttee in January 194B to make recomwendatlons 
on the subject of Adult Education under the chalrnian" 
ship of Shrl Mohanlal Saxena. The Saxena report was 
flmlised in June 1948 and adopted by the C.A.B. of 
Education in their fifth meeting held at Allahabad in 
Janriaiy 1949 and Adult Education came to be known as 
Social Education. 

Kow the emphasis changed from adult education 
to social education- a term coined to emphasize not 
merely literacy, but the education of "whole personality" 
for efj'ective social living. This clriange in the momen- 
clature also changed the content of adult education and 
it was broadened. 

Attempts were made to organise libraries to 
support social education. In the production of suita¬ 
ble literature for neo-iiterates, valuable work has been 
done by the Mysore State Adult Education Council, Idara- 
Talime-O-TaraqqMii Jamla Millia, Indian Adult Education 
Association, literacy House- Lucknow etc. 

In the field of Audio-visual aids, the National 
Board of Audio Visual Education was formed to help the 
Government and other organisations. All India Radio 
with its special programmes has been rendering valuable 
service in this field. 

Thus the Social Education movement became deep- 
rooted in all states of India with uniform pattern after 
independence. The movement was extended on a seal© 
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larger than that attempted at any earlier periods. 

After attaining freedom from the foreign rule, we 
had to carry on the war to literate our country from 
poverty, diseases, ignorance and illiteracy. For that 
the community Development programme was launched in 
India. 

With the dawn of the scheme of community projects 
in 1968, It brought a new exciting life, for the social 
education. It provided a concrete shape for the 
concept of social education which not only removes 
illiteracy but also becomes the instrument to change 
the mind, life and habits of people and became an integral 
part of this scheme. 

In the history of social education movement, 
which extends at least to fifty years, the last period 
Is perhaps the significant, Mot only the movement 
spreads out but its concept is much wider than it has 
even been, 

2, Background of the problemi 

Social education, as it includes in its programme, 
eradication of Illiteracy as one of its aspects was an 
urgent matter for our country even prior to India becoming 
an Independent nation. But after the Independence and 
more specially after we adopted for our country a demo¬ 
cratic constitution based on adult franchise in the year 
1950, educating our masses through social education became 
a very urgent matter. Our goal is to create a democratic 
welfare state in our country. For this to be possible 
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pi**r*rni'!'H .-rni luuh<*l’.‘‘.*cl ^.n VMi‘\ ouclril 
•J.orf 3‘i.’'r.'s UK ;!i"uur*.'u'il i/'i it :inCi ’^uT.-ir.; ;xfi 

ralyyral ^'irt uT ihla achwr.'.e* .]o uiir yj’/e '/car I'lana 
f^rivc rr>,.Tl to i.his riovoir.unt, 

Tims social eiucation is a ffiaitor of nreat 
urforicy for our nation, ochomes of Joclal Education 
proj'r'imm^'js have been rra!>*cd urd lanuolt-^d by avary 
state. The Central Governrr.ent has toen taking interest 
in this noveraent, l-'Oirhay stat.e has also taken up with 




prcnt enthusiasm and zeal the v/orh of tachllng this 
urp;ent problem« In 194P , the scheme of adult edu¬ 
cation was revised to make it more comprehensive and 
broad based to meet the new demands in new circumst¬ 
ances and it was thereafter doGi?:nated as social 
education movement, 

On 1st hay i960, Gujarat State came into 
Gxistence from Old hombay state. In Gujarat State, 
the work of social education is l>einp, done on the 
same pattern as of old Bombay state, 

3o Problem, of Investigation: 

1 ookinp; to the urponcy of the probjslem of 
social education, it is necessary that, we should 
revihw from time to time, the work of social educat¬ 
ion that is being done and compare our achievements 
v/'ith the goal before us. 

(a) The problem itselfs 

The problem of investigation Is a survey of 
social education in the district of Kaira. 

The problem is limited to survey the social 
education in the district of Kaira from 1961-62 
to 1960-61. It is also limited to measure the 
quantitative progress made in this field. 

People are misled to a wrong concept of soescial 
education, so an attempt is also made in this 
study to explain the concept of social educat¬ 
ion and its needs, the objectives of it, its 
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inistratjon and orranisal.-ion and its content 
and activjtios also, Tlie Intention is to help 
U'lo roadors to mke correct crasp or details of 
social education. 

(b) Its needi 

In this dissertation, an humble attempt is made," 

(1) to study bow the social education uork 
was beinr ^ione during tiie last decade, 

(ii) to ovrOuato thr, quantitative progress 
made in this field, 

(ill) to see whether we are keeping a satisfactory 
pace, 

(iv) to determine the factors that are hinder-* 
ing the progress, 

(v) to compare the work done in this field by 
Regional Social Education Committee through 
Education Department and Development Blocks. 

So the present study is a modest attempt to 
present various types of informations regarding social 
education and it will be of some help to educationists 
or others interested in this field® 






huihodoloFtv of tlir: Invesblpratlon 


Introductions - 


reroro oKbui’kinp. upon Die inveatip.at ion, 
the moat Irnportanat prohlem that faces as Is that 
of metliod. The mothocl tlnat one adopts to study 
a pau'-tlcular problem, debomines in a larp;or mea¬ 
sure, the results obtained. So the suitability 
of the method to be used in a particular study is 
of the utmost importance and mustteK be determined 
in the first instance. Go in this chapter, the 
method and techniques adopted in the present inve¬ 
stigation are briefly discussed* 

A * 

Research Methods 

There are generally 4 research methods as 

unders- 

1, Ilistorial Method. 

2* Normative-Survey Method, 

3. Experimental Method* 

4, Comparative or Correlation or Genetic or 
case Method, 

We have to deal with social education work 
from 1951-52 to 1960-61 in Kaira District, so out 
of these research methods, Normative-Stxrvey method 
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was usod in the present investip;atlon. It is also 
called a descriptive method. 

The word 'Survey' Indicates the Fathering of 
data regarding current conditions of social edixcation* 
The vj’ord 'normative' is used hoca^ise surveys are 
frequently made for the purpose of ascertaining what 
is the normal condition or practice of social educat¬ 
ion in Kaj ra District <, 

B ® 

Techniques used to collect data: 

The following techniques we,re used for the 
collection of data in this investigation are as 
mentioned below:- 

1® ^juestionnaire, 

P ,, Int erviewing« 

3» Documentary evidences- Records and Reports 

published. 

1, Questionnaire! 

A questionnaire is a form which is prepared 
and distributed for the purpose of seciiring responses 
to certain inquiry. So the term 'questionnaire* appli¬ 
es to forms, distributed through the mails to infor¬ 
mants to be fill.ed in without the assistance or super¬ 
vision of the investigator. 

The investigator has to survey the social 
education work done by two agencies,' i.e. Ci) Regional 
Social Edicatuon Committee through Education Depart- 




mont 5 and (11) Dovelopment Blocks® The data of 
tlie work of the former agency v/ere col] acted from 
records of aducatloml Inspector's office- Padiad, 
and reports published by the above committee„ 

Social education is an intep;ral part of 
the conimiinity Development Prop.rammG. At block 
level 5 there .is a pair of social education or^'ani- 
sers who ajt'e responsible for social education work 
in block-areas® Social ISduc.vtlon Orr:anlser also 
prepares annual report of social education work but 
many informations with reference to the personnel, 
their training, expenditure etc. are not mentioned 
in it. 

Therefore, a special questionnaire was 
constructed to collate the data of all types of 
institutions and activities of social education in 
block-areas of Kaira District, This was done 
with a view to getting full details of the work 
under Investigation, This may even enable the 
officers in charge to refer to their records and 
files and thus do justice .to the questionnaires iss¬ 
ued to them. 

Construction of Questionnaires 

Pre-construction stages 

Before constructing the questionnaire, the 
investigator acquainted himself with the theory, 
the concept, the institutions and the programme of 
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sociaJ odiication froin tho folQov/inr' 3 i■l-■'^at,UI*GS"• 

l. Twiciiors' Jluncl'boo^' of social odvcatjon, Mini™ 
stry of Kducotion, Government of India, 1955* 

P* Comnmnity Development in India, BJuul^orji, 

1961. 

3* i'laniTual on social education, Gomifiimity projects 
Administeration, Governmonb of India, 1955* 

4. I-ianrmal on coirmvnity Development volrun© I, 
Government of Fombay , 1059, 

5* Hie social education orc-aniscr , J .L .Sabharval, 
1960, Delhi Gchool of Sooial work, 

6. Social Education in India, Sohan Sinch , L'.' 
1956, ministry of dducation, Governi/'ent of 
India, 

7, All India deport of social education for 

, h'i 1947-51, Ministry oj' Education, Government 
of India, 

Tho above mentioned literature helped a piood 
deal in concentrating upon a few important items that 
could bo included in the; questionnaire. 

In order to acquaint with the administrative 
organisational aspect of social education in block-areas, 
the investigatlor visited the following p: in persons 

1, The Social Hducation Organisers of Anand and 
Hadlad Blocks. 

2« The Director of Social Education Organisers' 
Training Centre, Samlala near Baroda, 




The foati.'res Mora hopt In view 

whi3 e ]'.ramlnf: tlie onnainos 

Is .('ordin,'' uT tpiostion, 

P« Oraiasion uT trivial cpiGstioiij 
3, Proper ro3aiior.shii’ of tinGatj.ons and items 
i/iil:! tliG prollGm xinecr invtstifration, 

4« Uso of tochnlcdl tonus in it, 
ha i!lncii^';h spaces for '^3 oar and 3of'i3jle 
enuj-'ios and 

6« i'ropor arran^or'ont of colnmns rand rovn * 

A c[uestj 03 -maire was tbon divided into two 
foriris- Form A and Form T. 

Form Aj 

Form A of th.-j pwostl onnairo was inrorniatioml 

3:) lank 

Form A of <-iUeot.1 onnaire includes the rollow~ 
inp items} 

1® Tbirljer of social education orpanisera and 
their training, 

P* nun’bGr of social oducation classes organisod, 

3. ITumber of adults on roll, 

4. Number of adults passing the tests with 
sub-columns of male and female 

5. Number of cultural and recreational programmes 
arranged, 

6® Number of youth clubs established, 

7« Number of mahila mandals established, 


1* See appendix No®2* 





8® Niynber of farmers' clubs established, 

9@ Number of bhajan mandals established, 

10® Number of village libraries organised, 

11® Number of trairling camps and shlbirs organised, 
12® Number of training courses organised for teachers 
conducting the classes of social education, 

13» Number of community centres organised, 

14® Number of radio sets installed, 

15® Number of circulating libraries, 

16® Number of esdiibitlons organised, 

17® Number of Gram Sevaks and Gram Sevikas with sub" 
headings like trained, untrained and total. 

18d Total expenditure on social education work. 

The row lines were drawn for different years. So 
columns and rows created cells which were filled in by the 
Social Education Organisers of the Development Blocks of 
Kalra District. 

Form B« 

Form B of the questionnaire was constructed to study 

p 

the work-load of the social education organiser."® 

1. First item was about to know whether the social 

education organiser was male or female. 




See Appendix No.2* 
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P.o The yecoiui jtc,>!r\ wa;i aloiifc bo Icikii,' i/ho'blier 
the Cocial .-kh>c;jlion OrrmiltJei’ vas trained 
or not ® 

3o The third Jt.or!! vjns r'oneoxmed ixiih the per™ 
centafG of his joh tirao spent on I'ieid 
duties, office ddtiee and meetings. 

4. 1'liG fourth itoin v/ns constructed to know the 
nuitiher of vill-'rcs in his or her 

G. The fifth Item v;?is constructed to hnuv/ tlio 
population of ijorsojis in his or her charp;e. 

6, The sixth Iten was constructed to hnov the 
area of villar:es in his or her cljar^o, 

7, Tiie seventh iteir v^ras ooncerianed with ttio 
participation of the Social otlvnation K £2 
organiser in vliSus^e social jculbui’al and 
rocroational activities. The Social education 
orrn-'.ni:jor had tu tick only in ono ap])ropriatG 
column, 

F,'Tho cipht item was related to the nuinher of 
nisht-halts, the Social education orpianlser 
made in villa?;Gs for social education programme« 

Then the questionnaires v/ere mailed v/ith covering 
letter to the Social ediicatlon organisers through Block 
Development Officers of Six Development FJlocks of this 
district by registered letters. One Block Development 
Officer refused to give the data. So special permission 

was obtained from the Collector of Kaira District by a 




loLl.or a;.(j Llnj Gollertor inrorriou all the } lock 
Devel opwent Officers to c(JO}joratc .ip this oluoat tonal 
STU’Voy woi’k^ llion all the locial ethicatlon ox'f-ranisers 
responded to Huostiorinaires» 

■Uainplo; 

The subjects foe* adu'inisterinp, iJio question- 
nalx’e woi’e tiie social educatiorx or, 2 ;anlsex‘s of I'adiad, 
hohinodabad, Kajjadvauj , balasinor, Anand and Thasora 
Ill oaks. Ono of the post of Social educatiori orpanisor 
at Anand I'lool:; was vacant so tli.jre wore 11 Social 
edu.cal.ion tu-!?: a nisei’s in tlie jrear 15)61-62 and all the 
Social education orf.anisors responded to it* 

2 0 Int erviewixv'f - 

A conversation directed to definite purpose 
other than satisfaction in the meotlnr itself is 
called an interview. It is a face~tp~J?ace ir'ootinr':, 

Tl'e typo of interview applied in present investi¬ 
gation was the informational interview<, For the succ- 
essfxil interviewing, the interviewer used a schedule. 

Schedule is the name usually applied to a 

set of questions which are asked and filled in by an 

interviewer in face-to-face situation with another 

person. Before constructing the schedule, the first 

problem was to know, what ihformation was required. 

So a schedule ®was constructed for inqurlng about the 

t|[pes of activities organised by yuvak mandals , mahila 

mandals, farmers* clubs, bhajan mandals, types of 
3. See appendix No,2, 
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actjvihlns or"-; .lisccl at coEiMimJ by aont/’es , typos of 
film shows shov/n, types oC cultural! and reoj-oatiomLil 
activlLios ox'/'anisod , tyi.)oa of social service activltiGS 
owpinised ,types of oxhlhitions organised, participation 
of people in tlio nroprarnTne , difficiilties that I’etard 
the pro,"reas a _ etc. 

Then the intorviou was }ioIld vrith the Social 
ijuncation organisers of this district hy pre-arrang;ing 
date. The intnrviow is fruitfu]. when the subject 
feels free to participate. So fixinp of time and date 
of lntorvic\/ was important. Before intorvjewinr;, the 
cooperative attitude v/as developed hy brief introductory 
remarlis and the subjects feit that thoir cooperation, 
was v;orthwhlle. 

After establlshinp. the I’apport, 'the interviewer 
asked the questions to the subjects from the schedule 
and the responses were recorded hy the Investigator, 
oomo additional informations were also collected during 
the interview. 

The interview was brief enough not to i tire 
or irritate the subject. The interviewer chocked the 
record before he left the presence of the subject. 

This may prove a time-saver and may avoid the necessity 
of return visits. 

3, Documentary Evidences} 

The third technique used in the present invest!■» 
gation was documentary evidences. This technique deals 
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i,;ith the rtjcords which already exist. It was used 
for MoasurlnR quantitative ni'ORress of social education. , 
Q^io data of village libraries, their p;rants , train;inf>; of 
primary teachers cojiducting social education classes 
and its expenditure, organisation oi' community centres 
and the grants paid, the number of cultxiral programmes 
organised etc. were collected from the records of Edu¬ 
cational Inspector's office, Kadlad. The data of social 
education c.lasses, the number of aduits on roll, the 
number of adults passing the tests and tho grant paid, 
were collected from three reports published by Keglonai 
Gocial Education,lomvnlttee, for the year 194P. to 1951, 
1951 to 1955, 1956 to 1958 and the data of tho remaining 
' years were colicctod porsonaily from the office of the 
Regional Social Education Committee, Surat, 

,C, Tabulation and Graphing: 

After the returns of the questionnaires, 
the data were tabulated and presented in tabular forms 
for different aspects of social education. The data 
of both the agencies were tabulated into different 
tables so that we might compare the work of both the 
agencies, • 

In the ease of the data supplied by the Blocks, 
the column lines were drawn for different years and the 
row lines were drawn for different Blocks of this 
district so cells were created and the figures were 
put In appropriate cells. Columns showed the quanti- 
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tative pro,stress made in different years v/hile rov/s 
sUo’vved the quantitative progress made in different 
flocks 0 In the lower corner of the rif^ht hand side 
of the table, t})e tobal number was put, which indicated 
the total nujnber of different aspects of social educa¬ 
tion® 

In the case of studying: tho work-load of the 
Social education Organiser, the data were tabulated 
and average parcGntape of his or her job-tirne spent on 
field duties, office duties and meetings etc was calcu¬ 
lated. The average number of villages, population 
and area of villap:es in his or her charge were also 
calculated. Tho average number of ..j It ni.ght-halts , 
made by the Social education organisers were also 
found. 

After the tabulation of data, it was inter¬ 
preted and observations were made. The work of both 
the agencies was ■ compared in several aspects of social 
education, i.e, the number of classes and adults 
passing the tests, village libraries, community 
centres etc. 

A few graphs were also used to present the 
tabular data in visual forms. Some photographs 
showing the social education activities, were also 
put in the body chapter. 




Do Genora3- plan of Disaei’l.ailons 

Here it ia pivcr ir a'rrut-slioll, the contents 
or each of the chapters wl.icli unfold the plan of the 
Dissertation, 

The first chapter is devoted to i J'lC methodology 
of research and the techniques used in oolloctlng the 
data in the investigation. 

The second chapter is devoted to social educa™ 
tion-its meaning, specifications and need. 

In the third chapter, the objectives of social 
education are discussed. 

In the fourth chapter, the administration and 
organisation of social education at different levels- 
from National to vilLage- is discussed. 

In the fifth chapter, the contents of social 
education and its activities are discussed. 

In the sixth chapter, it is given tlio survey 
account of social education work in Kaira District, 

This is a body chapter and various aspects are given 
as unders- 

I. A very brief history of this movement 
in this district, 

II. The present agencies doing -social edu¬ 
cation work in it ; 

III. Growth of social education work during 
the decade of 1951-62 to 1960-61, survey 
of various tools of social education, 
presentation of data in tabular forms, 
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'•raphs, rliacmsloj-is d; I",he data under 
ilir'f'orent htjadin,a;s , 

IV^ The personnel of sooinl odiicai-ion and 
their training, 

V* The work-load of the social education 

organiser etc 6 

So this chapter gives a cJotalled account of 
tliis movoiiient in Kaira District. 

The 3evr'-,nth chapter is thc' final chapter M±lrk 
which includes ohaervations made J.'rom the data, sugge¬ 
stions which are likely to help tl",e movoR'ont and con¬ 
clusion and evaluation of this roovoment. 

At the end of the dissertation, hlhliography 
and appendices are given. 
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Chapter II 


Social Jiducation 

heaning , opecif Ications and. Ileod 


Introduction? 

As \TG hnow that education is a Hifedong 
■process, i.e. from cradle to grave. So education 
cannot and shoiild not stop when a person ari*ives 
at some prescrihod age. Hence education is nece¬ 
ssary for adults who are nenibers of tlxo societies. 

In this chapter, meanings of social education 
and ddult education, their cop'parisons, place of 
literacy in social education and ILs need arc hriefly 
discussed, 

lo Social Education? 

After independence, nev/ problems were ci’cated 
in India viz. democratic cons't.itutlon, ideal of 
welfaJ'e state, adult franchise etc. Before inde¬ 
pendence, adult education was merely a literacy 
programme. After independence, the new concept 
of social education evolved from adult ediication to 
meet the felt needs of the adults. 

Definitions 

The term social education may be defined as 
► 

an educational process which trains people of both 
sexes ins- 
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(1) BJemcntury l:not;ln![:o and venation, 

(13) Uoadinn and writing, 

(.iii) Citizenship, 

(iv) hroduetjon of social solidarity, and, 

(v) Coinnon sense and. coinr-ion knov/ledf^e» 

hue to these, they may ho able to adapt them¬ 
selves to social life. Thus social education is not 
merely to impart literacy or throe R's , hut is "an 
education for the complete man" . Soclad. education 
v/as defined hy D o late l-'iaulana Abdul lalam Azad , 
while doliverinp; 3.he inaup'ural address at the UHRSCO 
Seminar on Rural Adult Hducation for comrr)unity Action, 
at Mysore, "as the education for tho complete man. 

It wi3] f:ivG him literacy so that the know3edf:o of the 
world may bocomo accessible to him. It will teach 
Jiiir hovr to harmonise himself with his environment and 
make the best of the physical conditions in which 
he subsists. It is intended to teach him the rudiirients 
of hygiene, botl: for the individual and. the comnninity, 
so that our democratic life may be healthy and prosperous. 
Last but not the least, this education should give him 
training in citizenship, so that he obtains some insight 
into the affairs of the world and can help his Govern¬ 
ment to take decisions which will make for peace and 
progress." 

Social education in India bears family resemblence 
to what is known in different countries as adult education, 


1. J.L.Sabharwal. The Social Education organiser 1960,P.8, 
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]'a3ac Gihicabion, civic eduonilon, comifainity education 
and also funclamontal ociucation- tlio naFios coined by 
ITIU'ISCO. 


2„ Adult ilducationi 

The new concept of social education was evolved 
froff tiiG IcrtR adu.lt education. So let us see what 
ti'O terms adult and adult oducation moan. 

The af'o of tlie adult depends of course to a great 
extent, upon the laws govorninp; the education of the 
children atid the younf, people in the country concerned* 

So the definitions of adults vary from nation to nation# 

Definit-ions of an adults 

In II.S.A. an adult Is defined as a person of 
approximately twenty years of age and older while 
in England, tlie persons above the age of eighteen are 
considered as adults.- 

In Indian states, where compulsory education is 
provided upto the age of eleven, fourteen may be taken as 
the age of adulthood. So an adult means a person of 
14 years and above that age. 

Definition of Adult Educations 

The term primary and secondary education have the 
same meaning everywhere where as in the case of Adult 
education, it Is defined in different ways by differeent 
writers in different countries. 

So the term adult education may be defined very 
broadly so as to include all instructions formal or 
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informal under the fol3-owinf' condi lions S“ 

1) that the o-.u' ' u' c educ«innl has reached the 
age of adulthood according to the concept 
accepted by his country, 

2) that he takes to education as a minor pursuit 
and, 

3) that he follows tlxe activity on a voluntaxy basis. 
In western countries adult education vras the 

continuation of ediicabion already given In elementary 
schools and spread of culture. It liad also vocational 
aspect, hut in India, d\ie to high percentage of illi¬ 
teracy, emphasis v;as placed on the removal of illiteracy 
and all efforts were concentrated on literacy in adult 
education though it vms broadened in 193P by popular, 
Ministries in the provinces. Thus it was only a literary 
programme. 

3, Comparision of Adult Education and social Educations 
The following points will give a clear idea bo\'Lt 
adult education and social educations- 

1) Adult education was meant for adults while 
social education is meant for all persons of 
all ages. ■ 

2) In adult education there was no provision for 
crafts while in social education there, is 
provision for it. 

3) Adult education emphasized formal teaching 
of three R*s while social education empha- 




“sises sop.ial 5 moral ard riilt.ural aspects 
also * 

4) AtU^lt odtication was loss exporsive i/'hile 
social education is more expensive. 

5) Vor Adult education a small number of per¬ 
sonnel V'/as enough, while for social oriiicatlon 
a large nunber of personnel is reniiiredo 

6) The progress of adult education tfoiild be 
measured by tlje ni.imber of adults made literate, 
whi3 e the progress ol' social education cannot 
be exactly measured. 

7) Px’ogramme of adult education was meant for 
illiterate adults v/hile programme of social 
education is mount for educated people also. 

P) In adult education the basic needs of people 
were noglec.tod while in social education they 
are considered, 

4, Place of literacy in Social ilpucation: 

Mahatma Gandhi's view:- Literacy is neither the 
end of education nor oven the beginning. It is only 
one of the means where by men and woraen can be educated. 

After attaining independence, new orientation 
to adult education was given by social education. 

Before independence, adult education was all literacy¬ 
nothing but literacy work. In the new concept of 
social education, literacy is one of its part. 

The first national Seminar, sponsored by Indian 
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Adult I'^riT-'cation Aosocdatlon, i/as hold at Jabalpur 
In DecGrnV)er 19C0, ponGidorerl tliiis importanh (.[uostion * 
of proper plane of literacy in any soliome of social 
li]( 5 Ucation. It v/as decided tlial. social education 
was not confined to literacy, still literacy was to 
be an intep.ral part of social education. Social 
education does not bop.in v:ilh literacy nor oud "jith 
it. The importance of literacy cannot bo injnlmlsed 
because the £)ropr*os3 of the country depends tipoii 
literacy pereontapo. Tlic so)i>inar pointed out 
that literacy shoi'’ld not be divorced from social 
(KliicatIon \/ork. 

Article 4L , of our constiti.tion is i^nlversal 
free and compulsory ochicatlon for all children bot- 
ween the ares of G to 11 years. The principle of 
compulsory elementary education had not sixccoeded in 
flndinp; effective application as tho following 
table shows:- 

I'able Fo.I 

Showing the numVjer and fccntare of pupils 
of age rroup G to 11 in schools: 


Age - 
,Group 

Year 

M. 

^6 “11 

1950-51 

■ 192 

1955-56 

262 

1 

1960-61 

u— 

330 

L. 


P« 


f 


49,7 

51.0 

60.0 


ft 

if 


^ 2 a 


No Number of pupils in lakhs. 

Po Percentage of pupils in schools. Education 
(S. From -If inis try of Education/.juart erly ,Winter ,1960) 


At the end of first plan, 51 percent and at the 
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crid of second plan, GO percent of the ar'e pronp 
G bo 11 yeai-s :)o.ined tlio achooHs. oblifjrs \iQZ'o 

i-lirown np'on nocietjos as unlettered. Wastaf^e lii 
primal*:; Ji'.uoatlor! was also thereo 

oo rtiany children of to-dajr and adults v/ho had 
no ouucation in past are i] 1 iterattis . flicse illitor- 
atos a'*e sufforin" from linimistlc disahl3 itios, 

As t'!'"’.* nation took over control of prininry 
(vducai'.ion, the need of liters'’:/ propr'iinwo is 'likoly 
to disappor in a lonf'; iiilure and )i')t 

Ilonoo' literacy proprai'ine dosrjrvos an Import-ant 
place in socla3 odiic<atlon propramme. Eradication of 
13literacy is not the only function of it thonph it is 
one of its very important fiinctlons. The 113 1teracy 
rate is also an index of poverty and low standaj'd of 
living. 3o promotion of literacy requires no special 
pleading. Literacy is the foundation on wliich tho 
structuro of od\ication is huilt, VJithout literacy, 
we cannot progress. In a democratic society, people 
should 3')e able to discriminate between tho truth 

I 

and fals^jhood, good or bad. Literates can make out 
what, to read and v/hat not to read, while illiterates 
have to accept informations which are given to them 
and can easily fall prey to,propaganda® 

Considering the above points , literacy movement 
can neithor be minimised nor be eliminated from the 
social education movement. It should be the nucleus 


of it 






Ifeed of .Social uViucatjoru 


Ty l.jpli poroontape of allitor/'.oy, i.Oo f3,4 
accoi'dirif; to 1031 coiisiia, it is roally iFipossillo 
to achiove sotsial, o.’onomical oi* political pro;'i‘e3So 
Most of tho roforms passed in various parts 
of the coviriLry have not succoedotl as expected, tecause 
tiio people J'ur vdioin these refu 2 ’rr;s v;ere weant could, 
not understand and apprecialo their sipuificance<, 
ue have elect ms » host of vis have dovibt alioub the 
honesty and Miparliality of elections. People : 1 do 
not realise bljo tniportan''o of .i 'vote' and their 
polltlcai po-.z-er. As a Ilari'cr section of tho voters 
is i31iterate 5 they are easily carried away by 
slo?:ans and propaganda dvirinn oloctions. 

Go now questions arise as to how we can riahe 
our infant democracy succes.sful hov/ v/e can raise 
our standaj'd of culture and education under such 
mlrcumstances and how we can 3‘-"’’jnl attitude 

towards the .new scientific moans used for community 
uplift. The country is committed to a socialist 
pattern of society. How can v/e bring this social 
change? Tliough there is compulsory education for 
the children of ago group 6 to 11 years, millions of 
boys and girls at this age group are thurst upon 
societies as illiterates. There is a problem as how to 
educate theirr. When the world is changing rap idly, due 
to many scientific inventions, how can we ad;just with 
such changing world? 
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olOy ijolntJon of n.11 ILf. :>o • R'.•j I ioiis 
.)c;i T' 1 1. ;i o;o i.i j Lrj Ijroa 1 ('•onooi.i :i .u 


•looms 

aooia] 


ccluoaf:i on. ’,jo 13 ola.m-ocl ,oooi;-i3 o(Jucation Js 
i‘ i"c c M VO n VIS I. i‘i iTii G n L . :J o r' ia;i . jfij i n af _i on v;j 1 ] 

oi'Jy h'.'ip tho Itidividiaals to dovulop tl'om,solve 
slcall:,’', mentally and morally I'Ot tie st-andard 
soejoty \njll rise brj.n.y.inf' out iinity, cnltnro, 
ani-l haij]'iiioss« 


tjUi onlj 
not 

s pliy- 
of 

poaoe 


I'ljG strenr'ld- and slahilll-y of a di'niooratic 
Govowij'ioiit Jo'ponds v.yun Iho Torco of li.s onl irhtoned 
i)utilic opinion. T];e success of domooracy depo.uds 
on real education of ii>s citi^eiis® Go it:- is, 
thoroioro , noce3s.ary that tiie T)coj.)le whe* an© bo o3cor"“ 
clse their i'rai chise., ,, sliOTJld ho riven aaon^-at-e odti- 


cation. 


As ue ]mow that an adult Is the chi ef unit 
of a society and iliG ativancoment oi' a .family depends 
upon him. 3o bUo ji'n'-atrlon oi' 11 literates of this 
country has bocome nocossai’y othoruise our plans trill 
not hoar r^ood fruits* 

In villanss , people were sunh in i'^norance and 
superstition, tiieir IcnowlodRe about health, hy,fiiene 
and education were limited, their outlooh and 
attitude towards life were medieval and their standards 
of living were exi^remely poor. Such conditions were 
present when we achieved independence* 

The benefits of scientific discoverie® and 


inventions are not available to the villagers# To 




'hr.uip': al.out al'J th'jsG nlianr^GS, aoela]. odi^cation is 
very much nocessaiT J'or the c(Wiimnity uplift® 

The oducation of children Is iTiiportant for the 
fuLuro vrelfare state v/hjle odu.c.ablon of adults is vojy 
rn'ch nscossary for tho exishonco of ithe infant demo¬ 
cracy® The deficiencies created by tho past lack of 
educatio^ni facilities can he overcome by social edu¬ 
cation. 

Social education also acts as a vital link 
bet’:/eon the maker of all national plans, name3.y the 
Government and the vast population spread over the 
country for whom plans are meant. 

Lli'c has three corieral aspects- work, rest and 
recreation. Work must bo systematicj planned and 
pleasant. Rest must be undisturbed and adequate, 
Rocreation must be usesd not only for loy but also 
for improvinff one's self. 

Social education cannot much probe into work 
periods except for providsinf; technical instructions. 
For the rest period, social education vi]l aim at 
providing adequate rest by advocating good health, 
nutrition and hygiene. For the period of recreation, 
it can play an important role by providing constructive 
programmes for recreation. 

The Ideals of welfare state, successful demo¬ 
cratic order, schemes of social and economic develop¬ 
ment, depend on real education of its citizens, the 




, rj: 

soGds or r/hich are found in social, educabion* 
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Chapter III 

The Objectives of Social Education 


Introductions 

After the attainment of independence, the 
people \7erQ confronted with new problems and diffi- 
cultios and nexvf social and moral urfencios. So the 
new concept of social education evolved from the term 
adult education as the means of equipping the' Indian 
people to play their part in democratic social a 
order worthily. 

According to modern trend of objective- 
centred teaching, social education whJch Is an edu¬ 
cational movementhas its own objectives. 

Now the purposes of adult education in any 
country miist be related to the condltjons and tenden- 
dencies of existing societies at that time. Now the 
fundamental purposes of social education in Bharat 
proceed from the principles of the building socialism, 
and ideal of welfare state and democratic order. 

So in this chapter,-the objectives of it are briefly 
discussed. 

Social Education” Its ImplicationsS 

The term social education can be interpreted 
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as unders- 

1) Bducation of an individual with purely social 
objectives, 

2) Education of an individual to enable him to develop 
fully his potentialities in all respects» 

In the first interpretation, society is more import¬ 
ant and the education of an individual is to be organised 
in the interest of the society or the state . The Interest 
of the state is more important than that of an individual. 
Naturally therefore such interpretation can be possible 
only in totalitarian countries and hence it will not be 
suitable in our country. 

The second interpretation in its extreme form gives 
all Importance to individuals constituting the society or 
the state. Here the objective will be to give free scope 
and provide all opportunities for the full development of 
all potentialities and capacities of every Individual. But 
this will be practically impossible even for the richest 
country as making provision for various aptitudes and varied 
potentialities of all citizens of the state. 

So we have to select synthetic approach. Thus we 
aim at both the things by social education:- 

1) Providing the fullest possible scope for every 
individual for self-realization, and, 

2) At the same time, make every Individual willingly 
to contribute for the uplift of the society at 




larpe i,e, the state. 

Thus the objectives of social education in our 
country can ho, analysed as (A) those that aim at 
individual development and (E) those that also aim at 
the welfare of the society and the state community), 

Of course, the two will overlap at many times. 

A. Objectives of social education, from the view 

point of individual development:- 
1, Remedial Education: 

By this term, is meant provldinf^ opportunities 
to adults to take education as they did not have 
in childhood. So the spread of literacy among 
the grown-up illiterates Is one of the main 
objectives. An illiterate democracy is a danger 
not only to itself, but to the world. As India 
has ttois adopted a democratic way of life, it is 
thus necessary to eradicate illiteracy among the 
adults. So by this objective-, the deficiencies 
created by the past lack of oducational facilities 
can be overcome. Literacy is the main instru¬ 
ment in these days for expressing one's self as 
well as for assimilating the information and 
knowledge necessary for an individual's progress 
in his economic, social and civic aspects. So 
percentage of literacy of the country has to-day 
become a measure of the awakening and Intellisigence 
of the citizens of the country. 




Health hdueation including; l^nowledpe of rules 
of Hygienes 

Every individual should knov that health is 
not a just gift from Goii; but it has to be 
achieved and maintained by observation of spe¬ 
cific principles about balanced diet and guar¬ 
ding ourselves and family from various kinds of 
infectious diseases spread in various ways* 

He should also know tho simple and general 
methods of combating ill-health. Every parent 
should knoX'/ how to maintain child health also. 

In addition to this, every individual should 
undersband the importance of personal hygiene and 
social hygiene too, so that he may not be a 
nuisance to the society. 

To develop social skill s 

Han is a social being and as such he has to live 
first as a member of family, then as a citiaen 
of a town, city or village and then as a citizen 
of a state as well. So he has to adjust himself 
with other membe rs of the above mentioned insti¬ 
tutions and mould his mode of living in such way 
that he himself gets happiness from them and he 
himself becomes a source of happiness to other 
fellow-beings and thus becomes an active element 
of a harmonious society. So to develop social 
skill among the individuals is also the objective 
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ol' ito 

4, Vocational o’b.iectives 

Men worlinp; in farms and factories, shops and 
offices require and should be provided with 
education which could not on3.y enable them to 
do their work efficiently but enable them to 
derive ^oy from their work. The standard of 
national efficiency of production can never be 
raised unless the masses en^oy the work in v/hich 
they are enp;aged and know how to do it more 
efficiently. Our farmers are illiterate and 
ignorant. They are following the old-datdd 
methods of cultivation. So social education 
should teach them hovr to produce more food 
grains. 

So this objective of it is the economic one, 
where the adult seeks to improve his present 
technique, to acquire a new one and to develop 
his earning capacity. 

Teaching of some minor occupations and handi¬ 
crafts were included in the programme of social 
education. 

It is also the business of social education 
to bring down to the individuals the benefits 
of new knowledge that Is being continually created 
in laboratories and research centres. Thus 
social education serves as smooth and effective 
channel between research centres and the homes 
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and hamlets in which.common people live* 

5, Recreational oh;]ective; 

In past the leisure was the privilege of a 
few. Due to Industrial Revolution, leisure 
is within the reach of all , hut many do not 
know how to use it. So this objective is 
closely linlced up xirith the problem of leisure. 
If we dijaK do not provide facilities, the 
individual may turn out as a social evil. 

Hence suitable recreational activity has to 
be provided to him for healthy use of his 
leisure hours. The mental tensions which 
modern organisations of work create have to 
be counter-balanced by relaxation and proper 
recreation in order to preserve the mental 
health of the people® 

6o To create ancjf educated mind: 

This objective means to create an educated 
mind among the people. Even to-day, there 
are areas in the world with high literacy but 
as regards the culture of the people, it falls 
short of what is desirable and possible. 

Every individual has to be made conscious of 
the fact that cultural and moral values are 
also important. So social education will 
illuminate the minds of the people. So it 
provides different cultural activities. 
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B. Objectives from the view point of the society 

and the statei 

IndividToal constitute the elements of society 
and hence their developmimt from the individual 
view points is important. But we know that 
a man achieves hlp;her standard of life through 
society or social groups. Social education 
thus furnishes the true perspective in which 
the individual has to see the ’why’ and ’v/hat for*' 
of all his efforts. It places before the 
people the needs and problems of various groups. 
It teaches them the ways of thinking and solving 
the common problems in groups. 

S 

1, Promotion of social cohesions 

Our country being vary vast and .extensive, 
various groups are existing on the basis of 
religion, language and prefession. So it is 
nece^ary not only to remove prejudices amongst 
groups, but also to check the growing aloofness 
among Individuals and individuals and also among 
.groups and groups. Someone has aptly described 
this albofness as 'solitude'. Such solitudes 
exist between linguistic groups, religious 
groups, rural and urban groups, the educated 
and un— educated, capitalist and labourer, and 
the rich and the poor. 




It is tlio purpose of social education to re(3ucQ 
these solitudes as far as posslbile and to create 
common honcJs and a common culture in which all 
national elements can participate. 

Conservation and development of National Resources 
Kvory citizen should know full well v’-hat the 
country's resources are- material and human. 

3o social education should teach the people to 
view 1.ho 'Gift of India's Gcopraphy' and human 
stock as resources from v/hicli to build up a 
worthy standard of life for all the people in 
the land, 

a. Material Resourcess 

One of the most formidable tasks facing 
backv/ard nations is that of conservation 
and development of their natural resources. 

In India, we are faced with the deteriora¬ 
tion of our soil and forest resources which 
is assuming devastating proportions in some 
areas. Go every citizen should know these 
evils and should know how to contribute his 
bit for the preservation and development of 
these resources* ¥e have a large number of 
rivers. We are depending on rain for 
agricultural crops. Now we should utilize 
these rivers for agricultural purposes and 
' for producing electric power. 




Id, liupian Resourcess 

ruch more important ar-e Lhe human resouirces. 

It is the business of our schools and insti¬ 
tutions of higher education to develop these 
human resources. But a majority of the 
people had not acquired literacy and basic 
shills. oo social education has to take 
up the responsibility of imparting basic 
skills like literacy and productive skills 
to our people. It is also the business 
of social education to av/aken in the people 
an appreciation of the significance of the 
country's Five Year Plans and to enthuse 
them for the participation in it. This 
vast human resource should be utilised for 
community uplift through cominunlty action. 
Building cooperative groups and institutions; 
Intordependence and complexity of modern life 
demand organised action by groups. So social 
education has to lead on to teach people the 
skills which are necossax-y for building up groups 
qualified and willing to use these resources for 
the good of all. These skills comprise collect- 
'ive study of the problems facing the groups and 
collective and cooperative action for solving 
them and also a collective evaluation of the 
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results of these actions. By this way, new 
FOdes of coKrnon thlnhins, common action, mutual 
oharinp: are developed for comniunlty uplift. 

Another IrnpliGd ot^ective in this, is also of 
training for leadership which is the raw material 
for democracy. The above said groups provide 
the field for training of' loaders who later on 
can. lead the bigger gro\;ps of nation for more 
important and mighty tasks facing the country. 

4. Inculcating Social Ideology: 

The country is committed to a socialist pattern 
of society. To bring about this change, we have 
to do many things in many spheres. So one of the 
most Important ob;iective is to prepare the people 
to subordinate their private welfare to the 
welfare of their group , their community and their 
country and to do this joyfuilly. The attitude 
is graphically expressed In the famous words of 
an Englishman " who dies if England lives, who 
lives if England dies?”. 

This is not a matter of mere sentiment. It 
means widening the horizon of man’s mind to see 
his own existence as a part of a bigger existence. 

5, Citizenship training: i 

India is a democratic nation. The success of 
a democratic Government depends upon the public 
opinion and on real education of its citizens. 
This is how we are urgently required to "Educate ■ 
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our I.as'.ors'f throi'pih social oducatlon. A ^reat 
cifea] o.C ompiiasis 'las Icon placed, on rtialinp, tJae 
citiaoiia conscious of las rights and duties and 
also of the meanlnr; and value of vote. 

6„ International understandings 

The advance of science has vastly expanded the 
iiorizons of our experience by converting the v/hole 
x.i-orld 3nto one fainjly due to con’Kunication, 3o 
to-day, in this niodern world, international under¬ 
standing is n'ore necessary because of close contacts 
between different peoples of different out-looks 
and traditions of different countries. So a 
special emphasis is placed on international xmder- 
standing and on human brotherhood. 

Here it vrill be interesting to put the extracts 
from the world conference on adult educations 
The world conference on adult education, i/hich 
, met in Montreal, Canada, in August 1960, dealt in 

ono of its commission with the role and content of 
adult education. Here are the extracts from the 
report of the commission;^* 

The task of adult education in the face of rapid 
changes which the world is undergoing to-day 
is primarily to see (1) that the best in the 
traditional culture of each country should he 
preserved and people should be encouraged to feel 
pride and dignity in their own cultural heritage; 


1. Indian Journal of Adult Educatlon,FQb.1961.P ,5 
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(?) Lliat Lhe people must be encoiirarjed to ^^nder- 
stand and promote change, to v-eloome and cooperate 
with it, rocorniainf?; the e:xtent to v/hich they 
tlicmselvos can shape it or accept itj (3) that 
every person f=:ets oijportunity for personal deve¬ 
lopment to the def>:ree be or she is capable; (4) 
that iriLernal ional understanding is promoted; (5) 
that the existing gap between the specialists and 
ordinary people is bridged; (C) tliat evory adult 
is enabled to put to more satisfying use his or 
her leisure time; (7) that the deficiencies in 
oarllor formal education must be made good and 
(?) that evory adult plays a full part as he or 
she wishes to take in social and civic life. 

The above valuable purposes which can and should 
be promoted through adult education in all countr¬ 
ies according to their problems. 

The objectives of social edxication were discussed 
by TIational Seminars and All India Adult Educat¬ 
ion Conferences from time to time, organised by 
Indian Adult Education Association. The seventh 
riational Seminar which was held in Dabok near 
Udaipur on l?th of December 1956 adopted that 
"Social Education should create an urge for better 
lAxgtPu;, living, should foster a community spirit 
among the villagers, develop healthy village 

r 

leadership , educate the people to make an ‘ - 
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Gfficient use of bhe social and economic facilities 
available to them from various sources, broaden 
the vision of a villap.er and create a'desire and 
will among the peopvle to make profitable use of 
their leisure time by taking to useful economic 
occupations and social as well as recreational 
activities J' 






Chapter IV 


Administration and Orr.anlsation 
of 

Social Education 


Introductions 

Social education in India has a colossal task 
to perform. For that, administration and organisation 
have been sot up in tho country. For achieving the 
objectives of it, its plan should be well executed. 

For that, good administration and organisation of social 
education are essential. Hence in this chapter, the 
administration and organisation of social education at 
different levels i,e.- national, State, District, Taluka 
and Village- are disuussed. 

At All India Level, the work of social education 
is divided between two ministries at the centre- (a) The 
Ministry of Ediication and (B) The Ministry of community 
Development and Cooperation. 

A. Ministry of Educations 
1. The National Levels 

At the centre, the Ministry of Education is respon¬ 
sible for social education.work and initiates social 
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education scherres. It does this v;ork In cooperation 

x>;it]i the glanninn ^omriission and community projects. 

For Social education, the Ministry of Fducation is 

responsible forj- 

1) initiation of social education schomos, 

2) pilot projects in the field of social education 
and libraries, 

3) training of the higher personnel of social 
education, 

4) research, 

5) coordination of social education programmes 
of State CfOvernments, 

6) production of literature for workers and neo¬ 
literates , 

7) training of personnel and production of aids 
in the field of audio-visual education, 

fi) discussion at the C.A.B.E. meetings, 

9) organisation of adult educational conferences, 
and 

10) giving grants to voluntary organisations and 
state Governments for their social education 
work. 

In the Ministry of Education itself, social education 
does not have a section of its own, yeat a section for 
Basic and Social education was created in 1953. 
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Tlie Ka.tional Fundamental Education Centre was set 
up in May 1956 at the national level ly this Ministry. 

Its main functions are: 

1) to train the key-personnel of social education (i.e* 
District Social Education Organisers and Principals 
of Janata colleges), 

?.) to carry out research and evaluation in the field 
of social education, 

3) to conduct experaments in the production of "better 
type of materials and equipment for social education, 
and, 

4) to apt as clearing house of ideas and informations 
pertaining to socil education. 

There is also central film library in this Ministry 
tohich has educational films and film strips. These are 
sxm loaned out to educational institutions and social 
organisations all over the country. 

The Government of India has established the National 
Board of Audio-Visual Education to coordinate the work 
that is being done in this field in the country and to 
advise the central and state Governments && on all matters 
relating to audio-visual education. 

The central social welfare board, which was set 
up in August 1953, stimulates and coordinates th$ 
activities of various bodies working for social welfare. 


It also gives financial assistance to deserving organisations 
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This SKt statutory body is autonomous biit a part of the 
administrative set-up of the Ministry of Education. 

, Other Central Organisations*. 

The Government of India has also set up the 
National Book Trust to produce out-standing books at cheap 
cost and in large numbers in al3 regional languages of the 
country. 

At the national level, Indian Adult Education 
Association, was organised in 193B, This is non-politi¬ 
cal, non-sectarian national organisation. It acts as a 
common national platform where various agencies can meet 
at intervals for mutual discussions and evolves common 
out-look and secures co-ordination of different agencies 
doing social education work In the parts of India. 

The Ministry of Information and Broadcsting is 
also of vital social educational import. All India Radio 
functions essentially as a social educational institution. 
But this Ministry does not affect social educational work 
in the field. ^ So it is valid to speak of a diarchy 
rather than triarchy. 

2, The State level; 

As education is a state subject, the Gentral Ministry of 
Education has no direct responsibility. It supports the 
social educational programmes of the states by giving grants 
and subsidies. 

In most of the states, social education became an Integral 
part of the Education Department, Deputy Director with 
other portfolio has also the portfolio of social education. 
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In Bombay State, an Advisory Board of Adult lilducation 
was appointed in 1938 for or^anisinf^ the work on an 
extensive scale. In 1947, this board was replaced by 
three Regional committees on linguistic basis- one 
for Gujarat, ono^for Maharashtra and one for Karnatak, 
Mow those Regional committees are known as Regional 
Social Education Committees after 1948. 

The functions of these committees are:- 
1) to promote social education classes, 

P) to encourage illiterate adults to attend the classes, 

3) to arrange recreational programmos in social 

education centres, ' 

4) to prepare and publish suitable literature for neo¬ 
literates, and 

6) to make suggestions to the Governmont for social 
education. 

Gujarat Regional social education committee is respon¬ 
sible for social education work in'Gujarat. The actual 
payment of grant-in-aid, supply of equipment, registra¬ 
tion of social education classes, award of literary 
certificates are done by this committee. The entire 
expenditute is met by the state Government, 

This Regional Social Education Committee has one 
class II gazetted officer known as Soelal Education 
Officer and office staff. Main organisational and 
administrative functions are carried out by them in this 

state. The above mentioned officer has to manage 
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the orfloe work as the secretary of the committee and 
tour his area to promote social education work, - 

The office of this committee is at Surat. It also 
publishes magazine namely, "Lok Jivan” and two pamphlets 
"Bhathu and Samaj Siklishan hahiti". 

This committee is appointed by the state Government. 

I£ is reconstituted from time to time so as to make it 
reprosentauive and active. The committee consists 
mainly of non-officials with a few official members. 

The chairman of it is invariably non-official. 

First December is celebrated by this committee as 
a social education Day and by this way, it has been 
arousing social'education consciousness in the masses. 

There is also another organisation namely state 
Library at Ahmedabad x^^hich supports District libraries. 

Also city social education committees for Bombay, 
Ahraodabad, Poona, Sholapur, \irere constituted. They are 
composed of non-ofJ'iclal members and have non-official 

9 

chairman. Government gives a grant of 50% of the total 
annual expenditure. The vz-ork done by Bombay city social 
education committee has deservedly attracted attention 
of social education v/orkers in India and abroad. 

In many states voluntary organisations are making 
valuable contributions to social education work. 

In Bombay, Mysore and some other states, non-officials 
are associated with social education work of the Govern¬ 
ments through Advisory or Executive Committees, 




Tlrcro is also 'Jtat© Film Library which loans riliris 
and film strips to tho odncritional institutions and social 
orr’anisations» 

3.District Levels 

In order to make the \irovk more effective, the 
Government of Eombay axipolnted District social education 
committees in 1949-50. Eut it was found that it did not 
work satisfactorily. Therefore, in 1952-53, it was deci¬ 
ded bo discontinue them. Hence the responsibility of 
social oduaation work in the district was laid on the 
Deputy Educat.ional Ixispoctor of the District. The pay¬ 
ment of grant-ln-ald, supply of equipment, registration 
of social education classes, etc. are done by the Regional 
social education coFimittee on the basis of tho recommen¬ 
dations of the Deputy Education Inspector, He is doing 
this work through Assistant Deputy Education Inspectors. 

Education Inspector of the district is also respon¬ 
sible for administration and organisation of it. The 
social Kciucation organisers of the "^'locks and Education 
Inspectoral staff meet every month in a common meeting under 
the presidentship of the Education Inspector, for coordina¬ 
ting and systematising of the Social education work in the 
district. 

Another organisation at the district level of 
significance to social education work is the District 
Libraries. It is expected to extend its services through 
taluka libraries to the village libraries. 




4« The Taluka Lovell 

The /loSional social oduoatiun comnlttee has no field 
staff of its o\m so the field duties are perfomod by 
Assistant Deputy Educational Inspectors ej' Ifis Education 
Department who are primarily meant fur supervising and 
inspection of primary schools. Thh propaganda work, start¬ 
ing of social education classes, supervising them, holding 
test etc, are done by them. 3o social education work is 
an integral part of the duties of every Assistant Deputy 
Education Inspector in his bit. 

At laluka level, another organisation is Taluka Library, 
The taluka libraries are paid Government grant on the basis 
of the condition relating to SOtSO expenditure. 

5, The village levels 

It the village level, social education classes and 
community centres are organised. The actual conduct of 
■these classes is mostly done by the primary school teachers 
but ocoassionally other persons are also taking up this work. 
These classes are supervised by the Assistant Deputy Education 
Inspector concerned. The teachers of these classes get a 
grant of four rupees per adult passing the first literacy 
test and five rupees per adult passing the second literacy k 
test. 

Village libraries are also organised. The libraries 
are also paid grant by the Government. 

Some recreational programmes are also organised. 
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P, I'iinls'lry of Comruunity Tjevelopment ana fooporations 
1. Tile L'atianal Levels 

As we saw in History of social education that 
doclal education Is an intocral part of the 
community devolopmont programme. So this 
Kinistry has a3 so responaihility of social 
education v;ork, 

' The administrative sot up for the community 

projects and* Ttational lixtonsion Services poes 
from the national level rif^ht down to tho village 
level and at all levels participation by non¬ 
officials is emphasized. 

At Lho national level, there was foremerly an 
administrator of the community Development and 

I I 

iTational Extension prorramrao under the planning 
commissioHo lie was assisted by various techni¬ 
cal officers and administrative staff. The 
comruunlty project administration has now been 
replaced by a Ministry of Community Development 
and Cooperation which is in over-all charge of the 
programme. For social education, it is respon¬ 
sible forj- 

1) Social education work in the community develop¬ 
ment blocks, and 

2) the administration of social education Organisers’ 
Training Centres. 

The most important institutions for training 
social education personnel are, of course, the 
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soclal education orpan.!sons’ training centres, 
j'ilach centre ti’ains two tatci.os a yoar in two 
courses of &^r months each. At present there 
' are 14 such centres in India (see appendix No.l) 
This Ministry also organises annual conferences 
of Devc3 opment Commissioners and annual confai'ences 
of Directors of Social Education "limxHtiigx 

Organisers' Training centres. 

Various Pinistrios- like hallways j Anny? I'^'avy otc, 
have tliGir own social education programmes for 
their employees. The most important v^ork is done 
in the Army, Illiteracy has been wiped out in 
the army. 

2. The State Levels 

The execution of the programme is the responsi¬ 
bility of State Governments. Each state has a 
development committee. The chief Minister is the 
chairman of this committee and the Development 
commissioner is its secretary. The executive 
head of the programme in a state is the development 
commissioner who is a senior civil servant. The 
entire supervision and control of the programme 
is vested in him. 

3, The District Levels 

At the district level, the collector is the 
Chairman of the District Development committee 
or Zllla Parishad in Panchayati Raj which is 




-48- 


rosponsilole for the jinplementation of riommunity 
Development Proi^rammes in the district. How 
there is one post of Dislrict project Officer 
who is responsihlo for the development programme 
of the district. 

There is also one post of the District Social 
Education Orgh'rdsEr who is responsible for drawing 
up the annual programme of work of the Social 
Education Organisers in his district and guiding 
the Social Education Organisers in the technical 
aspects of their work. To help him to perform 
his duties competently, the National Fundamental 
Education centre has Instituted a five-months 
course for the District Social Education Organisers, , 
But to-day they are not appointed In all districts 
of India, 

4, The Talulca Levels 

At the taluka level, the Block Development Committee 
now known as Panchayat Saraities in Panchayati Raj 
is responsible for planning and initiating commu¬ 
nity development programmes. The Block Develop¬ 
ment Officer (B.D.O.) acts as a secretary to this 
committee and he is responsible for executing the 
programme in the block. 

On the basis of recommendations made by Balvantral 
Mehta Committee, the Government of India revised 
the pattern of blocks from April 1958, According 
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to this pattern, there vjould he three star,es 
of each block as follov/ss- 
1) Pre-existing stage, 

P) Stafee I 
3) Stage II 

The Plock Developinont Officer is usually alloted 
for a taluka as a vrhole v/^hich is then alloted a 
multiijle number of blocks on the basis of popula¬ 
tion for the purpose of budget and staff. (One unit t 
for 66000 population)* The Block Development Off¬ 
icer is head of the block organisation and is 
administratively sub ordinate to the Prant Officer 
or/and the Collector. All the extension officers 
work under his control. 

For our social education, there is a pair of social 
education organisers- one male and other female. 

They are also under the direct control of the 
Block Development Officer, He has to work as a 
member of team. The social oducatlon Organiser 
(S.H.O.) has to work out team programmes as well 
as his own programmes of social education. The 
social education organiser is concerned with the 
uplift of village community in all aspects of its 
living by organising programmes of literacy, by ^ 
encouraging recreational, cultural and group acti¬ 
vities and by strengthening social Institutions 
and leadership. The work of Gram Sevaks and Gram 
' Sevikas in 'the field of social education is to be 
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directed and supervised by the social education 
orraniser, 

5* The Village Levels 

At the village level, the Gram Sevah or Gram 
Sevika acts as a multipurpose extension ' agent 
Slaving five to six villages in his charge. lie is 
the linJ.'C betv/een the block people and block 
development staff, lie is "the friend, philosopher 
and guide" of the villagers whom he serves. 

The most important forms or institutions of social 
education organisations at the lowest level i.e* 
field level are social education classes, community 

t 

centres, village libraries, youth and women’s clubs. 
Radio listening groups and exhibitions are also 
organised.= Mostly the primary school teachers are 
conducting the social education classes. 

The Tenth Rational Seminar, convened by the 
Indian Adult Education Association which met from 
November S3 to S9, 1969, at the Mouni Yidyapeeth- 
Gargoti in Kolhapur District, Bombay State, has 
recommended that administrative and organisational 
pattern of social education services that existed 
in the country needed to be modified in several 
respects. Its recommendations were later endorsed 
by the Sixteenth All India Adult Education 
Conference which met on December Ist and 2nd 


1959 
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Chapter V 


The content of Social Education 
Frop;raiiiir)e 0 


Introduction; 

Before independence, ncoRrarnine of Adult Education 
aimed at literacy and so adults wore not attracted. 

After attaining independence, the new concept of AduJ.t 
education v/as formulated and so the content was also 
broad based rocogniaing that the diverse Interests of 
adults must be sustained, provided that an educational 
programme is to succeed. ' 

So in its programme, literacy must be combined 
v/ith a good deal of general education which includes 
sub;)ects like civics, elements of history and geography, 
personal and community hygiene. Cultural and recreat¬ 
ional and craft activities were also included. In fact 
social education programme gives a sugar coating to the 
rather interesting pill of mere literacy and helps the 
adults to swallow it more willingly. 

The contents of it is the tool for achieving the 
objectives of social education. At present, the 
scheme of social education programmes in every state 
include the following tfe® items with minor changes. 

The content of social education programme. 
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1» Literacy's 

liituracy is vary important to democary. An illi¬ 
terate and uneducated man has seldom breadth of vision 
and mind, lie can never use tho printed matter. 
Literate persons can study things and also understand 
new things or experiences. Go literacy deserves an 
important place in its programme. 

In this, the teaching of reading and writing is 
included. The capacity to express simple ideas and 
to write and read letters, simple documents and simple 
literature. These servo as help to live a complete 
life. 

P, Simple Arithmetics 

The adults should be taught in counting upto 100, 
writing and reading upto 100, idea of a fraction, 
simple addition and substraction. The knowledge 
of calculating weights and measures, prices of 
commodities for buying and selling and calculation 
of accounts regarding savings and debts. The 
knowledge of this subject will safeguard the interest 
of citizen against treachery and deception by 
Guiuring persons. 

3. Health and Hygiene; 

The amount of knowledge to be imparted in these 
subjects should enable persons to take necessary 
precautions against causes that Impair their health 
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anci a'bout causes and cures of epidemics, treatment 
or ordinary disorders, elcmontai'y physiolof^y and 
first aid. Thus it includes the importance of 
cleanliness, social cleanliness, sanitation, 

■balanced diet, pure water, health rules, common 
diseases and their treatment, maternity care, 
welfare of clxlldren, (for women) . This is meant 
for the “benefit of an individual and the community. 
General Knov7ledc:es 

A. Civics, ilconomlcs and Citizenship: 

Every citizen of a democracy should know his 
rip;hts and duties. People should be made 
conscious of their duties towards each other 
and to tho Government and the risk involved 
in beinp; selfisii and encroachinp upon the 
rights of others. They should also be made 
acquainted with public services like the post 
office, the railway, public hospitals, law 
courts. Government officers. Legislatures, 
local boards, gram panchayats. Special 
emphasis is laid upon the necessity of toleration 
of one another’s differences in a democracy. 

The evils of gambling, drinking and anti~social 
behaviour may be impressed upon their minds. 

B, History: 

This subject occupies an important place in 
social education because cultural traditions are 
the best D^ealth ? a country can possess and India 




'iljovodo iri lliin. Lives of f^realKien^ iniportant 
uvojfus™ sonial as weli as political, tlioir 
effect upon Uio nai-ion, sl^oiy of our struf^gle 
for IruiopendencG 5 LVie v/eak and slronp; points 
in tho lives of our ancient and modern :^Kai:iass 
stKsi r:rcatmen sboidd be made clear to them so 
as to Xiriden their views and sLrcnf'then tlieir 
patriotism and love, not only for tlieir own 
land, hub for the world» 
i]lcmonta3:y oclcnce and Goofj:raphys 
They should he introdTiccd to bhem with the 
help of their day-to-day e?cpcriencG in life«. 

3omo informations in broad out line of tho varioiis 
appliances of science should be imparted. Astro¬ 
nomy of elementary nature may be tauf^ht and also 
elementary Geoj^raphy, Tho varying seasons of 
the year, the rainfall and its relation to 
crops , tho differences of weather in different 
regions etc. should be imparted* They may be 
also acquainted with the important regions in 
India, the people, their occui.5ations , what we 
grow, what we import and what we export, principal 
rivers and cities etc* 

Principles and Practice of Co-operations 
The adults should be made conscious of the impor¬ 
tance of the principle and practice of cooperation 
in SE life. They should be acquainted with the 
activities of co-operative Department, the 
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oo“Otjor,ulive si'op and co-opovative banlr® 
iiooiro^itiorie 

Tliu !• 3io.jlod,''”w* oi' l.jiu aV'OVQ rfiO'ntionod snlijocts 
I'y no cscljansts tl e object-ivos oJ.' aooial 

oclnratjoji. f'y ti'^is pro^rai.-me, alH citisens have 
to ]-o rr'aue concctonG of tho fact that nan cloos 
not livo Vy ht'r;jd alone t-n.t ?'i03’ua , spiritual 
and cull ural valves are inorej irr-portant than 
ceonorlc vait'-es. It is trie onlly t/ay to 
produce ariorip the iieople a zest for life. It 
is essential that eacli individual is taucht 
liovf to rocreato hirself. llecreation has not 
onlj'' jjei'sojial value hut also social utility, 
ilocreat:ional activilios involve yroup contacts 
and p:roup co-opoi’ation. 3o this proftramme 

plays an essential role in social ed.u.catiori 
hiocauso it influences both the eiaotions and 
tlio mind of the people and cultural and moi’al 
values are obtained. By this, many objectives 
are achieved viz. cultural value, use of 
leisure time, Lraininj^ for emotions, co-operation 
creating an educated mind etc. 

This programme includes two types of programmess- 

A, Cultural progi'arnroe, and 

B. Physical welfare programme. 


A. Cultural Programmet 

Man has soul and soul cannot feed on dams 




unci iiouer"houses. Ly econor/’ic pluns 5 tve can 

raise oui' sianclarcl of livinj^ and afca: satisfy 
our bodies or "hbarlrs” but by that \re o.aniiot 
satisfay uni* souls or 'Mtmas", 

'i'lio items of this pro^i’anir'e are like klrtans , 
hhajans, son^s, foil: darcos, dramas based on 
ancient history and removcul of social evils, 
filni shous , celebration of festivals and fairs 
on days of national importance like the birth" 
days of various prophets, independence Day, 
I'rishnashtan’.i , iiamanavami , Ganesh Clnturthi . 

Tims this prorramme is useful in cultivating 
habits of co-operation and coniMunity life which 
are very essential for the national devolop- 
ment. In this way, the comrmnity life of 
people should be encouraged and diverted Into 
healthy cl armed s . 
b . Physical jelfare Programme; 

This kind of programme si satisfy the needs of 
adults. It trains them in leadership, co-op¬ 
eration and group attitudes. In this programme, 
the items included in it are like indoor games 
out-door games, sports and athletic competitions, 
local crafts and Handicrafts; 

It was found that adult education did not attract 
enough people whose main problems centred round hunger. 

So in the programme of social education, local crafts'and 

handl-crafts were introduced. For this purpose, 




it Is de.Tirable that bnowlodf!;e of coT/tain 
C'-aflG anri iiariflic I’uf Ls 3 life spinn^nf and, 
v;oaviiir j lo-athor work, can-i-work , rieodle"- 
work, tai3-oi*i.'np etc. should be plvcn® So 
this pro,prarine, does not onlp/ attract peoiD3.e 
b\it also enables therr. to contribute to the 
Tamily budget by earning ttie additional 
\;Galth, In the case of v/idoi/s , such train- 
irip would enalu-c them to earn tlieir own 
livolihood» 

3n r\aral areas, agriculture and cattle, play 
an important role in the life of a apricul- 
turlsts. So some Instructions should be 
imparted to the apricxilturists in the follow¬ 
ing itemst- 

kroper use of land and manures , importance of 
water and sunli.ght, Kethods of improving 

I 

cattle, modern techniques and methods of cti3tl- 
vation, use of improved seeds, proper rotation 
of crops , p3-ant protection and measures against 
pets and diseases. By this way, the yield per 
acre will be raised, 

Generaliy speaking most of the states provide 
some or al3 the activities of social education 
programme mentioned under the following five 
heads s - 

1. Educational activities, 





S. Cultuual at^tivities, 

3, Physical I'iclfare activities, 

4» Social iervice activities, and 
5* Craft activities, 


Vi 


Jocial ilducation Activities 


I 

r-. i " ^ ^ I 

^-tlncatloml Cultural Physical Social Craft 

u'elfare Service 


Social Edu¬ 
cation 
Classes, 
libraries. 
Discussions ^ 
iiadio-prog- 
rarriines, 
Exhibitions 
etc* 


Film shows, 
Drama^, 

Folk songs, 
Pihajans, 
Celebration 
of National 
days and ^ 
religious' 
festivals, 
etc* 


' Indoor 
games, 
outdoor 
games, 
Sports, 
etc* 


Civic 'Sewing and 
drives, cutting, 
Sanita- knitting, 
tion Embroidery, 

, drives, Spinning 
Solving and Weaving, 
, problems Cane-work 
of the ;etc« 

1 Commimity 
I by co-op- 
1erative ' 

'.efforts, ; 

IShramdan 
etc* 








Chapter 71 

Progress of Social Education with particular 
reference to Kaira District* 

Introductions 

There are ten talukas in Kaira District, namely 
Anand, Balasinor, Thasara, Cambay, Petlad, Borsad, 

Nadiad, Mehmedabad, Matar and Kapadvanj * 

According to 1951 census, the total population 
of the district was 16,12,426* The percentage of 
literacy was 29.10, 

There are 946 villages and 38 towns in this 
district. The area of the district is 2564,2 square 
miles« 

This chapter includes the following itemss- 

1) History of social education. 

2) Present agencies doing social education 
work, 

3) Growth of social education work during the 
last decade pertaining to the various 
institutions of social edufiation and 
their achievements, 

4) The personnel of social education and 
their training, 

6) Workload of social education organiser. 




—Cl"" 


I History of social education in Kaira Districts 

In this district, first night school for adult 
literacy was started from 1-11-1915 in the village 
named Vaso in Nadiad Taluka* Then another night 
school was started in Petlad hut after some years 
this was closed* 

Slates, pens, lanterns and teachers etc. for 

the night school of Vaso were supplied hy ”Vaso 

Yuvak Mandal”. Late lamented Shri Motihhal Amin 

used to visit this night school and give guidance and 

inspiration to the workers* After his death, the 

night school of Vaso had to be closed in 1939 on 

1 . 

account of lack of learners. 

So Motlbhai Amin can rightly be called the 
pioneer of this movement in this district* 

At present libraries are the main institutions 
of social education. Shri Motlbhai Saheb joined 
Petlad English School In 1906, There he established 
Petlad Boarding. With the help of hoarders, he 
started the library movement from there; hence he 
was Vlso the pioneer of library movement in this 
district. 

The adult education movement in this district 
also passed through the same phases and we saw in 


1, Charotar Sarvasangrah Part I, Chapter 45 
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introduction* 

There is no statistical data available for the 
classes and the adults made literate upto 1945* 

Compact areas schemes 

During the years 1946 to 1951, the system of 
compact Areas for intensive worfc was put into practice. 
For this purpose, areas were selected for Intensive 
social education work and each area was put in the 
charge of a special officer* But this scheme was dis" 
continued from 31-3-1961 as a measure of economy. 

Under this scheme the following compact areas 
were started in this district, 

y^bjlg .3, 

Showing the name of compact areas and their 

\ 

starting. 


Name of compact Areas 

Date of starting 

Thasara 

1-4-1946 

Matar 

' 1-8-1947 

Kapadvanj 

“ 28-6-1948 

Mehmedabad 

6-7-1948 

Balasinor 

) 15-10-1949 

1 

' 15-10-1949 

ft 

Cambay 


During this time, adult education work was done 
by A*D,E.Iis in fa non-compact areas of the district* 


2, From the Report of Regional social Education committee 
for the years 1948 to 1951. 
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Social education committee for Kaira Districts 

For furthering social education work and in order to 

make the contact of Regional social Education Conimittee with 

the public more effective, so in 1948, the Government of 

Bombay decided to appoint District Social Education Commi- 

> 

ttees* 


Social Education committee for this district con¬ 
sisting of li^ members, was appointed by the Government on 
20“8™1948<. Members were appointed from District school 
Board and from those who are Interested in this work. The 
President of the District School Board and the administra¬ 
tive Officer wore appointed as the President and the Secre¬ 
tary respectively for this Committee, 

This district social education committee was recon¬ 
stituted on 1-3-1950, 

It was found that such committees of the state did 
not work satisfactorily so the Government decided to dis¬ 
continue them in 1962, 

Work done: 


Table Wo,2A 

Showing the number of classes, adults on roll,adults made 
literate and grant paid. 

Year No,of adult No.of No,of adults made Grant Paid 
classes adults literate In Rs, 

on Male Female Total 
roll 


1946-46 

96 

2243 

627 

11 

638 

4815 

1946-47 

81 

1600 

985 

- 

985 

6781 

1947-48 

106 

2627 

2062 

68 

2120 

12146 


3 . 
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The new concept of social education was evolved 
in 1948, From that there are two grades of social 
education classes namely Shreni I and Shreni II, 

Table No,2 B 

Shwing the figures according to grades in compact and 
non-compact areas* 

Year No.of So* No,of adults No,of adults passed B3q)en“ 

Ed.classes on roll the tests. diture 

Sh.I Sh.II Sh.I Sh.II Sh.I Sh.II in Rs, 

M. F. Tl, M, F, Tl. 


1948“49C*A,152 

149 

2700 

1898 

4409 296 4705 

462 17 

479 

« N.C.1, 219 

6 

7349 

77 

3479 

303 3782 

26 1 

46620 ' 

« Total 371 

156 

10049 

1976 

7888 

599 8487 

488 18 

606 

1949-50C.A,132 

72 

2772 

1149 

1887 

63 1960 648 22 

670 

•' N.C.I, 18 

12 

333 

202 

268 

22 290 

123 - 

123 

33955 

" Total 150 

84 

3106 

1351 

2165 

85 2240 

771 22 

793 

1950“51C.A,163 

109 

2550 

2260 

3945 

316 4261 

1688 86 1774 

" N*C,a, 33 

7 

626 

114 

541 

9 550 

155 

- 165 

49988 

»' Total 196 

116 

3176 

2374 

4486 

325 4811 

1843 86 1929 


4. 

Abbreviations used* Sh. Shrani C.A. Compact areas 

M. Male N.C.A.Non-Compact areas 

F. Female 
Tl, Total 


3 & 4 s From the report of Regional social education 
committee for the years 1948 to 1961, 
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After attaining independence and adopting the scheme 
of compact areas, the work was done satisfactorily. In 
the month of August, 1948, there was a Seminar of social 
education workers and Head Masters of secondary and Primary 
schools of Kaira District at Nadlad, So good work was done 
during the year 1948-49 as a result of good atmosphere crea¬ 
ted by the above seminar. But this enthusiasm remained 
only for one year# From the next year the enthusiasm gradually 
ebbed h away as we look at the Table No.g-B. 

Library Movements 

Library Movement was also strengthened in this 
district according to following datas 

Year No, of village libraries 

aided 

1947- 48 144 

1948- 49 160 

1949- 60 171 

1960-51 184 

6 , 

In 1949-50, the Government of Bombay paid a grant 
of Rs.lOOO to Charotar Education Society, Anand, for 
library activity 

II Present Agencies doing social education work 
in Kaira Districts 

5, Prom the Report of Regional Social Education 
Committee for the years 1948 to 1961« 
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At present, there are two agencies doing social 
education work in this district viz. (A) Regional Social 
Education Ccminittee for Gujarat and (B) Development Blocks, 

A» * Regional Social Education Committees 

Gujarat Regional Social E(jucation committee is respon¬ 
sible for this work. But it has no field staff. So the 
propaganda work, starting social education classes, supervising 
them, holding tests etfi, are done by Assistant Deputy- 
Educational Inspectors. Hence A.D.E.I. is responsible for 
the area concerned. Deputy Educational Inspector is res¬ 
ponsible for the administration of social education work in 
the district. 

Now the actual payment of grant-in-aid, supply of equip¬ 
ment, registration of classes, supplying circulatory libraries, 
award of literacy certificates etc. are done by the Gujarat 
Regional Social Education committee through Its executive 
officer designated as District Social education officer. This 
is done on the basis of the recommendations of the Deputy 
Education Inspector of the district. 

So one agency of this work in this district is Gujarat 
Regional Social education committee, but as it has no field 
staff, the staff of Education Department is used for this 
work and it is expected as their duties, , 

B, Development Blocks; 

The second agency doing social education work in this 
district is the Development Blocks. 

On second October 1952, the community Development 
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programme was launohed in India and 16 pilot projects 
were started. Without awaiting the resiilts of these 
pilot projects, the Government decided to launch the 
programme of National Extension Service in India on 
2nd October, 1963, 

Social education which not only eradicates the 
i Illiteracy but also becomes instrumental in changing 
the tone and general make up of the people. The scheme 
of social education then became an Integral part of the 
development programme. 

So after the inauguration of the programme 
Hixx of development through development blocks (l.e. C.D, 
blocks or N.E.S.Blocks) in this district, the respon- 
slbllity of organising the social education work in the 
block-areas has been transferred to the Block Authori¬ 
ties. In each block there are two posts of social education 
organisers who are responsible for social education work 
in block-areas. 

Intensive work of social education has become 
possible in the blocks. Also it has become possible to 
widen the scope of social education. In addition to 
running social education classes, attention Is also paid 
to the organisation of Youth Clubs, Mahila Mandals, 
Farmers’ Clubs, Libraries, providing recreational progra¬ 
mmes, shibirs, Exhibitions and such other many useful 
activities. 




Table 3 

Showing the present type of blocks and their original starting* 


At present 



Original 
Starting of 
the blocks 

Name of 
Blocks 

Types of 
Blocks 

Multiple 
No.of 
Blocks 

Starting 
of this 
type of 

Block 


(1) 

(2) 

(3) 

(4) 

(5) 

Anand 

Stage I 

21 

1-4-58 

>- 

Cambay 

It 

li 

2-10-60 

1-4-59 

Matar 

H 

1 

1-4-61 

2-10-59 

Nadiad 

Stage II 


1-4-58 

2-10-53 

Mehmedabad " 

li 

1-5-59 

2-10-63 

Kapadvanj ” 

2^ 

1-11-59 

2-10-53 

Balasinor " 

1 

2-10-59 

2-10-54 

Thasara 

It 

1| 

2-10-60 

2-10-66 

Borsad 

Pre-Extension Si- 

1-4-60 

- 

petlad 

II 

3 

1-6-60 



At present, the whole district is covered by these 
blocks. In pre-extension stage, more emphasis was paid on 
agriculture. No social education work was done in the 
blocks of Cambay, Matar, Borsad and Petlad during the period 


6. From the office of District Development Board, Wadiad* 
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1951-61, 

Beacuse of not inaugurating the blocks simultaneously 

•i 

at all, the number of blocks doing social education work was 
also varying during the period of 1951 to 1961, 

At central level, there is a central social welfare 
board which gives financial assistance to the voluntary 
welfare Agencies jh working for the welfare of women, children 
and physically handicapped. At state level, state social 
welfare advisory board Is formed. Welfare extension pro- 
iects are started in the state. The activities of this 
ares- 

Conducting Balvadies, milk-distribution, health ser¬ 
vices, maternity, craft etc. In this district, project 
at Anand was started in July 1959, for the above activities. 

This agency is doing social services so it is not the 
agency of social education. 

There is also social welfare department which Is 
doing work for the backward classes only. So that agency 
is carrying on welfare work for the backward classes only, 
so it is not the agency of social education. 

There is no private agency doing social education work 
in this district* For this purpose, some social workers 
were interviewed. Hence two agencies are doing social edu¬ 
cation work only in this district viz. Gujarat Kegional 
Social Education CommltteeK with the help of staff of educat¬ 
ion department and development blocks* 






III Growth of Social Education work during the 
last decade 1951»61s 

The Agencies of social education consist of 
Social education classes, Libraries , youth clubs, 

Mahila Mandals 5 Farmers' clubs, Bhajan Mandals, 

Community centres, cultural and recreational activi« 
ties, exhibitions, Radio sets and other social edu¬ 
cational activities* 

1« The Social Educational classes* 

The most important Institutions for social 
education are social education classes* 

In 1948, the new concept of social education 
was evolved in Bombay state. In this year the sylla¬ 
bus was prepared and it was divided into two stages 
i.e. First stage and second stage. 

Starting of social education classes* 

The initiative for starting such classes in ru¬ 
ral areas generally comes from social education workers 
and mostly from primary school teachers. Such classes 
are organised by the efforts of the A.D.E.I.s or some 
members of Regional Social education committee. 

While starting a class, it is expected that social 
education worker has to prepare a list of the Illiterates 
in the village. Then after starting the class, he has 
to apply for its registration to the social education 
officer of the Regional committee,. Surat. He has to 
attach a certificate signed by the five prominent persons 
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of the village promising their cooperation In the work. 

The application for registration has to he sent 
through the A.D.B.I, of the area. The minimum enrol- 
ment for a class has been laid down to be 16 in the ease 
of males and 10 in the case of females. The class is 
visited by the A.D.E.I, after receiving the application,. 

On the recommendations of the the class is then 

registered by the social Education Officer of the region 
and thus the class becomes eligible to receive grant. 

Site of the Classs 

Where-ever there are primary school buildings, 
their use is allowed by the District school board for this 
purpose. But if any public place is allowed to be used, 
the only condition is that it should be opened to people 
of any caste or creed. 

Equipment i 

For use in the class, the social education worker 
gets sufficient number of slates, booklets and lanterns 
from the Regional Social education committee, surat, through 
the A.D.E.I. concerned, but they have to be returned to the 
Educational inspector office when the class 
ceases to function. The expenditure for kerosene has to 
be met with the class Itself or through donations. 

Regional social education committee also helps in 
supplying this equipment in Block areas also. There the ^ 
social educatlo n organiser maintains this work. 
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Duration of classes* 

Illiterate adults, between the age group 14 to 50 
years are admitted into the First stage class which should 
function for a minimum period of 4 months and prescribed 
syllabus has to be completed. 

Those completing the first stage course successfully 
are admitted to the second stage class. Here the minimum 
period of instruction is six months, during which prescribed 
syllabus has to be completed. In these classes, adults 
get wider knowledge of sub;jeots and get more opportunities 
for reading and writing.s So adtilts donot relapse into 
illiteracy. 

First stage class is known as literacy class while 
second stage class is known as post literacy class. 

Holding the tests* 

When the class has worked for the above mentioned 
period and covered the prescribed syllabus, ale a test is 
held to Judge the progress of each adult and thereljEsafter 
each of them is declared to have either passed or failed. 

In the classes under the regional committee, the tests are 
held by the A.D.E.I. in charge according to his or her plan. 

In block-areas, the tests are held by the S.E.O. 
concerned, ' 

Grant-in-aid. 

From the regional social education committee, the 
social education workers in the xa classes, get grant at 
the rate of Rs.4/- per adiat passing the first test and 
Rs«6/- per adult passing the second test. 
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This system of grant-in-aid is the same in 
block-areas and the grant is paid to the workers by the 
block authorities. 

The syllabus and method of social education, 
duration of classes, holding tests, grant-in-aid 
etc® are the same in blook-areas as prescribed by 
Education Department. 

Table No. '4 

Statement showing the no, of classes,enrolment, adults 
passing the tests and grant paid by the Regional Commi¬ 
ttee in Kalra District during 1951-61. 


jyear No.of 

Classes 
of both 
tests. 


No. of 

adults 

on 

roll 

in 


i No,of adults passing the Grant 
‘ tests I Paid 

i , Test I Test II 

M. F.;Total M, F. Total 


these 




1 classes| , 

i 

i 

i 




Rs, 

1961-62 

186 

3779 

1331 

131 

1462 

275 

46 

321 

14164 

1952-63 

237 

8667 

2896 

508 

3404 

762 

51 

813 

17671 

1963-64 

256 

5124 

1370 

271 

1641 

506 

162 

657 

9849 

1954-55 

476 

10862 

1634 223 

1867 

401 

24 

425 

9633 

1965**66 

473 

10356 

1774 

87 

1861 

406 

41 

447 

9679 

1966-57 

438 

9646 

1445 

162 

1607 

326 

24 

350 

8178 

1957-68 

329 

7527 

1379 

139 

1618 

212 

11 

223 

7056 

1968-59 

233 

6683 

1016 

113 1129 

369 

22 

391 

6663 

1959-60 

185 

4490 

716 

412 

1127 

226 

29 

264 

5763 

1960-61 

’57 

1640 

308 

103 

411 

114 107 

221 

2814 

Total 

2868 

SSSS 

,68673 

13868 

2149 

16017 

3695 

507 

4102 

91259 

Abbreifiation used= M 

F 

= Male 
= Female 





7. 

7. From 

the 

Reports 03 






Committee for the years 1961 to 1965 & 1956 to 1968, 
and by personal visit. 
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Table No« 5 

Statement showing the number of classes $ enrolment and 
adults passing the tests by Blocks In this district. 


Year 

No, of 

classes 

of 

both 

stages 

No, of 

adults 

on 

roll. 

No, of adults passing 
the tests 

Test I Test II Total 

Out of this 
. total 

Male Female 

1954-55 

90 

2686 

1138 

- 

1138 

No. separate 
figures available 

1956-56 

175 

6866 

1752 

471 

2223 

2116 

107 

1966-67 

178 

4549 

1238 

307 

1543 

1340 

205 

1967-58 

239 

4206 

1042 

270 

1312 

1223 

89 

1968-69 

264 

6218 

1207 

187 

1394 

1295 

99 

1959-60 

166 

4482 

1808 

223 

2031 

1938 

93 

1960-61 

136 

4169 

1434 

397 

1831 

1729 

102 

Total 

1247 

31176 

9619 

1855 

11474 

9641 

695 

A 

look at 

the table number 

4, shows 

that 

there 

8« 

is 

increase 

in the 

number of 

classes 

, enrolment and 

the : 

number 


of adults passing both the tests from the year 1951-62 to 
1955-56, But then In the years to follow, there is a signi¬ 
ficant decrease In the above items* 

This decrease can be supposed to be due to xx^iiHXEii such 
tfijxh® classes organised by Block Agency* This can be seen 
from the table number 5* 


8« From the questionnaire-blanks 
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As regards the progress of women-folk, the g figures 
give unsatisfactory picture^ Only about 12 % of the total 
adults passing both the tests by Regional Social Education 
Committee, happen to be ladles, In the block-areas, this 
figure is only 7 % which is even less than above, 

£a b l-§ , K Ot6 

Statement showing the aggregate number of classes, enrol¬ 
ment and adults passing the tests by both agencies. 


Year 

Total No, 

Total 

Total 

No, of adults passing 

of classes 

enrol' 

ments 

m 

Test 

the tests, 

I Test II Total 

1951-52 

186 

3779 

146S 

321 

1793 

1962-53 

237 

8667 

3404 

813 

4217 

1963-54 

266 

6124 

1641 

667 

2298 

1954-55 

565 

13548 

2995 

426 

3420 

1966-56 

648 

16221 

3613 

918 

- 4531 

1966-67 

616 

14196 

2845 

657 

3502 

1967-68 

568 

11733 

2660 

493 

3053 

1958-59 

497 

11901 

2336 

678 

2914 

1959-60 

350 

8972 

2935 

477 

3412 

1960-61 

193 

5709 

1845 

618 

2463 

Total 

4116 

99849 

26636 

5967 

31693 

In the case 

of aggregate work done by 

both the 

agencies 

, the table 

1 shows 

the increase in the 

number of 


adults passing both the tests from the year 1951-62 to 1955-56, 
But then in the years to follow, there Is a significant decre¬ 
ase in the number of adults passing the tests and also 
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in the nwher of classes and enrolment. 

After the inauguration of Development blocks, 
two agencies are doing social education work in this 
district, Instead of one agency, thxere are two 
agencies doing this work so there should be an increa¬ 
se in the work. But actually, the work in this aspect 
has decreased after the Inauguration of blocks. The 
work in this aspect done by Educational Department has 
significantly decreased. 

Post Literacy efforts 

Looking at the table No, 4, we find that 16017 
adults have passed the Test I conducted by Regional 
social education committee and 9619 adults have passed 
the test I conducted by Hock authorities, meaning there¬ 
by that totally 25636 adults have passed Test I by both 
the agencies of Social education. Out of these a&xka 
25636, we find that 5967 adults have been successful 
in Test II by both the agencies. 

This clearly shows that 235^ of the adults passing 
the Test I, were enthusiastic to carry forward their 
studies for Test II, The most important point that has 
to be borne in mind is that adults passing only Test I, 
are likely to relapse Into illiteracy and only after the 
passing of Test II, the substantial knowledge can be 
presented and literacy can be maintained. From this 
point of view, the picture cannot be said to be encouraging# 
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Wasta^^e in Social EducationJ 

In this district, 99849 adults wore enrolled 
during the last decade in. the classes of both the stages, 
organised by both the agencies. Out of these, only 
31593 adults paSvSed the testa. So there is about 68^ 
wastage. So the percentage of wastage is significan¬ 
tly high. 

This wastage is due to* 

1) Many adults left the classes before appear¬ 
ing the tests, 

2) Some adults also fail in the tests. 

The contents of social education is not able to 
satisfy the basic needs of adults, so adults are not 
motivated and so they leave the classes and don't appear 
in the tests. The programme is also not able to secure 
sustained and willing cooperation of the adults 6 

8, Hass Literacy CAmpalgm 

Removal of illiteracy from the masses in the 
country is the most vital aspect of development. Govern¬ 
ment approved the scheme for launching a mass literacy 
campaign in 1969 in all the blocks. Under this scheme, 
a mass literacy campaign was organised in block-areas in 
1959 in this district. The progress under this scheme 
was as under* 
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Tab].e Mo. 7 

Statement showing the No. of classes 5 adults on roll and 
adults mad© literat© under the mass literacy campaign in 
1969-60. 


Nam© of 
Blocks 

No. of 
Classes 

No, of 
adults 

Adults made 

literate 



on 

roll 

Male 

Female 

Total 

Balaslnor 

19 

612 

276 

9 

285 

ICapadvanJ 

43 

1165 

704 

17 

721 

Mehmedabad 

29 

766 

467 

16 

483 

Nadiad 

50 

1301 

579 

19 

598 

Thasara 

34 

919 

487 

18 

606 

Anand 

64 

1291 

623 

11 

534 

Total 

229 

5953 

3036 

90 

3126 


The figures In the above table show that 
Kapadvanj block had the maximum number (721) of adults 
mad© literate and Balaslnor block had the minimum number 
(285) of adults made literate. 

3 . Village Libraries. 

The objective of village libraries is to provide 
reading material to general readers and special classes 
of readers like children, women and neo-llterates* So 
the place of village libraries in the field of social 
education cannot be ignored. 


9. From the records of Educational Inspector’s Office, 
Nadiad. 
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Literally, libraiy means a storehouse or a 
collection of books» To-day the term, has changed® 
To-day it is something more than a mere storehouse# 

It is one of the moans of real education not only to 
children but also to adults. By reading books, the 
adults can be made to enhance their knowledge. We 
get pleasure, peace, strength, courage, ready advice 
and knowledge from books. Thus the books act as 
friend, philosopher and guide in times of need. 

By turning illiterate adults to literate ones, 
the purpose of social education is not served. We 
have to face the problem of relapse of neo-literates 
into illiteracy. So necessary literature is supplied 
to them through village libraries, looking to the 
usefulness hf village libraries, they have been pro¬ 
vided a place in the social education movement. 

Nov these village libraries are aided by Etjucatlon 
Department and Block authorities, 

t 

latle Ho. S 

Statement showing the No, of village libraries and 
grant paid by Education Department in Kalra District* 




•"SO *• 


Year 

No, of Village 
Libraries 

Grant paid 
in Rs a 

1951-52 

174 

3057 

1962-53 

179 

2967 

1063-54 

172 

2899 

1954-55 

285 

7830 

1956-56 

327 

8789 

1966-57 

339 

9737 

1957-58 

347 

9783 

1968-69 

357 

11704 

1959-60 

380 

17427 

1960-61 

386 

17001 


A glance at the above table shows that diiring 
this decade, there is a significant increase in the 
number of village libraries from 174 to 386 and correspon 
dingly, the grant paid by Education Department has also 
strikingly increased from Rs,3067 to Rs,17001, so we 
can say that the Increase in number of village libraries 
is more than double and grant has increased more than 
five times* This means that libraries have not only 
progressed in number but also in their equipment* 



10. From the records of Educational Inspectors office, 
Nadlad• 
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Table No .,9 

Statement showlnj;; the number of village libraries orga¬ 
nised by Block-authorities. 


Name of Blocks No. of village Libraries added Total 

every year. 



54-55 

56-56 

56-67 

57-58 

58-59 

59-60 

60-61 


Nadiad 

26 

3 

7 

5 

11 

18 

7 

76 

Mehmedabad 

- 

12 . 

- 

4 

- 

8 

6 

30 

Kapadvan^ 

5 

18 

2 

21 

9 

m 

- 

66 

Balasinor 

- 

3 

15 

17 

14 

4 

3 

56 

Thasara 

- 

8 

7 

23 

9 

14 

4 

66 

Anand 

- 


- 

- 

18 

2 

2 

22 

Total 

30 

44 

31 

70 

61 

46 

22 

304 









11 . 

In 

block-areas 

of this district 

, the 

number 

Of 



village libraries has increased and within seven years, 
the number has reached 304 in six blocks. 

The outstanding progress can be found in Nadiad 
and Thasara blocks while Mehmedabad Block has lagged la 

behind.' 

4. Circulating Libraries. 

The danger of relapsing into Illiteracy was not 

out of sight by the Regional Social Education committee 
and state education department. 


11. From the questionnaire blanks 




Jpocial workshops were orpp-jnised for producing 
sui till Ic hooks lor neo~llhera.'tes by 'theiii» A l 9 .r ^9 number 
of sidiab3o hooks on various subjects have been prepared, 
flinse books arc grouped Into sets. Such sets are kept in a 
amaXl tin box, Kach box containing 50 to 70 books. These 
tin boxes containing books are circulated in the areas where 
social education classes are conducted. The box has to move 
from one class to another. 

Hence in these circulating libraries, there are books 
v/ritton in easy lanf’uage and printed with big type on various 
subjects for a particular section of community i.e, neo- 
literates. 

The following data show the number of circulating lib¬ 
raries in this district year-wise, supplied by Regional 
Social iiducation committee. 

Table No,10 

Htatoment showing the number of circulating libraries supplied 
by Uogional Social Kducatlon Committee in this district. 


■'ijb*,Vf"circulail'ng'’' 

Libraries 


1961-52 40 

1952- 53 

1953- 64 40 

1964-65 40 

4956-66 20 

1966-57 20 

1957-68 40 

1968- 69 • 60 

1969- 60 100 

1960-61 .70 

__—---------- 12 -.' 


12, Prom the records of Education Inspector’s Office, 
Nadiad, 
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During the decade, the No. of circulating libraries 
was maximum in 1959»60, The growth of these libraries 
was uneven, 

Ml-a, n 

statement showing the number of circulating libraries 
organised by blocks“ year wise. 


Name of Blocks Year Total 

54-55 55-66 56-57 57-58 68-69 69-60 60-61 


Nadiad 


- 26 




1 i 

20 

Mehmedabad 

#■ 

- 

- 

„ 

- 



KapadwanJ 

mt 


- 

- 


11 

11 

Balasinor 

m 

- 10 

- 

M 


•K 

10 

Thasara 


•*« ma 

M* 

- 

- 

9 

9 

Anand 

- 


- 

- 



» 

Total 

• 

- 30 



m 

20 

50 


13. 

The above table indicates that the movement of 
circulatory libraries has not been very popular in block- 
areas* 

5, Youth clubs. (Yuvak Mandals) 

As we said in the chapter on objectives of social 
education, one of the objectives of social education is to 
stimulate the people to give of their best to the develop¬ 
ment of the country that is now taking place through its 
Five-Year Plans, and we seek to achieve this through comm- ■ 
unity efforts. With this aim in view social education 

13. From the questionnlre blanks. 






workers have tried to raise local groups and induce 
them to adopt certain programmes of social education. 
These youth cluhs are paid 50^ grant for their activities 
by blocks. 

In order to promote group thinking and group 
activity, these organisations are very useful. By 
this way, people are encouraged to talk about their 
problems, soek their solutions by discussions, quest¬ 
ions and answers. 

These organisations also rprovide concrete acti¬ 
vities that satisfy k and meet the adolescent needs. 

They also train thorn in the art of good citizenship. 

The main activities of these organisations are 
found as social service activities, cultural activities, 
physical welfare actlvltios, discussion groups etc, 

It is the duty of the social education Organiser 
to organise youth clubs in his block. The following 
data shows the nutnber of youth clubs which have been 
set up in the blocks of Kaira District 

Table Ho,.18 

Statement showing the No, of Youth Clubs established 
yearwise in Blocks in this district, 




Hama of the lao^ Ho*of Youth clubs established i lotal 
"Cks* yearvise ' 



54-55 

55-66 

56-57 

67-58 

58-59 59-60 

1 

»60-61 

i 


Nadiad 

30 

30 

5 

12 

9 

9 

9 

84 

Kehmedabad 

13 

7 

10 

11 

8 

10 

9 

67 

Kapadvanj 

3 

15 

3 

34 

4 

33 

9 

100 

Balasinor 

- 

P 

7 

8 

14 

9 

6 

52 

Thasara 


1 

10 

17 

9 

34 

13 

84 

%mi Amnd 

- 

•Kl 

- 

» 

20 

20 

3 

43 

Total 

.34 

51 

35 

82 

64 

116 

49 

430 


l4'p 

The table shows that after the inauguration of Develop¬ 
ment Blocks in this district, the total number of youth clubs 
is 430 for 619 villages of six blocks. Hence 69 , 405 ^ of‘the 
villages have such roandals. This is an encouraging effort, 

6, Mahlla Mandals. 

As far as possible, each development block is given 
a woman social 'jdunatlon organiser. She is expected to 
organise women for Mahlla Mandals, 

These groups bring together the women of community 
who learn how to improve their homes and look after children. 
The women are also taught knlttir^, tailoring and other craft 
work. They are also taught the decoration of homes, home 
economics, clean-house drives, nutrition, balance diet and 


14, From the questionnaire blanks. 
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elementary household, skills, cultural prof^rammes are 
also organised by them. Llt.jracy programme is also 
arraiij:sd for women. 50$ grants are paid to these 
mandals. A record Is kept by the Secretary of the 
mandal. The following data shows the number of 
Mahila Kandals which have been set up yearwise In the 
blocks of Kiara District. 

Table. Mo 

Statement showing the No. of Mahila Mandals established 
year-wise in the Blocks in Kalra District, 


Name of 

No,of Mahila Mandals 

establj.sh 0 d yearwise ! 

I Total 

Blocks, 

54-56 

55-56 

56-57 57-58 

58-59! 59-60 6®-6l 

> 

Nadiad 

7 

3 

3 

2 

2 

3 

2 

22 

Mehmedabad 

2 

8 

1 

4 

4 

6 

4 

29 

Kapadvanj 


4 

6 

7 

2 

4 

3 

26 

Balasinor 

*m 

1 

6 

6 

a? 

■2 

8 

23 

Thasara 

- 


6 

8 

3 

16 

9 

42 

Anand 

- 

•M 

w 


37 

2 

8 

47 

Total 

9 

16 

21 

26 

66 

33 

29 

189 


15, 

In the comparison to Youth Clubs, the Mahila Mandals 
are less in number. The causes of these are easplalned 
in observations and suggestions. Thus about SO.SOJS of the 


16, From the (luestlonnalre blanks. 
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villages have such mandals In hlock-areas of this 
district. 


7, Farmer3’ Clubj 

It is also the duty of Social Education Orga¬ 
niser to organise Farmers* Clubs. Ims By such 
organlsntions, farmers come together and m. exchange 
ideas about matters of common interdst. Suitable 
programmosj contents and advice about methods of agri- 
cul,trual development are planned and discuss the use 
of better seeds and fertilisers. The Gram Sevak 
acts as a secretary of their monthly meetings. Thus 
they are responsible for undertaking agricultiire or 
allied pro;leGb 3 , 

Statement showing the number of Farmers' Clubs esta¬ 
blished yearwise in the blocks of Kaira District. 


Name of Ho. of farmers' club established yearwisejTotal 


Blocks 

54-66 55-56 56-57 

Hadiad 11 4 3 

Mehmedabad 7 - - 

KapadvanJ 2 13 3 

Balasinor - 8 9 

Thasara - - 6 

Anand - « - 

Total 20 25 20 


'-58 

58-69 

69-60 

6Q-61 


4 

14 

66 ' 

- 

101 

12 

4 

52 

- 

75 

17 

6 

22 

- 

62 

10 

10 

49 

12 

98 

17 

18 

10 

10 

60 

- 

27 

51 

- 

78 

60 

78 

249 

22 

474 


16 . 


16. From questlormalre blanks 
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Out of 619 vlllapea of six blocks, there are 
474 Farmors* clubs. This is really larger than 
even youth clubs. This is really an encouraging 
affair. Thus 7606O> of the villageshave such clubs 

in block-aroas, 

8® Bhajan Handalst 

This is an useful mean of bringing people 
togethor wherever there is a tradition of having such 
mandals. The S.E.O.s are encouraging the people 
for establishing these roandals and 50^ grant is paid 
to such mandals for their activities by Blocks. 
These manuals also givo the programme of bhajans. 
The following table shows the number of Bhajan 
Kandals established in Development Blocks in Kaira 
District, 

I a ^le . Jo .t „ 15 

Staturaont showing the number of Bhajan Mandals 
established yearwise In Development Blocks In Kaira 
District, 


No. of Bhajan Mandals established 


Name of 

Blocks , 64-65 

year- 

66-56 

-wise. 
56-57 

57-58 

58-69 

59-60 

60-61 

xo^ar 

Nadiad 

91 

17 


- 

- 

- 

108 

Mehmedabad 

67 

9 

- 

- 

- 

- 

76 

Kapadvanj 

71 

16 

26 

16 

8 

6 

148 

Balasinor 

36 

24 

87 

5 

3 

2 

76 , 

Thasara 

48 

48 


- 

- 


96 

Anand 

M 


• 

7 

8 

- 

15 

Total 

313 

114 

33 

27 

19 

8 

513'^ 

IV.Froaa questionnaire blanks 

• 




17, 
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Mostly, in all villages of blocks except Anand 
block, bha^an mandals were established during the 
review period. Totally 513 bha;3an mandals are esta¬ 
blished in 619 villages of six blocks. This amounts 
to about 82,9^ of the villages have such mandals. 

Looking at the table some blocks have smaller 
n\Mber of bha;]an mandals but it may be due to the 
smaller number of villages in the blocks. 

9. Community Centres; 

Community centre Is a meeting place, where all 
members of the community irrespective of caste, 
colour or creed can gather together for carrying out 
various activities for the development and betterment 
of the community. 

It is found that at these centres, cultural and 
recreational activities, Indoor games, craft activities,^ 
discussion groups etc. are organised. So these centres 
provide home for various social education activities. 

50^ grants are paid for the various activities of such 
centres. 

The organisation of such centres is carried out 
by dual agencies in this district like (A) by the 
education Department and <B) by Blocks. 

A. Organisation of community centres by the education 

Department * 

The Education Department has also encouraged the 

organisation of community centres under some of 
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its schemes. It has encouraged the utilisation 
of primary schools as community centres after school 
hours since 1969 in this district. 

Table No.16 

Statement showing the number of community centres 
organised and grants paid by Edi^cation Department 
in this district. 


Name of No,of community ■ Grant paid yearwlse| 
Taluka centres set up in Rs, 

yearwise 



69-60 

60-61 

59-60 

60-61 

Anand 

2 

2 

200 

39 

Palaslnor 

1 

1 

100 

38 

Borsad 

2 

2 

200 

87 

Cambay 

1 

1 

100 • 

1 

KapadvanJ 

2 

2 

200 

48 

Matar 

1 

1 

100 

16 

Mehmedabad 

1 

1 

100 

60 

Nadlad 

2 

2 

200 

76 

Petlad 

1 

1 

100 

14 

Thasara 

1 ■ 

1 

100 

50 

Total 

14 

14 

1400 

419 


la. From the records of Educational Inspector's office^ 
Nadlad« 







6. Sl^owinj Kit va«iIou» e\*Kvih4J o-^J 

Coyiii»|umI ^'j Cftnt'it, 
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Looking at the above table, it seems that the number 
of such centres has neither increased nor decreased. 

For the year 1959-60j each centre was given a 
grant of Hs.lOO while in the year 1960-61, each 
centre was given different grant. In this year 
only maximum grant of Rs.50 was given per such centra 
and it was decided by the Education Department, 

Thus the Education Department has encouraged the 
utilisation of primary schools as community centres 
recently. 

B, Organisation of community centres by Blocksj 

It Is the duty of social education organiser 
to organise community centres in his block. This 
centre may be started in any available place like 
dharamshala, gramchora or a room of school. Several 
pacca buildings for community centres are also 
constructed with villagers* contribution, 

Tabl? . N C.J2 

Statement showing the No, of Community centres organised 
yearwise in Blocks, 

Name of No, of co^unity centres organised yearwise Total 


Blocks 64-56 

66-56 

56-57 [67 

'-58 

158-59 

69-60 60-61 


Nadiad 

8 

58 

63 

17 

41 

2 

3 

192 

Mehmedabad 

7 

17 

2 

1 

4 


- 

31 

fepadvanj 

7 

2 

- 

19 

1 

45 

14 

88 

Balaslnor 



16 

16 

16 

1 

3 

51 

Thasara 

- 

6 

8 

5 

- 

4 

2 

25 

Anand 

- 

- 

- 

- 

- 

m 

S 

3 

Total 

22 

83 

88 

58 

62 

52 

25 

. mg 

390 

• 


^0. From questionnaire blanks 




-92 » 


After the inauguration of Blocks in this district, 

390 community centres were organised in 619 villages 
of six blocks in rural areas. Good attempt was made 
in Nadiad and Kapadvanj Blocks. 

Thus there are 404 community centres organised 
by both the agencies. This means that 42.7^ of the 
villages have such centres in the whole district. 

Looking at the both tables, we find that majority 
of community centres had been set up in the Blocks,. 

10, Recreational and cultural activitiess 

A constant complaint in all literary classes was 
that the adults were not attracted to the classes and their 
interest was not maintained for a sufficient time. So 
it was not possible to educate them by mere routine class¬ 
room methods. So in the new concept of social education, 
recreational and cultural activities found place for attract¬ 
ing the adults and maintaining interest in classes# These 
activities, in addition to giving them recreation, are also 
useful in transmitting to them cultural and social training* 

So both agencies are trying to organise such programmes 
including dramas, dialogues, folk songs, folk dances, bhajans, 
film shows, 

A, Recreational and cultural activities organised by 

Regional Social Education committee in Kaira District, 
In order to make social education work interesting, 
the regional social education committee has tried to 
organise programmes Including dramas, dialogues, 
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folk-songs 5 bha;jans etc* in social education classes* 
It has also tried to arrange film shows and to provide 
gramophones with selected records. The following 
data show, the progress of it. 

Statement showing the No. of cultural and recreational 
programmes organised by Regional Social Education 
committee in this district. 


Year 

No,of recreational 

and cultural 
programmes organi¬ 
sed. 

1951-52 

No data is avail¬ 
able 

1952-53 

■ ti 

1953-64 

n 

1954-55 

fi 

1956-56 

n 

1956-57 

462 

1967-68 

252 

1958-59 

271 

1959-60 

203 

1960-61 

188 


20, From the records of Educational Inspector's Office, 
Nadiado 
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Th.© initial enthusiasDi of Regional Social 
Education Committee in this matter seems to be declining* 
Be Recreational and cultural programmes organised 
in Development Blockss 

After the Inauguration of development blocks in 
this district, such programmes were organised in the 
blocks after the appointment of S.E»0.s* 

To organise these programmes is the responsibi¬ 
lity of S*E,Oe These activities provide good means 
of establishing contacts with the villagers and of arou¬ 
sing their interest. They are also useful for promoting 
cultural and social values. They also influence the 
emotions and the mind of people. 

In block-areas, folk dances, folk dramas, bha^ans, 
songs, kathas, kirtans, Garha competitions, fllmshows, 
physical welfare activities were organised by the S,E,0.3 
in their respective blocks. Each block is provided with 
cinema equipment. Film shows shown were on Agriculture, 
Cooperatives, Health and Sanitation, Prohibition, 
Development work, Small Savings etc. 

In physical welfare activities, sports, games 
akhadas were organised for creating friendly atmosphere 
and team-spirit. The following data show, the number 
of recreational and cultural programmes organised in 
development blocks, 

Table No,19 

Statement showing the No.of recreational and cultural 
programmes organised In blocks of this district. 





. 
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Name of No,of Recreational and cultural Total 

Blocks programmes organised yearwise 

64-56 56-66 66-67 67-58 68-69 69-60 60-61 


Nadiad 

37 

82 

66 

86 

81 

105 

14 

469 

Mehmedabad 

7 

47 

92 

79 

89 

52 

188 

544 

K'apadvanj 

4 

49 

47 

158 

116 

34 

15 

423 

Balasinor 

_ 

36 

8 

46 

56 

41 

52 

238 

Thasara 

- 

15 

26 

7 

12 

36 

28 

134 

Armnd 

- 

- 

- 

- 

221 

60 

202 

483 

Total 

48 

828 

238 

375 

575 

328 

499 

2291 


21 , 

Looking at the table, we find that initially there 
Is a rise in this activity but after sometime there seems 
some slackness in this activity. 

Looking at the activities conducted by both 
agencies, it can be clearly seen that the work done by 
blocks is better than’ that done by Regional Social Education 
Committee, 


11» Exhibitionss 

We know that no environment is so poor as to afford 
no material of value and none is so rich as to require no 
supplementation. This shows the need of exhibitions. 


21, Prom the questionnaire blanks. 
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Posi^ers, models and other educative materials 
may he exlaibited. All materials relating to better 
agriculture, ksigckk health , sanitation, rural arts, 
crafts, cattle etS* are exhibited in a comprehensive 
manner* These are useful for propagating new ideas 
in village folk. 

Attempts were made by the S.E*0.s for organi¬ 
sing exhibitions in their blocks in this district. 
The following figures show the number of erfiibltions 
organised in block-areas. 

Table .Nq,^0 

Statement showing the No. of exhibitions organised 
in block-areas of this district. 


Name of 
Blocks 

Nadlad 

Mehmedabad 

KapadvanJ 

Balasinor 

Thasara 

Anand 

Total 


No,of Exhibitions organised yearwlse Total 


54-66 

56-56 

56-57 

57-58 

59-69 

59-60 

60-61 


9 

7 

5 

8 

4 

5 

14 

52 

- 

- 

- 

- 

7 

6 

- 

13 ' 

2 

3 

6 

10 

11 

8 

12 

61 

- 

- 

- 

- 

11 

4 

1 

16 

- 

- 

1 

- 

i 

1 

3 

6 

- 

- 

- 

- 

1 

2 

■ 16 

19 

11 

10 

11 

18 

36 

26 

46 

157 


22 , 


22* Prom questionnaire blanks. 
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The table indicates that the number of exhibitions 
organised in block-areas was increasing except in the 
year 1969-60. In the blocks of Nadiad and Kapadvanj, 
regular attempts were made for organising them, in 
Thasara, it seems, poor attempt was made for organising 
them. After the inauguration of blocks in this district, 
167 exhibitions were organised, 

12« Radio sets and Radio-listening groups: 

t 

Radio is an important aid In the field of social 
education. All India Radio with its special programmes 
has also been rendering valuable service in the field of 
social education. 

Programmes for women, children, farmers and villagers 
in general and industrial workers are broadcasted from the 
Broadcasting stations. 

So Radio sets have been installed In some villages 
of this district. It Is the duty of the S.E.O, to organise 
Radio-listening groups under local leaders. 

Table No„21 

Statement showing the No. of Radio sets Installed yearwlse 
by Blocks, 


Name of 

No,of 

Radio 

sets 

Installed yearwlse 

Total 

Blocks 

54-65 

55-66 

56-67 57-58 

58-59 59-60 60-61 

Nadiad 

- 

9 

1 

- 


10 

Mehmedabad 

7 

10 

3 

- 

- - _ 

20 

Kapadvanj 

- 

- 

- 

18 

3 

21 

Balaslnor 

- 

- 

14 

16 

- - ip- 

30 

Thasara 

- 

26 

12 

- 

**-«■* w 

38 

Anand 

- 

- 

- 

- 

- - - 


Total 

7 

45 

30 

34 

3 - - 

Z 119 


23. From the aueatlonnaira blanks. 
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After the Inaugruratlon of blocks in this 
district, 119 radio sets were installed in blook- 
areas. 

Prom 1958“69, this work is done by Rural- 
broadeasting department* So the radio sets had 
not been installed by block agency* 

There were as many radio listening groups 
organised as there were number of radio sets 
installed* 

13* Training Campss 

Community development is through the efforts 
of the community. The S,E.O. has to find out 
existing leaders to take the charge of various acti¬ 
vities of social education. The training for village 
leaders for leadership is arranged by training camps* 
So attempts were made by the S.E*0.s of this 
district for organising training camps for leadership 
training in their respective blocks. In these 
camps, the village leaders are taught the skills of 
organising the activities* The local leadership 
is stimulated and developed by these camps* 

The following table shows the mumber of such 
training camps organised by the S*E,0.s in this 
district* 
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Table No^ gp 

Statement showing the No. of Training Camps Organised, 
yearwlsQ in Block-areas, 

Name of training camps organised yearwise Total 


Blocks 

55-56 

56-57 

57-6g 

58-59 

69-60 

60-61 


Nadiad 

6 

6 

18 

- 

6 

12 

47 

Mehmedabad 

- 

1 

2 

13 

5 

- 

. 21 

Kapadvanj 

2 

2 

11 

6 

6 

‘9 

36 

Balasinor 


- 

3 

9 

» 

1 

13 

Thasara 

- 

1 

2 

6 

8 

14 

31 

Anand 

- 

- 

- 

8 

- 

14 

22 

Total 

7 

10 

36 

42 

26 

50 

170 


The table shows that the maximum number of training 
camps were organised in 1960-61 and the minimum was in the 
initial stage. 

After the inauguration of blocks in this district, 
totally 170 training camps were organised. From the table, 
It seems that good attempt was made in Nadiad block and poor 
attempt was made in Balasinor block. 


/ 


24, From the questionnaire blanks 
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Celebration of social education day* 

For popularising social education movement, 
first Becember of every year is celebrated throughout 
this district as social education day* The day is 
observed by organising Prabhat ferriesj processionsy 
public maotings, sanitation drives, literacy campai¬ 
gns and ezhibitions. The day is being utilised in 
doing the propaganda for social education work and 
for collection of funds to meet the expenditure 
incurred after social education work. Mostly students 
of primary and secondary schools and their teachers 
and some social education workers participate in 
this Esoa celebration and funds are collected on this 
day. 

This day is observed by both agencies vig* 
Regional Social Education Committee through their 
classes and Blocks* In Block areas, the S.E.O.s 
of the concerned blocks celebrate this day with 
the cooperation of village level workers and teachers* 

15* Social Service Activitiess 

There are also a number of items that the 
people can organise with mutual help* 

In block-areas, social service activities 
were also organised during review period* 




a /> ,d a 
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Gram Sudhar Saptah, Harijan Saptah, prohibition 
week etc. were also celebrated in block-areas. 

Several shramdan Yagnas had been organised under 
the guidance of the Social Education Organisers. Gram 
safai programmes were also organised. 


16. Study Tours; 

Study tours give real and first hand experiences. 
By conducting these, cooperative attitude is developed. 
These study tours are conducted to see factories , hist¬ 
orical places, development works and projects. The 
following table shows the number of study tours organised 
yearwise in block areas of this district. 

Table No.23 

Statement showing the No. of study tours organised 
yearwise in block areas 


Name of No. 
Blocks 54- 

Nadlad 

Mehmedabad 

Kapadvanj 

Balasinor 

Thasara 

Anand 

Total 


of study tours organised yearwise 
56 56-66 56-67 57-58 ^-59 59-60 60-61 

» _ - - - 2 2 

^ - 3 2 - 

1 

3 2 - - 

. ' - -1 - 2 1 

_ - - - 1 11 

_ - - 4 5 8 4 


Total 

4 
5 

1 

5 
4 

V 

3 

22 

25 , 


25. From the questionnaire blanks. 
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Several study tours of farmers were organised and 
they visited important development plans. In' somesa oases, 
Social Education Organisers and Agricultural Officers were 
also sent. 

The table indicates that effort made in this 
direction is poor. After the inauguration of blocks in 
this district, only 22 study tours were organised. 

Expenditure 

17. Social Educations 

The financial aspect of social education has also to 
be carefully studied. Every progressive activity is always 
in need of large funds. The demand for various activities 
of social education can be only measured and evaluated when 
we see the expenditure incurred on these activities. 

The expenditure also sometimes is borne by people 
in social education work. But statistical figures are not 
available. The larger part of expenditure for social edu¬ 
cation is covered by the Government. 

The following tbbles show the expenditure met by 
both agencies, 

(i) Expenditure on Social Education by blocks* 

Table No. 24 

Statement showing the expenditure in rupees on Social 
Education by Blocks. 
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The Government looks after each block in the jxisti- 
fTable way by looking at its multiple number of units* 

So variations in figures are due to this aspect* 

(ii) Expenditure on Social Education by Regional social 
Education committee and Education Department® 

Table No .25 

Statement showing the expenditure on Social Education 
by Regional Committee and Education Department® 


Year 

Grant paid 
for classes 
by R.So.Ed. 
Committee 
Rs« 

Grant paid 
for libraries 
by Ed .Dept® 

Rs. 

Expenditure Grant paid Total 
for train- for commu- Expen 
ing by Ed® nity cent- -dit- 
Dept, res by Ed* ure 

Rs. Dept, Rs. Rs® 

1©51»52 

14164 

3057 

696 

17816 

1952-53 

17671 

2967 

376 

21013 

1953-54 

9849 

2899 

295 

13043 

1954-56 

9633 

7830 

1200 

18663 

1955-66 

9679 

8789 

776 

19243 

1 

1956-57 

8178 

9737 

680 

- 18496 

1957-68 

7055 

9783 

635 

17473 

1958-59 

6563 

11704 

705 

18972 

1959-60 

6753 

17427 

926 

' 1400 26605 

1960-61 

2814 

17001 

- 

419 20234 

Total 

91269 

91194 

6085 

1919 190357 


27® 


27* From the reports of Regional Social Education committee 
and records of Educational Inspector's office, Hadiad. 
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From the table, it seems that total expenditure 
per year has more fluctuations meaning thereby that it incre¬ 
ases and also decreases* The expenditure on classes has 
significantly decreased while that of libraries has signifi¬ 
cantly increased® 

S From both the tables, It is clear that money 
spent by blocks is much more than that spent by Regional 
social education committee and education department* It is 
due to various types of social education organisations as 
Mahila Mandals ,■ Youth clubs ,Bhajan Mandals etc.' S0% grant 
is paid to all these organisations. 

IV« The Personnel of Social EdiJ-cation and their 

Training; 

1* The personnel of Social Education; 

For the administration and organisation of social 
education work, the personnel is required. The 
personnel of it can be of different categories. Some 
are partly paid for their job and some are full time 
workers. S ome are ex-officlo members because of 
their holding some posts in the education department, 

A, Part time workers; 

There are part time workers of social education. 
A most important section of these workers are 
primary school teachers. Most of literacy work 
is done by them with some remuneration l.e. 
Rs,4/- pel* adult after his passing the first 
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test and Rs. 6/“ per adult after his passing 
the second test. 

The statement showing the number of primary 
teachers or other social workers who are con- 
ducting such classes is not given because the 
number of them is equal to the number of classes. 

B« The staff of Educational Inspector's Offices 

(1) Education Inspector is also expected to 

do social education work. He holds meet¬ 
ing of the staff and the social education 
organisers of the blocks every month and 
discusses the problems of social education, 
(il) Deputy Education Inspector is responsible 
for this work alongwith the primary edu¬ 
cation work, 

(ill) Assistant Deputy Educational Inspectors* 
Regional Social Education Committee has 
no field staff of its own. So the 
field duties are performed by A.D.E.I.s. 
of the district who are primarily meant for 
supervision and Inspection of primary 
schools. Starting of social education 
classes, supervising them and holding 
tests are done by them. So social edu¬ 
cation work became an integral part of 
the primary duties of every A.D.E.ai. in 
his or her area of about 50 villages. 
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To enable them to devote adequate time 
to this activity, their number was suitably 
increased and area entrusted to each of 
them was reduced. The following table 
shows the number of A.D,E,I.s, in this 
district. 



Statement showing the Mo. of A.D.E.I.s 


in this district. 


Year 

No, of 

1951-52 

20 

1952-53 

20 

1953-54 

22 

1954-55 

18 

1955-56 

25 

1966-57 

34 

1967-68 

29 

1958-69 

30 

1959-60 

30 

1960-61 

31 


28 




From the reports of Regional social education committee 
and office of Educational Inspector, Nadlad* 
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Table No,27 

Statement showing the No. Primary schools 
before the First plan and at the end of 
first and second plan in this district. 


Types of Before 
Schools the 

First 

Plan 


At the 
end of 
First 
Plan 


At the 
end of 
Second 
plan 


Primary 1057 1172 


1557 


There are 38 posts for A.D.E.I.s. in this 
district. 7 posts, remained vaaant. It 
is due to pay scale. After thex« recom¬ 
mendations of the integration committee, 
Bombay Government had improved the pay 
scales of secondary school teachers. So 
some A.D.E.I.s. left the posts and new 
ones did not Join. 

Now looking at the table No,27, it seems 
that the number of primary schools have 
increased enough during the decade. 

Looking at table No.26, the Increase in 
the number of A.D.E.I.s is apparently due . 
to the increase in the number of primary 
schools and inspection work. So social 
education which is an integral part of 
the primary duties of every A.D.E.I, has 




to suffer* Most of his or her time is 
spent in inspecting primary schools and 
office work. So the number of A«D»E*HI«s« 
is not adequate for spreading social 
education work. 

Now the ratio of the number of A.D.E.I.s, 
to the number of primary schools shows no 
change in it* It remains It50 even at 
the end of the decade. Thus social 
education is an burden on 

A.D.E.I.s. Hence our conclusion is tiiat 
the social education suffers on the whole 
is quite reasonable. 

The staff of Development Blockss 

(1) The village level workers* 

In block areas, the village level workers 
are responsible for prAwi primary contacts 
with the people in the field of social 
education as in other field. There are 
two types of such workers- Gram Sevaks 
and Gram Sevikas. 

Gram Sevak«t 

They are multipurpose workers in their 
villages concerned. They act as the 
link between the Sc block people and the 
block staff. They are the common agent 
for spreading social education activities 
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alongwlth other development programmes* 
Gram SeVikas: 

They work with rural women* The Gram 
Sevika teaches rural women better methods 
of house-keeping 5 facts about nutrition 
and balanced diet, the art of cooking, 
home decoration and advises them about 
maternity problems, child-care etc* 

Table No. 2 S 

Statement showing the No, of Gram Sevaks 
and Gram Sevikas in Blocks in 1960-61 
in this district* 


Name of No.of Gram 

No. of Gram 

Blocks 

Sevaks 

Sevikas 

Nadiad 

26 

6 

Mehmedabad 

15 

3 

KapadvanJ 

22 

2 

Balasinor 

10 

2 

Thasara 

17 

3 

Anand 

27 

5 

Total 

116 

20 


29 , 


29* From the questionnaire blanks. 
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During the period under surveyjthere were 
6 blocks doing the social education work. 

In these blocks, the above no.of Gram Sevaks 
and Gram Sevikas were on staff from 1958-69 
to 1960-61. 

The number of Gram Sevaks and Gram Sevikas 
in each bialock is varying, because it depends 
on the mTiltlple number of lanits allotted to 
each block. So there is a fixed number of 
Gram Sevaks and Gram Sevikas for each block. 
The number of Gram Sevikas is not adequate. 
Two or three or five Gram Sevikas ajsxmisk in 
the whole block cannot do satisfactory work 
with women folk, 

(ii) The Social Education Organisers* 

The'social education organiser who is the 
member of the block-team, is the backbone 
of the social education personnel, Bach 
development block has two Social Education 
organisers- one male and the other female. 
Male Social Edi^cation Organiser* 

Male Social Education Organiser as a member 
of the block-team has two fold functions: 

a) as a member of development teamj and 

b> his own particular sphere, i.e, social 

education field which includes the following* 
1) to stimulate the process of community 
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organisations as youth clubs, mahlla mandals 
farmers* clubs, bhajan mandals, community 
centres, 

2) to organise literacy campaigns, literacy 
and post literacy classes, training courses 
for the teachers for literacy classes, radio- 
listening groups, programmes promoting 
health education and citizenship education, 

3) to assist in communication of ideas to 
the people through use of various audio-vlsiial 
aids for effective propagation of the progra¬ 
mmes of community development among the 
villagers, 

4) to organise and encourage recreational and 
cultural activities such as folk dances, 
dramas, kathas, kirtans, bhajans, exhibitions, 
physical activities like games, sports and 
akhadas, 

5) the administrative duties of social aiu- 
cation programme. He organises all the 
activities with the help of Gram Sevaks 
and Gram Sevikas , 

6) to organise training camps for village 
leaders and social edcucation workers and 
7} to organise follow—up activities with 

a view to preventing relapse into illiteracy 
and ignorance such as bulletins, establishing 
libraries etc* 
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Female Social Education Organisers 
In each block, a female social education 
organiser is appointed to look after the 
social educational problems of women and 
children. She is mainly concerned with 
the organisations of women and their pro¬ 
blems. She organises craft centres for 

rc 

them as knitting, tailoring, craftwork, 
discussion groups for home improvement, 
maternity and child-welfare work and literacy 
classes for women. These are the main 
activities of lady Social Education Orga¬ 
niser. 

Table No. 89 

Statement showing the No.of Social Education 
Organisers during 1960-61 in this 
district. 

I . 

Name of No, of Social Education 

Blocks Organisers 


Male Female 

Kadiad 1 1 

Mehmedabad 1 1 

Kapadvan^ 1 1 

Balaslnor 1 1 

Thasara 1 1^ 

Anand 1 

Total 6 S 


"aoT^From the questionnaire blanks. 


30 , 




During IQGO-Gl, six blocks wore doing 
social education work. There is provl- 
sion of two Social Education Organisers 
in each block- one male and the other lady. 
During this year, the post of lady Social 
Education Organiser in Anand block was 
vacant« 

The Training of the personnel of Social Education 
works 

Afe the training is necessary in every walk of life, 
so is the case with the personnel of social educat¬ 
ion. The personnel of it can do their work with 
understanding, Intelligence and efficiency only 
when they are trained for it.. 

A. Training of Teachers for social education 
work: 

According to the new concept of the term 
social education, it is not an easy task 
as its scope is much wider than literacy. 

So it requires not only knowledge of 
subjects but also the capacity on teacher’s 
part to win the confidence and interest of 
adults and to make use of methods of 
approach which appeal to them. 

So special courses are organised for 
training of teachers who are conducting 
social education classes by the Education 
Department and by the Social Education 
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Organisers in the blocks* 

(1) Training courses organised by Education 
Departments 

The Ed'^catlon Department has been holding 
regular training courses during vacations 
for teachers who are conducting classes in 
this district in the Government Training 
college at Kathalal with the help of its 
staff. The duration of the course is of 
a fortnight. Each trainee is paid Rs.20/- 
as stipend which he has to refund if he does 
not make literate at least ten adults after 
getting the training, The Instructors of 
this training course are paid an additional 
remuneration of Rs,26. 

Table No,30 

Statement showing the No. of classes, train¬ 
ees and expenditure met by Education Department, 


Year 

No,of trai- 
Hlng classes 

No, of 
trainees 

Expenditure 

Rs. 

i961-62 

1 

27 

595 

1952-53 

1 

15 

376 

1953-54 

1 

11 

295 

1964-66 

2 

56 

1200 

1956-66 

1 

35 

776 

1966-57 

1 

29 

58@ 

1957-58 

1 

27 

635 

1968-59 

1 ■ 

26 

705 

1959-60 

1 

37 

926 

1960-61 

> 

- 

- 

Total 

10 

263 

6085 


'si. 


31, From the records of Educational Inspector's Office, 
Nadiad, 
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During the decade, 10 coiirses for training the 
primary teachers for social education work were 
organised in this district. The total number 
of trainees who joined the courses was 263 and 
total expenditure met by the Education Department 
for training was 5086, during the decade. 

The number of traine,es is not adequate in comp- 
arision to the amount of illiteracy prevailing 
in this district. Still hov;ever something is 
better than nothing, 

(ii) Training courses organised in Blocks* 

Table No, 31 

Statement showing the No. of training courses 
organised for primary teachers in blocks with 
the No, of trainees. 

N^e~oF 54-55'56-56'56-57 57-68 58-59 69-60 60-61 
Blocks 

.— ' " ■ "X” "'1' 

Nadiad ^ 44 ,^ 

Mehmedabad „ - - 

Kapadvanj - " „ ^ 

Balasinor „ - - 

Thasara - 

Anand „ - - 

Total “ . 

Grand Total = 5. 

32 * 

^2. Froui’lj'he questiomialre blanks. 


(50) , (97) 

(50) 
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From the table, it seems that regt0.ar 
abtempt was made in Nadiad Block only. 

In Mehraadabad block, one orientation 
camp was organised wherein 60 primary tea¬ 
chers deputed from different blocks of 
Kaira district, were imparted training 
for one month. 

A mass literacy campaign was organised 
in block-areas in 1959-60 in this distri¬ 
ct, So a training camp for three days 
in each block was organised to train the 
workers for conducting the classes under 
the scheme of mass literacy campaign. 

B. Training of village level workers; 

Ci) Training of Gram Sevakss 
During the year 1960-61, there were 116 
Gram Sevaks in six blocks and all of 
them were trained. 

The Gram Sevaks are given training in 
Agriculture, Animal husbandry, Dairying , 
Veterinary science, plant protection, 
health, hygiene, sanitation, social 
sciences, social education, civics. 

Gram panchayats and cooperation. S 
For this Extension training centres 
were started by the Ministry of commu¬ 
nity Development and cooperation. 




In this district, Extension training centre for 
training Gram Sevaks was started at Krusi 
Govindyabhavan, Anand, from 1952, The following 
data show the work done by this centre, 
^■le..Ho,...32 

Statement showing the duration of course and the number of 
successful trainees. 


Sr. 

No. 

Duration of course 

Name of 
course 

Successful 

candidates 

1 

16-6-52 

to 14-12-52 

6 months 

No. exam,held CIO) 

2 

161L2 -62 

to 14-3-53 

3 

II 

31 

3 

16-,S-53 

to 14-6-53 

3 

It 

30 

4 

1-7-53 

to 30-9-53 

3 

11 

39 

5 

19-10-53 

to 18-1-54 

3 

II 

18 

6 

21-1?!-53 

to 18-1-54 

1 

It 

7 

7 

19-10-53 

to 30-9-54 

12 

It 

58 

8 

1-10-64 

to 31-3-55 

6 

II 

18 

9 

16-4-65 

to 30-9-55 

6 

It 

16 

10 

16-4-55 

to 31-3-56 

18 

w 

58 

11 

4-1-55 

to 31-3-56 

6 

11 

18 

12 

16-4-56 

to 30-9-56 

6 

II 

6 

13 

16-4-66 

to 31-3-57 

12 

II 

66 

14 

6-11-56 

to 31-3-57 

6 

II 

26 

15 

16-4-57 

to 31-3-58 

18 

It 

92 

16 

16-4-58 

to 8-10-58 

6 

n 

106 

17 

80-10-68 

to 31-3-59 

6 

11 

41 

18 

15-4-69 

to 30-9-59 

6 

11 

38 

19 15-3-69 to 14-3-61 2 years 

Total 

33. From the Office of Extension Trg.Centre 
Anand* 

53 

33, 

for Gram Sevaks, 
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Looking at the table, it seems that duration of 
training course is variable. From 1969, they 
are given two-years integrated course of training. 
After starting this centre in this district, 721 
candidates passed in the examination held by this 
centre® 

(il) Training of Gram Sevikass 

During the year 1960-61, there were 20 Gram Sevikas 
in six blocks and all of them were trained. 
Extension training centres , run by Kasturba 
Memorial Trust, spread over the different linguis¬ 
tic regions of the country, give training to 
women selected for village level work as Gram 
Sevikas. The course is of 1C% months. These 
centres are attached to Horae Science Wings. 

In this district, there is no such Extension 
training centre for Gram Sevikas. 

C« Training of social education organisers* 

Dixring the year 1960-61, there were 11 Social 
Education Organisers in six blocks. There were 
6 male and 6 female Social Education Organisers. 
Out of six male Social Education Organisers all 
were trained while out of 5 lady Social Education 
Organisers only 2 were trained. This shows that 
lady Softial Education Organisers either not 
permanent or not willing to continue their job due 
to personal reasons of marriage, family etfi. 




“• 120 "' 


The job of social education organiser involved 
motivating, organising and educating people 
for community development. This implied the 
possession of certain attitudes and skills which 
could be developed through training* After 
the selection, the social education organisers 
are sent for training at social education orga» 
niseis'training centre.* Recently the number 
of such training centres in India is 14, The 
training course consists of both theoretical 
training and field work in villages. Duration 
of training period was 5 months for male social 
education organisers and now it is of 5^ months. 

In this district, there is no such training 
centre. The social education organisers of 
this district took training at Baroda and at 
other centres* 


* See Appendix 1* 




Work-load of the social education organisers 

The duties of the social education organisers 
are varied but for convenience they may be divided 
into three parts, namely-fiold duties, office work 
and meetings* Field duties consist of executing 
and initiating social education programmes in 
villages to achieve the targets laid down. Office 
work consists of file work as related to above 
Including progress reports and reports of the 
achievements made. 

The meetings include with officers, colleagues, 
sub-ordinates and villagers* 

The following table shows the way in which social 
education organisers distribute their time between 
field £ duties, office work and meetings* 

' Table Wo. 33 

Statement showing the time spent in percentage of 
their job-time by the social education organisers 
field duties, office work and meetings. 


Sr, wo, 
of S.E* 
O.s, 
respon¬ 
ded 


Time spent in percentage of job-time 

Field Office Meetings* 

duties work 


1 

2 

3 

4 
6 
6 

7 

8 
9 

Average 


56 

40 

4 

50 

40 

10 

50 

40 

10 

&62 ' 

36 

12 

54 

36 

10 

60 

35 

5 

68 

34 

8 

60 

30 

10 

50 

40 

10 

50 

40 

10 

64^ 


9 $ 


Sd.From questionnaire,form B. 
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Out of 11 social education organisers in 6 blocks, 

10 responded, 

Jhe average time spent on each of these duties 
by the social education organisers is as underi 

Field duties- 54^ of his job time. 

Office work - Z% " 

Heetings - 09^ » 

This shows that more of his time is spent on 
field duties. 

The following are the field duties in which the 
social education organisers are engaged. 

Field dutiesI 

Publicity of Five-year plan, organisation of 
social education classes, drives of agriculture depart¬ 
ment, cultural and recreational activities ,youth, children 
and women welfare activities, training camps for village 
leaders. Youth clubs ,organisation of community centres 
and information centre at the block-office, libraries, 
conducted tours, citizenship training, audio-visual aids 
etc. 

Office work: 

The social education organiser not only works in the 
field but he has to look after office. He has to dispose of 
papers containing social education, submit report on the 
progress of social education and other duties entrusted to 
him. The detail of this work is as under:- 

Disposal of papers concerning social education, monthly 
progress report, quarterly progress report, annual progress 




report, statemonts of youth cluhs, small savings, tour 
progrimmes and their reports, placing orders and making 
purchases, work concerning libraries and publicity materials, 
framing targets and budget, making charts and decorating 
information centre etc. 

Meetings? 

The ijQcial education organiser has to meet his 
subordinates, colleagues and officials for discussing and 
executing the programme to be carried out by him. He has 
to attend two types of meetings? 

a) Meetings at Block level?- 

He has to attend a staff meeting and block Adivsory 
committee meeting. 

b> Meetings at District level? 

He has to attend meetings with district planning 
officer and with district education Inspector. 

Over and above, he haste to supervise field workers, 
viz» Gram Sevaks, Gram Sevikas, Adult teachers, Panchayat 
secretaries etc. 

Coverage? 

Each block under survey is provided with one male 
social education organiser and the other female social 
education organiser. The female social education organiser 
looks after social education work so far it relates to 
women and children. The male social education organiser 
is In the charge of whole area of the block. It is 
found that there is no division of area of the block. 
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Thus each social education organiser had In his charge, an 
avoraf'u of 103 villages spread over about 200 square miles 
with a population of about 1,63,602 persons* 

In response to the questions given below, the answers 
were as under (out of 11 social education organisers, 10 
responded in 6 blocks) 

Q* Do you take part in village social, cultural and recre- 

ational activities? ' 

Never Occasionally About half Usually Always 

the time, 

- 1 - 5 4 

50^ of the social education organisers reported that they 
did take part in these activities usually, 40jg of them reported 
that they did so always while 1(4 of them reported they did so 
occasionally. 

As per duty, he has to attend such activities always; 
but many times considering the wide field of activities and so 
many engagements Inside and outside*^ the block activities, he 
may not be able to attend over-lapping and consequtive’ activities, 

Q« How many night halts do you make in villages for 
social education programmes in a month? 

All the six male social education organisers reported 
10 night halts while 4 female social education organisers 
reported 6 night halts. 

So from this, it is clear that every male social education 
organiser has to make at least 10 night halts while^ female 
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Social oducatlon organiser has to make at least 5 night 
halts in villages in a month for the social education progra¬ 
mmes as pur duty« Sometimes the number ofsuch halts will 

he more also# 

Conclusions 

The social education organiser is the backbone of 
social education personnel. He is multipurpose worker 
receiving training in Agriculture, Animal Husbandry, public 
health, cooperation and social education. ” He has to play 
two roles- a special role in the field of social education 
and an integrated role. In the Integrated role, he has to 
help different Extension Officers- kA health officer, 
agriculture officer, officer of panchayats and cooperation 
at the block level and to prepare psychological background 
for their programmes. 

In the field ta of social education, he has to 
play an important role. The field of s:k±k social education 
is very wide. The male social education organiser is 
in the charge of whole block. Most of his job-time is 
spent in field duties. He is over burdened with the 
field duties, Morever, he is also busy with the table work. 
He cannot attend the cultural and recreational activities 
as overlapping and consecutive activities. He has to make 
at least 10 night halts in villages in a month also. He 
has in his charge an average of 103 villages spread over 

200 square miles. 
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Female social ediicatlon organiser has limited vori 
relating to wmen aid children, lliere is no division 
of area of tlie bloct So the male social education orga* 
niser is suppressed ty the wide activities of his own 
work and a team-work, 
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CHAPTER VII 


OBSERVATION AND SUGGESTIONS 


Introduction! 

to 

The work on the prohlem. has led^/soine serious thinking 
regarding the future line of action for enhancement of social 
education movement. The necessity and requirements of social 
education are proved beyond doubt. For the development 
healthy democratic society, this is one of the items of great 
importance. The work done in the previous chapters throws 
light on the history, the meaning, objectives, administration, 
content and working and suitability etc. 

In this chapter, an effort has been made to critically 
review the study in the previous chapters and necessary sugg- 
.stlona have beer. h™bly 

accelerated lor the hettennent of the people of India In 
general and Kalra District in particular. It is hoped that 
some of the suggestions recommended herein may find a place 
somewhere by the authorities in charge of such activities 
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to f.^naMe the better and smooth working of this social 
education movement, 

k* Various social education tools and Activities; 

1, Social Education classes: 

Ubservatlonss 

(a) A view at the progress of classes, enrolment and the 
number of adults passing the tests, shows that there 
is an increase in the above mentioned items from the 
year 1951-52 to 1955-56, But in the years to follow 
there is a significant decrease in the number of 
classes, enrolment and the adults passing the tests. 
These results are not something about which we can 
congratulate ourselves however it is good as something 
is better than nothing. 

in 

Though there are two agencies working/this field, 
there is decrease in the above items. The work done 
by Education Department has significantly decreased 
after the Inauguration of Development Blocks in this 
district. The efforts of blocks is greater than that 
of Education Department in this aspect. 

(b). Work among women; 

As far as women are concerned, the picture is quite 
unsatisfactory. Only 12^ of the total adults passing 
both the tests by Regional Social Education committee, 
happen to be ladies while in block-areas it is only 7^. 
This result is insignificant and not enthusiastic. 
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(c) Wastagei 

Juring the last decade, 99,849 adults were enrol].ed 
in social education classes organised by both agencies 
in this district, But only 31,593 adults passed the 
tests, meaning thereby that 68,256 adults either failed 
or left their studies. This amounts to the fact that 
approximately to more than 68^ have wasted their 
education. This is an educational wastage in social 
education. 

(d) Post literacy efforts 

It is observed that only 23J^ of the adults passing 
Test I, were enthusiastic to carry forward their studies 
for Test II, The adults passing Test I are likely to 
relapse into illiteracy. 

The general experience of field workers is that 
there is large percentage of relapse into illiteracy. 

It is difficult to mention specific percentage of relapse 
into illiteracy, A Jamia Millia study in this aspect 
mentions about 60^ of relapse wjthin one year while 
another in Rajkot reports that there was 20^ total 
relapse and 50^ partial relapse in a period of one to 
three years. 

So organisation^ of stage II classes (post literacy 
classes) is more important from this point of view 
otherwise literacy obtained with great effort is lost. 

So in this direction, the effort made is not encouraging. 




130- 


K«asoiis for slow progress: 

iho rotardness in the organisation of social education 
clariaos is cine to the fol] owing factors* 

1* docial education is voluntary and not legally compulsory. 
There is not enough motivation to the adults for joining 
the classes. 

Frlmary school teachers who have not much knowledge and 
experience of leaching adults have to do this work as 
others are not ready to do it. 

4. Supervision and guidance of teachers conducting these 
classes is inadequate and unsatisfactory, 

5. Problem of attendance is also serious one. This is 

/ 

due to the foliowing 

i) religious festivals and marriage ceremonies, 

ii) domestic difficulties, 
llDunenthusiastic teacher and 
Iv) unenthusiastic adults. 

6 . Adults generally attend the classes after a day's labour, 
so they are tired and not attentive in the classes* 

7. orthodox and conservative systems like, caste, religious 
beliefs and attitudes also are hinderance to their joining 

the classes# 

8. Casual quarrels among the villagers and social disharmony 
prevailing in the villages make the working of social 
education classes difficult« 

9. The system of payment of remuneration of primary teachers 
is that what they will earn depends entirely upon the' , 
adults* If tiie cooperation is inadequate, even after 
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4 months’ labour, they may not get satisfactory amounts 
10« The amount of remuneration is also not attractive as 
to prompt suitable workers towards this work* 

11b The main reasons for the lack of enthusiasm on the 
part of women can be cited as followsj- 
(1) Socio-economic conditions, 

(il) Conservative ideology, 

(ill) lack of women workers, 

(iv) Improper timing of the classes and 

(v) Due to quarrel with one another and caste, women 
don't like to sit together in the classes* 

Suggestions: 

Ifl There is neither any compulsion to make the illiterate 
people join the classes nor any financial assurance given to 
them as an incentive to join the classes voluntarily. The 
illiterate people therefore have to be made conscious of Inten¬ 
sive need of social education itself through propanganda work 
and Intensive personal contacts. House to house contacts 
should be organised to motivate the illiterate people and even 
after they have been motivated to ^oln the classes; the workers 
should continue the cultural programme to sustain the interest 
of the people in their studies which will also remove wastage 

in social education. 

2. primary teachers should be 'properly* trained so as to 
work efficiently. The teacher should be tactful 

in working with adults, should oarafully plan and prepare then 
to learn new ideas, honour their prestige and appeal their s*d 
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deairos, w5ti their hearts and should work with missionary 
ZB&l and in spirit of social service, 

3® i here shoiild he some good kind of supervision which 

v/otild Iu)lp the efficiency. 

4* In order to raise the onthhsiasm of teachers in 
their work in this field, it is suggested that they should 
be piven more decent remuneration for the work. So that 
bolter tuachors may be available. 

6. Subject matters should have roots in every day life 
of the people. Fine theories will not do but some practi¬ 
cal applications should be utilised. So the programme should 
be well graded and well planned looking to their basic needs, 

6* In order that fatigue may not have its effect on 
attendance and attention, some recreational activities should 
bo implemented, 

7, Adults should be made aware of immediate usefulness of 
social education, 

S, Propur methods and materials fitted to adults should bo 
utilised in accordance with the psychology and basic interests 
of adults. Adults have maturity of mind, power of a® argument 
feeling of ego and self respect. So one has to pay attention 

to it before coming into contact with them, 

9* There are some parts of the year when adults are free 
without work. This time should be well utilised for the 

intensive work, 

10. The atmosphare of the vUlage should be made healthy 
aud free from quarrels. Participation of village leaders 

and educated men should be secured before launching the 
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prcn^rinifie, 

11* The Sofiio-economlG conditions of the people should 

he liT’>rovecU 

Ih® Tlie ffien-folk should be persuatied to remove the 
orthodox views and send their wives and sisters to social 
GdUfr;lion classes. In order to make the movement successftil, 
irdtiall'Vt' has to be done amongst women because it is said that 
to a boy, Is to educate the "boy" only but to teach a 

pir] la to educate the "family”. Moreover economic e develop” 
merit is retarded by prejudices, ignorance, superstition which 
are duo tg the illiteracy among women. In every civilisation, 
the social evolution depends mainly on the evolution of 
women who as wives and mothers can hasten or retard the 
progress, 

13* Women should be motivated to join the classes. 

14e There should be enough women teachers for conducting 

sofdal education classes for women. 

Ih, The social education classes for women should be 
orfanlsed In the afternoon as they are free at that time. 
Evenings are not, suitable to them as they are busy with their 

domestic work, 

16, Social education is an Integral part of community 
development programme. Now this means community uplift by 
coMUnity action, So if community efforts and community 
sacrifices are fxiLly mobilised, the difficulties can be 
overcome* So it is suggested to rouse the people to a crusade 
against illiteracy, ignorance and social backwardness, 

17, If we want to prevent the relapse of adults into 
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i:3iti.rary after passing Test I,raor6 number of post 
31t*,‘racy c3&3ses (stage ll) should be organised. Otherwise 
mmrry, time and money spent on literacy will be wasted. 

literacy Effort* 

Observations* 

1. Kass literacy campaign had been launched in this 
alsirlct during the year 1969-60 in block-areas to 
1.1 (|ujdate illiteracy but the result was the enrolment of 
bPi>3 adults and 3196 adults passed the literacy test. The 
roault is not self-congratulating as compared to illiterate 
adults in this district, 

T, The percentage of literacy in this district which 
v;a 3 ?.0.10 in 1961 has risen to 36,13 according to the 
census of 1961, During the decade, the total number 
literates in this district has increased by 9,44,339 of which 
th>,! contribution of both agencies has been 28,762 which 
ruuithly ccffliua to nearly 11.7^ of total increase in the 
mmhfiT of literates. This, we feel, is somewhat satisfactory 
contribution. 

3, Literacy effort in block-areas is greater than in 

non-block-areas, 

4, But todayy literacy part of social education receives 
loss attention. At present, it seems that more importance ' 
is glvon to non-lltaraey progranunes of social education. So 
literacy Is flown to the winds. The sponsors of social 
aduoation had never Intended. As we know literacy prograssnes 
are dull and stralnfnl while non-literacy programmes are 
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. ive So th© non-literacy programmes have come into 
thtt forefront pushing aside the literacy programme in 
block-artias * There is also general tendency to gitee 
more importance to the non-literacy programmes. 

b. literacy Ratei 

literacy has gone up from 29.1^ in 1951 to 36,13^ 
in Ibbl in this district while in India, it has gone up 
from 111.6)1 to 23 *7^« So the literacy has risen at the 

rate of 0,?^ a year both in this district and India. The 
progress of literacy is slow and inadeqxiate. The present 
momerituiii of literacy effort in this district particular 
and in India general is woefully inadequate by the huge 
Piass of illiterate humanity. With this rate, it will 
take a very long time to liquidate illiteracy and ignorance 
in view of the magnitude of work before us. 

6 , Heservoir of illiteratess 

We should not be tempted with the rise in percentage 
of literacy* The number of those who could not read and 
write has gone up from 11,43,376 to 12,60,308 in this 
district while in India it has gone up from 248 millions to 
about 269 millions. So in India there are about 27 crores 
of people who could not read and write. What a gigantic 
and tremendous task before us. We have got a large reser¬ 
voir of illiterates and whatever has been done so far hardly 

touches the fringe of the problem. 

The population is growing fast- faster than the 
increase in provlelons we make for educational facilities. 

30 there Is aetuall7 a race between the growth of population 
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,ii-* icy* Population is growing at the disconcerning 

rate« Ihc* sixe of the illiterate population in India is 
** swell inr, like a bacterial culture in a favourable mediume 
Primary Education Schemes 

Article 45 of our constitution provides free,compulsory 
primary education. But yet it is not successful. Before 
the third plan, 40^ of the pupils of age-group 6-11 years, 
roulcl nut 3oin the schools. After the Third plan, it is 
ti.at of the pupils of the same group will not 
join the schools. Actually it will be more in numbers. 

In rural areas, due to poor condition, many parents yet do not 
{jend the Jr children to schools. So the scheme of free and 
Cumpulsory Primary Education is not fulfilled. So many 
pupils are thrown upon societies as unlettered even to-day 
also. This also increases the magnitude of illiterates, 

3o the problem of ililteracy would be still there for us to 
tachlo. 

Today it seems that educational leaders consider that 
thwy have done their duties in educational field in the 
country by unlversalising education at the primary stage. 

9. *rfe began this movement with mass effort. From the 
top. enthusiasm was seen in 1938 and so there was mass enthu¬ 
siasm. How what do we see today? In this problem, no mass 
enthusiasm is seen, it seems that it has been evaporated. 


Suggestionst 

1. India with 76.3^8 of her people Illiterate, cannot march 
With developed nations. If India'wants to succeed as a demo¬ 
cratic nation, she must liquidate illiteracy from the lend. 
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in f'ounUy and community project's in particular 

•‘1 bn f roatly inbensified to achieve total literacy 

'■-n* ?,»,•! li»uian people, 

■ ♦ it vn virst to build up successful democracy and to bring 

i- In ncurt.s and minds of the people, it will not be 

the provision of primary education, 3o the 

leaders and national leaders should take lead in 

In \y serious thinking. 

• 1 , bu '^oun'^ry, that wishes to develop, can afford to 

Jar-"-* reservoir of illiterates. We hope our planners 

n:U-n ne<^essary changes in educational plan of the 

, 'fhoy should prepare a scheme of massive campaign 

/ 

t*. '11 pibsate illiteracy so that the development plan can 
r**ul!:y achieve its purposes. 

k. As iiiero is a race between the growth of population 
ir/i Htoraey , we should make an all-sided attack on mass 
,11 iib-rracy otherwise this problem will grow more and more 
•iirricult :is time passes, Massive effort should be made 
and sbov.ld create in the illiterates a thirst to learn. 

We should review our past efforts and re+organise them in 
such a way that can be more fruitful, 

literacy programmes cannot be carried out in isolation 
brst should bo linked up with the programmes of general 
econorale development. Thus, then people may be motivated 
and will roallse that some useful- results will follow. 
I'horefora, w« must link this up with the basic needs for 
shelter, food and clothing. 
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6® Illiteracy of a large section of people also produces 
unbalanced social structure. So far eliminating illiteracy, 
Government with its administrative machinery, private agencies 
of all sorts, semi "government bodies like Municipalities, Gram 
Panchayats, District Local Boards and the public spirited men 
and women from all ranks of the coinm\inity will have to take 
active part in literacy campaign. 

7* For wiping out illiteracy from the country, we have to 
undertake the following oaths as followss- 

(i) We shall maintain our literacy, 

(ii) We shall send our daughters and sons to schools 
regularly, 

(ill) Knowledge is the third eye, 

(iv) Literacy is the ornament of village, 

(v) It is shameful to give thumb impressions and 

(vi) Each one, teach one. 

8. For getting 100^ literacy in villages, adult education 
committee should be consltuted in every village. The members 
of it should be" Sarpanch, the Patel, the Presidents of Mahila 
Mandal and Youth Club, one or two educated men and the Head 
Master of the school. This committee should conduct a census 
of all literates and illiterates in the village and arrange 
for lane-wise suitable places for conducting the classes. 

The committee should motivate people by drawing their attention 
towards the evils of Illiteracy as they cannot read their 
relatives* letters, news-papers, name of stations while trave¬ 
lling. This method will work on a psychological plane 
entrusting the entire responslMllty for Its success to the 
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local people, 

9e The period of 25 years was laid down in the scheme 
for eradication of illiteracy in Sargent Report in 1944, 

After achieving Independence, our leaders found this period 
long and impatiently threw away the report in disgust, Now 
let us see what our achievements are in this aspect after 
independence. Our schemers also failed in this aspect. 

So Government should re-think with this problem and should 
draw concrete plan and should carry on vigorous campaign 
for eradicating Illiteracy. It should be handled on war¬ 
time emergency basis, 

10, Our country should take a leaf from the experiences. , 
of other nations who have fought similar problems and achi¬ 
eved success within a short span of time like U.S.S.R,, 

Turkey, etc. 

0, Village libraries and Circulatory Libraries: 

Observerions: 

1, During this decade, there is a significant increase 

in the number of village libraries from 174 to 386 organised 

by Ed'’^catloji Department, After the inauguration of 

Development Blocks in this district, 304 such libraries 

in 

were organised by Blocks, This has reached with/seven years. 
So in this aspect, the better role is played by blocks than 
Education Department. 

2 , ' Looking at the number of villages in this district, 
each village has not yet the benefit of village library* 

3, The growth of circulatory libraries is uneven. In 
block-areas, this movement has not been popular. Some efforts 
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here and there vero iriada. 

Suggestions 5 

1# Every village^ small or big, has .a grocery* In the 
same way, every village in a welfare state should have a 
library. The books should reach the villagers as their 
grocery requirements. Local organisations should be 
motivated to take the charge of them as they can rtin 
libraries with better success than by department. 

Every librarian should develop reading habits and 
form reading circles for neo-literates and should persuade 
the villagers to take the advantage of libraries. By 
storing the books and by organising the libraries, the 
purpose of it will not be served, 

3* In rural areas, boys and girls leave schools before 
the age 11, they and the adults newly made literate are 
likely to relapse into illiteracy. So far preventing 
them from relapsing into illiteracy, good facilities for 
reading should be made by which literacy can be kept alive* 

So more sufficient new libraries should be opened and the old 
libraries should be properly modernised by introducing 
books conveying modern knowledge and ideas* 

4, .In circulatory libraries, there are books for neo- 
literates, So.more circulatory libraries should be provided, 
igyaiYaref Special library period should be kept for social edu¬ 
cation classes. In block-areas, special emphasis should be 
laid on providing this facility, 

6* After passing the literacy test, the neo-literates 
ac 
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ara apt to relapse Into illiteracy. For stopping this, 
suitable litorutiu’e is needed. In this aspect, some 
efiorts have been made. For this Government should organise 
more literacy workshops for producing suitable literature 
for them. The authors should also bear in mind that their 
audience is of a special category of people whose education 
is vsry limited and shoi^d produce the reading material 
from the angle of the intended audience, 

4. Youth Clubs* 

Observations.* 

1 , After the inauguration of blocks in this district, 

430 youth clubs were established in 6 blocks. So 69,4^ of'the 
villages have youth clubs in block-areas. So this is some 
encouraging affair. 

2<, Regarding the activities, it is observed that most of 
the activities organised are games, sports and cultural. 

Suggestions* 

1, Democratic institutions cannot flourish unless the 
people have a sense of responsibility. So the Social Education 
organisers should pay more attention to the formation of such 
clubs and the sound growth of them because they form a social 
cement that.holds together people of diverse aKg± origins 

and beliefs and the members learn about social relationship 
and understand the significance of freedom, cooperative 
spirit, responsibility and tolerance * 

2 , The Social Education Organisers should organise youth 
activt^^ies which may consist of partly economic, partly recre¬ 
ational and partly constructive activities of service to 
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community * 

3« Generally a section of youth is more energetic 
section of the population* They should come forward 
to take the responsibilits'’ in social education work and 
members of such clubs can share their parts in social 
and national problems as underj- 

(1) can protect the village from anti social elements, 
(ii) can re-orient nev/ simple unexpensive marriage 

systems and encourage the people for adopting it 
and encourage people to invest the amounts saved 
in National Defence Bonds or contribute in NaD, 

Fund in this emergency times, 

(ill) can organise better living campaign, 

(iv) can create proper climate for rejecting post-death 
dinner, 

(v) can oppose cash dowry, 

(vdj) should try to put down anti social activities and 
(vil) can help the reconstruction of India, 

ii 

5, Mahila Mandalsj 

Observations* 

After the inauguration of blocks in this district, 
189 mahila mandals were established in block-areas. 

Thus 30.6^ of villages have such mandals. So our achieve¬ 
ment in this aspect is not satisfactory. 

This movement is not strengthened due to the 


following expected reasons* 
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(1) lack of lady Social Education organisers^ 

(ii) certain rural customs and traditions, 

(Hi) low social status of women in rural areas, 

(iv) quarrels among womenfolk, 

(v) caste~3ystems, 

(vi) low education level of women, and 

(vii) low economic conditlone 

Suggestionss 

1» The lady Social Education organisers and Gram Sevikas 
should bring about changes in rural women and should motivate 
them to join such mandals and concrete effort should be made 
to KXK establish such mandals more in number, 

2, To attract women folk to these mandals, the activities 
should be well planned. The activity which will add to the 
family income should be included and they should be well 
organised and other aspects of social education should not be 
neglected, 

6o Farmers' Clubsi 

1, After the inauguration of Blocks in this district, 474 
farmers' clubs were established in block-areas. So 76,6^ of 
villages have such clubs. This is really an encouraging affair, 
Z» The farmers of this district are adopting better methods 
of farming, crop protection measures, using new tools of culti¬ 
vation, using better seeds and fertilisers* T^is change in the 
field of agricultural improvement has taken place among the 
fanners. So some credit must go to social education which has 
changed the outlook of farmers and neglected out-dated method 
of farming and selling the product. 






I 
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priiiKiry schools as community centres. Since 1959 only 
14 such centres were organised in this district. Grants 
civen to such centres are not satisfactory. The maximum 
F3*ant is Rs,50/~ for one centre so it is difficult to 
organise various social educational activities. 

After the inauguration of blocks in this district, 

390 such centres were organised in block“areas. Some 
good pacca buildings were also constructed with the help 
of jjeople In some villages. 

3® Totally 404 such centres were organised by both the 
agencies in this district. This means that 42.7^ of 
villages have such centres. 

4* Community centre is born with the new concept of 
social education. It is observed that these centres fall 
short of the total pattern of activities. These centres 
are run to standardised patterns i.e. by serving as cultural 
and recreational centres, understanding of it, differs from 
block to block. 

Suggestionss 

1. Education Department should organise more such centres. 
Adecjuate grant should be paid for executing the social edu“ 
cational activities. 

2. The social education organisers should also organise 
such centres more in number and see that these centres should 

be active. 

3. Attention should be paid for organising various types 

of activities as recreational, cultural, social, educational, 
economic and social service. 
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4e The Social Education Organisers should see that stero- 
type activity is not desirable. The various activities orga™ 
nlsed here should meet the local requirements and should 
reflect the interest of all age groups of village population. 
The activities should strengthen the bonds of social relation™ 
ship j satisfy their emotions and increase the social welfare 
of the community, 

5, A committee of local workers with efficient secretary, 
should be appointed to look after day-to-day activities» 

9o Recreational and Cultural Activitiess 

1, The initial enthusiasm of Regional Social Education 
committee in this aspect seems to be declining while in 
block-areas also initial enthusiasm fades away and there is 
some slackness in these activities. 

2. It is observed that blocks have been more successful 

in educating the masses in general both culturally and socially 
through Its varied recreational and cultural activities, orga¬ 
nised on wider scale than Regional Social education committee, 
due to the facilities of equipment, money and field workers. 

Suggestionss 

1, Recreational and cultural programmes should be more 
organised as they touch the social, cultural and community 
sphere of life and healthy atmosphere will be created. 

2. The Social Education Organisers should organise such 
programmes by which superstition can fade, custom can change, 
social systems can evolve satisfactorily to the demand of 
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new 33-Diana.« They should organise those activities which 
will-'lnfluence the minds and emotions of people, satisfy 
their urges, mirror social and cultural life, foster 
social cohesivoness, harmony, spirit of fellow being 
and cooperation and thus social relationship should he 
maintained* He should also encourage healthy sports 
and games In villages, 

3, The Social Edncatlon Organisers should bear in mind 
that the traditional technique should not be disturbed, 
local musiclons, drammers and players of local instru- 
ments should he motivated and opportunity should be given 
to them to exhibit the talent to the villagers. 

4, In block-areas, the Social Education organiser is 
over-burdened with the wide activities of social education. 
So he is not able to give full justice for arranging film- 
shows in villages and he is also not a technical man as 
clnoma operator. So it at is suggested that Government 
should appoint one technical man for filmshows covering two 
or three blocks. 

5, India is being industrialised rapidly. This is 

B 

necessary for raising the standards of people in a country 
of rapidly increasing population. But there is a danger. 
In quest of bread, money and pleasure, we may forget God, 
truth and beauty. Our spiritual and cultural values are 
declining. So Social education workers should take note 
of this and should see that our cultural, spiritual and 
moral values should be maintained. 
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10* Sxliibitionsj 

Observations 

The nimiber bf exlilbltions organised in block-areas 
was increasing except in the year 1959-60, So- an attempt 
made in this aspect is satisfactory. Yet it is not so 
wide spread to the demands. 

Suggestions! 

1. Exhibitions serve as one of the effective mass 

media of adult education. So the Social Education organi¬ 
sers should try to organise more exhibitions in rural areas 
and by that way, can help the local people in understanding 
the new and better ways of production and living, 

2o Byiax organising the exhibitions, the purpose will 
not be served. The villagers should be persuaded to see 
it. The cooperation of the community should be utilised. 
The materials to be exhibited should have reference to local 
needs. Small educative leaflets should be used for dlsorl- 
ptlons and guide for explanation should be provided. 


llg Radio sets and Radio-listening Groups! 

Observations 

After the inauguration of Development blocks in this 
district, 119 radio sets were installed in block-areas. 
Prom 1958-59, this work was done by Rural Broadcasting 
Department. There were as many radio-listening groups as 
there were number of radio sets Installed. Due to heavy 
cost, their use has been limited. 
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Sup.t'rjstionsi 

i« sliotild b 0 made to adopt broadcasts to the 

living conditions, cultural pattern, social background, 
lanrixage and civilisation of the people concerned otherv;ise 
the great voice of radio will fall on deaf ears* 

2„ The Social Education organisers should see that the 
sets may not be monopolised by a few persons in villages. 

Radio listening groups should bo well organised. Efforts 
sliuuld be made to invite village people to listen the pro- 
gramtfles by making them known before hand. The Social education 
organisers or the concerned workers should pre-plan the work. 
After hearing, discussion should be followed. Then only, 

W0 can reap the benefits of the radio. 

12, Training Camps! 

Observations 

After the inauguration of Development Blocks in this 
district, 170 training camps or shlbirs were organised by 
blocks. In these camps.; village leaders are trained.. 

Suggestion! 

The Social Education organisers should organise more 
such camps for training village leaders for taking the charge 
of k? various mM social educational activities. During- 
training, the Social Educationl Organiser should teach them 
how to keep discussion moving on and to avoid his own views* 
The leaders should be w,e31 grounded in helping the group to 
carry on disciplined thinking. 
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13» Coletration of Social Education Days 
Observation* 

To popularise the social education movement, December 
1, of every year is celebrated as social educatKion Day 
throughout the district and the country* Many of us don’t 
know about it. 

Suggestions 

It is suggested that the social education organisers 
should try to get cooperation from primary and secondary 
teachers, field workers and social workers and some intensive 
programme should be chalked out for arousing consciousness 
of people towards this national problem and then the well 
planned programme of that day should be well executed. 

Efforts shoiild be made to collect more funds, 

14, Social Service Activities*. 

Observations 

Gram Sudhar Saptah, Harijan Saptah, Prohibition week 
etc# were also celebrated. Several Shramdam Yagnas had been 
also organised in block-areas. 

Suggestions: 

1, With a view to training the general masses and adult 
pupils in the habit of clean living, the social education 
workers should also organise cleanliness campaign in villages# 
Chawl or Mohalla cleanliness competition should be organised, 
g, The Social education organisers should organise more 
Shramdan Yagnas and can utilise resource of man-power in re¬ 
constructing the nation# 

IS# Study Tours! 
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OlDservations 

After the inauguration of blocks in this district, 

PP. study tours were organised in block-areas# The effort 
made in this direction is not satisfactory. 

Suggestionss 

1® It is quite probable that these tours can have signi¬ 
ficant Importance as the rural people can themselves see the 
progress made in different pro;)ects and understand new things 
and Improved practices in agricultural operations. So personal 
visit is always better than merely knowing it. So® the 
Social education organisers should try to organise more study- 
tours , 

2* The organisers should bear in mind that these tours 
are useful if they are properly planned and well executed. 

The places should be visited in advance. Merely sight seeing 
is a waste of time and energy, 

16, Escpenditure on Social Educationt 

1, Expenditure in this district? 

Total expenditure on social education by Hegional Social 
Education Committee and Education Department is 1,90,387 rupees 
while in block-areas, it is 9,06,858 rupees during the decade. 
So the money spent by blocks is much more than that spent by 
Regional Social Education Committee and Education Department. 
This is due to the provision of large funds and varied types 
of social education activities* 

From the nation point of view: 


2 , 
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Table showing expenditure on Social Education in nation® 


Five Year 

Allotment for 

Allotment for 

Percentage of 

Plans 

So,Ed.^includ¬ 
ing both Mini¬ 

Education 

Expenditure 
on Social 


stries) Rs. in 
crores 

Rs.in crores 

Education . 

First 

10 

153 

6.5 

Second 

16 

256 

5,9 

Third 

25 

560 

4,5 


Total educational expenditures climbed from 153 to 560 
crores of rupees, but social educational expenditure of both 
Ministries shows no appreciable growth. We observe that there 
is decline in percentage of educational funds spent on social 
education. 

We can infer that it may be due to primary education. 
Does this mean that local private organisations are expected 
to do thd adult education job? Or will adults be abandoned 
in their ignorance? 

Our Five-Year Plans are moving mountains in the areas 
of primary, secondary, technical and University education. 

For this, we are proud and thankful to our leaders but the 
field of social education which is also an educational move¬ 
ment remains nearly barren. The Government allots a small 
grant for this important branch of education. The principle 
of social education was accepted whole heartedly by the 
Government, but regretfully, enough time was not ripe yet for 
its materialisation and for allotment of more grants on 


social education. 
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3* After Shri Balvantrai’s Report, the five yearly 
provision for social odncation in two stages of blocks 
are as unders- 

Rs.70,000 for stage I block 
Rs (.50,000 for stage Ilblock 
Out of this, some amount has been reserved for 
women* s and children's programmes .and the rest is 
divided between literacy, libraries, youth clubs etc* 

Here the whole amount can be spent within five years* 

So amount of one year, if not spent, can be spent, in 
the next by providing It in the budget of that yeaPo 
Such flexibility has been allowed. 

Suggestionsj 

1, Social education which is an important tool for 

the National Reconstruction, should receive a higher priority 
in educational development and more funds should be alloca¬ 
ted for it by central Government. After Independence, 

India has to face many problems f^r constructing new demo¬ 
cratic India, however some ways and means should be chalked 
out to remove the difficulties. 

2, The state should also provide adequate financial aids 
to the field.of social education* 

3 , Social education is a basic national problem. So 
some kind of public f± fund should be maintained as to 
serve equally for the good of all people in the community. 
Public should also help in this. 
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B* Brosent Agencies doing social education work 
in Kalra Districts 
Observationsj 

1» Educating adults about citizenship^ cooperation 
and democracy is an important aspect of social education. 

It is observed that in non-block-areas ^ adults are 
toparted formed teaching of this by talks and lectures 
due to lack of field workers * In block-areas this edu¬ 
cation is imparted through by organising various group 
activities and by field work by youth and women organisa¬ 
tions, So theory is put into practice. So better 
work in this aspect is done by block agency than Regional 
Social Education Committee and Education Department, 

2. It is observed that work doneby Regional Committee 
through Education Department is generally a formal 
teaching work only for 113iterates. So there is no pro¬ 
vision for other section of people like retired persons 
and old man who find their life dull and boring. In 
blocks, it is observed that such facilities are provided. 

3, After the inauguration of Development Blocks 

in this district, the social education movement developed 
in these areas is found to have greater vitality and is 
proving to be more attractive to the average villager, 

suggestions; 

1* Efforts should be ina!(fte in such a way that social 
education should touch society at all levels. It should 
not be related to any particular age or group. 

2. Now the scheme of community projects and N.E.s.blocks 
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has covered the whole district. So attempts shoiad be 
made to explore its potentialities as largely as possible. 

^ personnel of Social Education and thdir 

Training! 

a. Primary School Teacherss 
Observations! 

1» Kostly all social education classes are conducted 
by primary school teachers in and outside block-areas* It 
is observed that their academic and general education is 
not in proportion to the programme of social education. So 
the wmiber of classes has declined. Due to meagre income, 
ho hardly puts his best in this work. 

P, During the decade, Education Department organised 
10 training classes for primary teachers for social edu¬ 
cation classes in the Government Training college at Kathalal. 
Tho total number of trainees is 263, while in Blocks, no such 
regular effort was made. In Madiad and Mehmedabad blocks, 
such effort was made for their training. 

Suggestions! 

1, As the primary school teacher is a moulder of the 
future generation of village community, he should also take 
the responsibility of educating the adults. He should be 
humane, sympathetic, kind, intelligent and, should do the 
work with social spirit* 

2, Now the staff of training college is not consisted 
of specialist. They are not trained in social education 
aspect as th® Social Education organisers are trained. 
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*1 reat*ia l^at thu instructors for such training 
yh'j’'4). t from the Social Education organisers who 

d for social education work. Knowledge of 


til O n-jr ^ 
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and sociology should be imparted 


1 - , . trainees if social education is to he effectively 

CA”” 


l.« Assistant Deputy Educational Inspectors! 

Ulsorvationsj 

1, Aa the Regional Social Education committee has no 
I'lo] 1 stiff, social education work became an integral part 
of oV'!i7 Assisiant Deputy Educational Inspector, in his 
.ar,M. The number of them is not adequate for spreading 
uncial education work. The increase in number of them 
from TO to 31, is due to increase of schools and inspection 
work. At the end of the decade, 7 posts remained vaeaht. 

Vi... railu uf nmber of Assistant Deputy Educational Inspectors 
tL<; number of primary schools shows no change and remains the 
sarnu us IjbO before and at the end of decade. Assistant 
DQ|iuty Eaucatioml Inspectors have also a lot of work- 
irssnyction of primary schools and libraries and considerable 
clerical work. So It is difficult for him to Blve full 
juatlcc to social education work. So hardly they can visit 
social education classes and guide the teachers conducting 

elasaas once or twice* 

2* At present time. ^ there is no provision for training 
the Assistant Deputy Educational Inspectors for social education 


work* 
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rjnf:r?i3 lions; 

< . .,4. ^ Educatioml 

».» iUiitu nuinljer of Assistant Liepxity/Inspectors should 

lo ai-fpoint'xl lor ©xpandinp, social education work. The Assis¬ 
tant aijpuhy hducatioml Inspectors should also work with 
Siijsioiwiy zoil to attain high percentage of literacy b 
7* opecial training courses should be organised for the 
ii, 1, ^ i. int deputy Educational Inspectors who will then properly 
puine the teachers conducting the classes, 

Ce The village level workers; 

ci Grara Sovakss 

Observations; 

1, In block-areas, Gram Sevaks are responsible for primary 
contacts with rural people in the field of social education. 

It is observed that the number of them in each block is varying 
because it depends on the number of block units allotted to 
each block. There is provision of 10 Gram Sevaks fer each 

block unit. At the end of decade, 116 Gram Sevaks were on 

tholr Jobs* 

At present, it is observed that Gram Sevak is being 
required to concentrate more and more on agricultural work 
and most of his time Is spent on this aspect and with the result 
that his multipurpose character is being rapidly lost and has 
hardly some time for social education work* 

3, All the Gram Sevaks in 6 blocks were trained. 

4* In this district, Extension Training centre for training 

Gram Sevaks ms started at Krushi Govldyabhavan, Arnnd, from 
1962« After starting this centre, 721 Gram Sevaks passed In 
the examination held by the Centre, 
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aiirrestlons* 

1* T'30 niatber of Gram Sevaks should be increased or they 

should bo relieved of less Important work» 

!*uiltipurpose character of Gram Sevak should be preserved 
aii'i ho should be required to give justice to the programmes 
of 0octal education, 

h® Gram Sevak has to act as a link between Extension 
Ci'iMcfrs and the people. So the success of programme depends 
or. Kim. Go ho should be talkative, tactful, social, large 
iioartod, enthusiastic and should have aptitude for social edu- 
caiion work. They should behave as friends and should change 
|(UOple's attitude to education, life, out dated methods of 
cvltivation and hygienic sense etc. 

4. During the training period, an attempt should be made to 
re-orlontate the attitude and out»look of the trainees in such 

s. 

a way that they easily adapt themselves with rural environments. 

c^ilGram vSavlkass 
Observations* 

1, Gram Sovlkas mainly work with rural women folk. The 
number of them in each block is varying, because it depends 
on the M number of block-units in a block. There is 
provision of 2 for each block-unit in a block. So in the 
year 1960-61, there were 20 Gram-Sevikas in 6 blocks. 
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. nittiber of them is 2 while maximum number is 5 in 

a laock. 30 the number of Gram Sevikas is not adequate. 

Jo S'/omen’s programme has remained weak# 

Ihere is no training centre for Gram Sevikas in 
this district. m the year 1960-61, all Gram Sevikas 
wer trained, 

Supgestiont 

The number of Gram Sevikas should be increased ade¬ 
quately in the staffing pattern of the block. 

d. Social Education Organisers! 

Observations! 

1, At the block level, there is a pair of Social Education 
organisers for social education- one male and the other female. 
Malte 3ocial Education organisers 
He has to work as a member of team and in his own 
of social education with the block development officer 
as tho head of team. In the year 1960-61, there were 6 mala 
social education organisers in 6 blocks. 

3, How the block development officer is almost invariably 
derived from a department other than education and therefore 
his understanding of the educational role of the social Edu¬ 
cation organiser is subi^erged in his anxiety and the work, of the 
social education organiser is measured according to his own 
foot-rule. So the work of the social education organiser has 

been confused. 

4. Female Social Education Orginser. 

She looks after the Social Educational problems of 
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wor.en and children* in the year 1960 - 61 , there were 
lonale ooclal Education organisers in 6 blocks. 

With regard to educational level, it is expected 
that he should be graduate* In the case of woman, no 
effort is makit made to stick to this qualification* For 
the intensive type of social education work, it will be 
oas'iiy seen that less than a graduate will hardly be able 
to do ,1ustic0 to the job. 

i>. In the case of female social education organiser j 
it Is observed generally that if we employ young women, 
they get married and leave the programme soon for her 
future life programme. So due to this difficulty, 
women’s programme remained weak, 

7, Out of six male social education organisers all were ' 
trained while out of five female social education organisers 
two were trained. This shows that female social education 
organisers are either not permanent or not willing to continue 
thalr job due to personal reasons like marriage, family etc. 
After the appointment of social education organiser he or she 
is sent to one of the training centres for training. After 
the training, he‘or she comes back to his or her block. So 
proper training facility is provided. 

Suggestions! 

1, The social education organiser should study the 
eitistlng rural problems, suggest measures and help them 
for combating their problems like diseases, superstition 
and economic problems. Thus the people should be sensitized 
to tbeir problems and motivated to solve them through 
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tholr own efforts. By solving problems, he will p open 
the minds of the people to education and this motivated 
education will succeed. 

The Social Education organisers should have adequate 
knowledge of the beliefs, customs, prejudices prevalent 
In the area. He should also keep in his mind the psyclio- 
logy of the rural peop3.6 and the huge illiteracy among them, 
so-lal and cultural background of the people. Then only 
our programme of social education will be sound and effective. 
3® Social education is voluntary. Seldom a person 
is forced to attend. So the workers must be more imaginative 
for attracting people towards the programme. The workers 
should find out and recognise the interests of adults, give 
them that kind of activity and redirect them into other 
activities of social education like channelisation. They 
should convince the community that this social education 
rnovemont is a new battle. The social, cultural and economic 
dovelopment depends on its success* 

4, Caste and communal attitude is not yet changed. The' 
social education workers and the social education organisers 
must be more watchful that ounce of provincialism, communalism, 
casteMsm or district ism should not enter in the minds of 
adults. If they are, they must be replaced by healthier 
attitudes* So the workers should make adults to realise 
the follies of past, the dangers of the present and hopes of 

future• 

5 ■ Social education workers and the social education j 

organisers must not mistake that illiterate villagers are 
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unGdiiCQ.ted. SomGtlmosj they behave better than our 
young ren and women pouring out from our educ4tional 
factories* l*/hab is needed is to initiate them to 
accept new ideas, to change bad habits, traditions 
and customs and to eradicate social evils. 

5. The field of social education is very wide so 
that effort of one or two extension workers are not su¬ 
fficient in stepping up the programmes and strengthening 
the foundations of our democracy. All workers- whether 
officials or non officials, from district level officers 
to village level workers, the teachers and sarpanchs- 
must take an active part in this field. 

7. In rural backward areas, people seem to use their 
leisure time in gambling and alcoholism. So the workers 
should'try to save them tactfully. After prohibition, 
in rural areas, we find many home factories for preparing 
alcohol. our sponsors of prohibition have not even 
imagined it, * So social education workers should try to 
eradicate it. 

8* Social education organisers’ training centres are 
training social education organisers. Now the social 
education organisers have to deal with men and ideas, 
individuals and groups. So their training Is more Important 
than that of an engineer or a scientist who deals with non¬ 
living objects. So during their training, more emphasis 
should be laid on phychology and sociology. 

0. Work load of Social Education Organisers 

According to scheme, there are two social education 
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ornanlc>ei’s in the block- one male and the othor female* 

The social education organiser is the backbone of 
social education personnel. He is multipurpose worker 
recexiving training in Agriculture, Animal Husbandry, Public 
Health, Cooperation and Social Education. He has to play 
two roles- a special role in the field of sociiil education 
unci integrated role. In the integrated role, he has to 
help other Extension Officers like Health Officer, Agricul¬ 
ture Officer, Officer of l^bahayats and cooperation and to 
propare psychological background for their programmes. 

In his special role in the field of social education, 
he has many duties to perform that we saw in previous 
chapter dealing with the duties of social education organisers» 
It is observed that average time spent on*.- 
Field duties- 54^ of his job time 
Office work - t 21$ " 

Meetings - 09^ " 

So most of his time is spent on field duties. The 
span of flJ^^d duties is also wide. Ho has tremendous office 
work also. Moreover he has to attend meetings at block 
level and district level. He has also to supervise the 
village level workers, adult teachers and panchayat secretaries. 
Female social education organiser has limited work 

relating to women and children. 

It is also observed that there is no division of area 

of the block between them. So there is unequal division of 
work between male and female social education organisers. 
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The Kale social, education organiser is responsible for the 
whole block. He cannot attend the recroatlonal and cultural 
activities as overlapping and consecutive activities. 

It is also observed that male social education orga¬ 
niser has to make at least 10 night k-ti halts while female 
social education organiser has to make at least 6 night 
halts per month. 

He has In his charge an average of 103 villages 
spread over more than 200 square miles, 

3o the male social education organiser is supresaed 
by the wide activities of his own work and a team work* 

The above mentioned work is humanly impossible to 
fulfil. So there is workload on the male social education 
organiser. How can a single man handle all the discussed 
work ak-f.nfr alone? 

Suggestion* 

It is suggested that there should be two male social 
education organisers at the block level and the area of the 
block should be divided amongst them for intensive, efficient 
and successful programme and the work load will be reduced, 

E, Objectives of Social Educations 
Observations 

The objectives of social education are broad based 
and »SL;i require certain modifications. 

Suggestionss 

1, Our societies are changing, so the objectives should 
also modify with the changing pattern of societies and 




-165- 


cl<ar'J!inf, needs of adults otherwise it becomes a memorial 
to the social past and not an earnest of better social 
future. So the objectives should be evaluated from time 
iu timo and should change to meet the changing needs of 
individual and society. They should be related to the 
conditions and tendenceis of a society. 
r>. Social education should aim more to educational 
.an cultural programmes, to promote better healthy and 
social being, better understanding and cooperative atti¬ 
tude to national development plans, enlighbcned democratic 
citizenship and keener appreciation of moral values an 
social obligations. This should be the province of social 
education. If we have only few objectives of social 
education, we shall effectively prevent the whole effect 

,-toUlng diluted. 


Administration of Social Educations 
Central level! 

Observations! 


1 we observed that we have diarchy system in social 

education at the centre. Both, the ministry of Education 
and Ministry of C»r.unity .Development are claiming the 

^ ID 

4 . n 1 ovpI there is a section of Basic 
P At the central level, i^neit* 

. belonging to the Ministry of Education, 

and social education belonging 
SO it has not yet its own section. 
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Suggestionss 

It is suggested that an integrated approach shoTold 
bo caonsldered "by appointing a joint committee which shoill 
coordinate the social education work done by both the 

Kinistries * 

?. 6 It is suggested that a separate Bureau of social 
education belonging to the Ministry of Education should be 
established for furthering and expanding social education 
in the coimtry* 

3« It is also suggested the setting up of central 
board for social education for the promotion of social 
education movement* 

4e The Union Government should appoint a commission 

on social education as we had commissions on secondary 
or University Education* 

be State Levels 

Observationss 

1* At State level, it is observed that thereis a 
diarchial system in social education. The Education 
Department continues the work on old lines while the commuT 
nity Projects have taken up with vigour the new aspects of 

it * 

g. It is also observed that Deputy Director has a 
portfolio of social education with other work. So he 
is unable to give justice to this national work and to 
discharge his responsibilitieseffectively in the entire 
field of social education. So this work is inhibiting* 
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.jUf'f:f!3tions; 

le It is suf'p^ested that the diarchy system of social 
od iKiation ghovi3,ri be abolished and effort shoxold be made 
to t I'inp social education work under one authority and 
li not possible ^ it should be brought under one adminl- 

n trail on, 

?.« State is sut'pestdd to appoint a Deputy Director 
for Social Education who will supervise, control and guide 
social education work throughout the state and look after 
the administration of all aspects of social education* 

3. It is also suggested to constitute a state board 
for social education for expanding the work in the state 
anti it should be affiliated to Indian Adult Education 
Association, 
c* District level: 

Observations: 

1* The Regional Social Education officer who works as 
the secretaiy to the Regional E(iUcation Committee, has 
bulky office work and has to travel extensive area of the 
region. The nuinber of social education classes is going 
decreased year by year in this district. Now naturally 
one man cannot manage all the activities x in all the 
districts. Now this committee has no field staff, so social 
education work is done by the Assistant Deputy Educational 
Inspectors in their areas. So the Regional Social Education 
Officer has to rely on these people, Morever, they are 

not -under his direct control. 

It is observed that there is no post of District 


2 . 




-168- 


oocial Education officer at the district level. So there 
is no coordination of social education vjork done "by both 
the ufoncies. So administrative set up at district level 
is lacking. 

Suggestions: 

1, It is suggested that Government should appoint District 
Social Education Officer at district level to bring social 
education work in a district under one authority. He will 
act as a dx administrative head for the social education work 
in the concerned district. He will also guide, advise and 
supervise the work of Social Education organisers working 
in a district. He should be' under direct control to the 
Heglonal Social Education officer, 

2a At district level, district development committee 

should be required to constitute a separate committee for 
social education. Efforts should be made to establish 
a district social education association for spreading social 
education in a district, 

d. Block Level; 

Observation: 

The social education organiser who is responsible 
for the social education in the block, is under the control 
of block development officer. Now B*D,0, is generally 
derived from a department other than education so he cannot 
properly guide the Social education organiser in his work. 
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avtfMsjestions! 

1. Vhe social education organiser under the control 
or shoiild be allowed to take instruction and 

jniidarire in the technical aspects of social education 
fiu.m the District Social Education Officer, The social 
education organisers should have home in educational 
>io:\artment through district social education officer, 
n. At block level, a special committee for social 
education should be set up for spreading it in the 
blc’ick. 

General suggestionss 

1. It is necessary to bring into existence an inte- 
grat*)d administrative machinery for social education 
from national level to block level because it is lack¬ 
ing. 

P, As social education is a mass movement, efficient 
administration is needed. The task is also beyond their 
hands so the cooperation of public should be sought in 
onthusiasing the people. 

g. The content of social education programmes 
Observationss 

1, The number of social education classes and the 
adults ^dining these classes are decreasing. This shows 
that the content of social education has not attracted 
enough illiterate adults. The teaching of crafts has 
remained almost untouched except some verbal discussions 


here and there. 
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>jO tho chaT)p;e in the content has remained more in names 

ari'! t,he other aspects of the movement have received little 

ii0 

or no attention* The comprensive content of social edu- 
nation is not properly fulfili-ed. Social education yet 
fonc;rally remained as literacy work in the classes* 

The pattern of social education programme is found 
to to stcrotyped in blocks. The fundamendal feature of 
social education which is of dynamic nature is lost sight 
of by our administrators, 

3, The duration of class was of 4 months when it was 
moroly a literacy programme. After broadening the content, 
fcho duration of the class is the same. Are we able to 
finish broadbased syllabus of social education in the same 
period? 

4, It is also found that participation of people in social 
odiication programmes is not so satisfactory as expected. 

Suggestions! 

1. The content should reflect cultural values of the 
existing society and its need. It should be flexible and 
reflect changes of the society to meet the individual and 
social needs, The scheme of the content should includes- 

1) Handicraft, 

2) Sanitation and Health, 

3 ) literacy» 

4) Village organisation and Social Reconstruction 

and 

6) Village culture « 
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Thus this scheme starts with the needs of adult's 
anti not literacy, Economics and health are important 
and lltoracy should follow then. 

2» The pattern of social education programme will 
have to vary from place to place, section to section 
and we can also say from block to block. Social edu¬ 
cation can be inspired by the real needs for whom 
it is needed. So it is necessary to find out exactly 
what these basic needs are before drawing up a programme ' 
of it. Social purposes and social norms should be also 
considered. Detailed inquiries are necessary before 
drawing up a programme. By implementing programme on 
them, no fruits will be achievdd. 

3, The present content and methods of social education 
should be critically evaluated, 

4, Social education programmes shoxild be chalked out 
in such way that social participation of the community 
may be obtained in most possible way. There should he 
one kind of programme for illiterate adults and other kind 
afor semi literates and literates# 

h. Some General Observations and Suggestions} 

1. Role of Educational Institutions: 

Village schools, high schools, colleges and 

universities are not properly contributing their parts in the 

field of social education. 

The Village Schools- 

(JL) The village schools can extend their services to 
the community and can play an important role in this work* 
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An ive hsad master must utilise the energy for 

the uplift of the village. As schools are paid by the 
cor.R unity, they should be used by the members of the 
"•ormuni ty. So the schools may serve as commtuaity centres 

for the various social education activities® The 
school teachers should be the main instruments in making 
the masses consciotis of this new urge. 

(ii) The Secondary schools and colleges} 

The secondary schools and colleges should make 
their pupils realise that society offer privilege for 
thoir education and they must tiy to pay back some of their 
debt to the community. They should induce in the pupils 
the sense of oblirations to the society and various projects 
should be organised for the uplift of the community. The 
managing agency of schools should make effort to encourage 
the utilisation of school facilities for social education 
programmes provided that such action does not interfere 
with school work. 

professors and secondary school teachers should 
introduce the students to its coneept before they leave 
the institutions. They should also induce their pupils 
to do social education work in villages and at least in 
removing Illiteracy during vacations.. 

(ill) Universities* 

In past Universities had been isolated from the 
community. 

Social Ed'dcation programme is meant for the commu¬ 
nity* Now university is a community institution. So 
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ii to i-lay role in this field. Apart from the organi- 
:rUion of ortension lectures, universities have excluded 
;• Ivr.’ij from this particular activity. 

The kno'^/lcdpe of agricultural science and researches 
roach the community and the community with their 
a-rlM'ltural problom shoiild reach the university. Then 
and then only the coordination of theory with practice 
is rruperly done. So by eatabllehlng this two way' trcClo, 
t:i; convunity will become richer and the unlvar^lty will 
ttlso become llvins by solvlnr. real problems of life. 

U,.r university l.s. Sardar Vallabhbhai Vidyapeeth 
can also conduct refresher covrrses for social education 
...vr;.. .rs of tho district. University should provide 
expert ari exi)erlenoed men in psychology, philosophy 
a.Kl sociology. They should help in discussing their 
aifflcultlas. The workers can exchange ideas and go 
back to work with renewed Interest and S* a better 
iderotandlnr, of their problems. 

Gram Panchayats: 

They are also not talcing Interest In this 

It the end of the second plan, there were 800 
cram Eanohayats,m Out of 946 villages in this die r 

• 4**1 T\Ci T*'l' llO-Ld 

panchayat can play a vital P 

fivary pane „eonle. The Sarpanoh 

bv creatine enthusiasm among the peopl 

. interest in this movement and his role 

riUrvu'ld take keen interesi- 

-'■“rfrr 

4 0.+QQ for social education. 

tute a committee loi 






ri 
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la* 0 np Lhls task in rif;ht earnest, Illiteracy 


in rural India be a thing or past* 

3. Audio-Visual Aids* 

Audio-visual aids like films, fllotrips 5 posters, 


charts, models, radio etc. are used for social education 
purposes in and outside block-areas. Every block is 


also provided wii-h cinema oiuipmenL and the Social education 
or.‘n»;'.lj..r is In the charge of this. The block also 
rjcoivus materials like charts, graphs,, posters and the 
social educaidon organiser distributes them to villagers 


through CjTan Sevaks, 

The person In charge of these aids should be 
td-orouf'hly acquainted with the techniques of using the 
projectors, should kiiox/ the principles underlying the use 
of these aids, should keep in mind that they are means and 
not ends. 

Ho Wiseman refuses help and no wise social educator 
ignores these aids. So the educator should choose the 
aid which is best adopted to his subject, his audience and 
his circumstances. If educational Intention is absent, 
audio-visual media have no educational value. By showing 
films and filmstrips, the purpose will not be served. The 
programme of this should be well planned and well executed. 
Follow up work should be done. Social educator should 
not forget that these are all aids which aid his work, 

4 . Role of Voluntary Organisatbnst 

It is true that Government plays an important part 
in the spread of social education but voluntary organisations 
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or private* aroiicles can also contribute much to social 
educational activities. In this distz'ict, no such pri“ 
vato ap,ency is found doing social education work. 

A respond from the people responding to the people~ 
that is 'Voluntary organisation. So it has several 
advantages over Government agency. So private initiative 
Is always psychologically more efficient than state 
machinery. It can have much flexibility in its working, 
can allow full freedom for adopting programmes to changing 
local situations, can modify the programme according to 
local circumstances, can select personnel with greater 
freedom and can use their resources with minimum of 
restrictionso 

So some private agencies and cooperatives should 
come forward to take the responsibility of social edu¬ 
cation and utilise their funds for social dducation as 
it is a national and community problem. 

People should realise that it is the duty for the 
materially rich to help the materially poor with material 
food, Similarly it is also a duty for the intellectually 
rich to help the Intellectually poor with knowledge. 

So voluntary teaching of adults is really now needed. 

So Bureaucratic views . 

As we know that social education deals with the 
change of attitude of people. But our experience shows 
that the attitude of our officials is not yet properly 
changed and is of British period, then how can we expect 
such changes among the illiterates? So humble sy suggestion 
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13 Evi'io I'iore that the orficials sho\ild also change their 
attliivies, outlook, behaviour tov/ards public otherwise 
oui’ I’isiilg doraocracy will be doomed to failure* Thus 
tlio aiiperiors in rank should be friends , philosophers 
and iiolpors of the people. They should also bear in 
:.ina that they are people’s servants and they should be 
over ready for people’s work. 

G. hanclxayati Rajs 

Panohayati HaJ Is a remajtliatle attempt at the 
aovolutlon of authority to democratic institutions of the 
„eoole ih Villases. It la a delihsrate attempt to 
lesson the centralisation and spread of povsr and autho¬ 
rity amons people. So this has revolutionary signifi¬ 
cance. If this scheme has to root, the essential thing 

4 11+ -illiteracy. The members of pamchayats 

is to wipe out llliTierac/ 

mindfid and also there are rivalries among 
nre nari-’^w minded ana axb 

Then how will this Panchayatl Baj he 
the members. rnen 

, nf* this revolution can e 

successful^ The ^ „ 

, the wide spread of social education 

realised only when the wiae sy 

will be preceded. 

7 Urban Aroass 

^3 we hnow that social education Is an Integral 

part of community Development programme and at as a ^ 

^ fint programme. So population living 

rural developmen P a n-r social 

. + is left out of the influence of social 

cities and towns is i 

education. <cation*or private agencies 

So voluntary organisation pr 

1 Villi tv of social education 
should take the responsibala y 
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ar.d shoi5ld set up the JSEUHcouncil for it® 

P# Industrialistss 

Indian industrialists complain that our labourers 
are less efficient than labourers in U,K. or U.3,A, 5?his 
'.n ficiancy is due to lafik of education* Ma^or part 
of the employees are illiterate. So the employers should 
';'ikc steps for their education and traln-inc of their 
operatives. There are, no doubt, a few exceptions, but 
many have not realised that investment in this education 
will bring them rich returns. Such expenditure will be 
a furil investment. By educating workers, the efficiency 
will be increased and so production will be increased, 

9» Backvrard classes i 

Balttkward classes are generally neglected and not 
properly benofying the scheme of social education. 
Inferiority complexes have taken roots in their minds so 
they do not like to ^oln this scheme. So special 
offorts should be made for formulating and arranging 
social education programmes for them. The efforts 
must be concentrated in winning over their confidence 
and help them in removing their inferiority complexes, 

10, Cooperation; 

It is ddflned as a form of organisation where 
persons voluntarily associate together aS human beings 
on a basis of equality for the to promotion/eoonomic 

interests for themselves. 

Thus It representas a happy mean between the 
forma of extreme individualxlsm on one hand and sociaDlsin 
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and coiritmnlsm on the other hand* 

The cooperatives are serial groups having coinmon. 
economic need* In this district, the nmher of various 
tyi-as of cooperative societies was 1064 at the end of 
Second Plan* So satisfactory progress has been made 
.1.1 this aspect. We adopted a socialist pattern of 
oocisty so more emphasis should be laid on the formation 
of such cooperative societies. 


I® Conclusloni 

The various types of organisations and working 
of social education in Kaira District have been lizs 
described. The latest available Informations regard¬ 
ing various types of social education organisations and 
activities of both the agencies are also narrated. The 
tsckx task which confronts the social education workers 
is gigantic as the field of social education is very 
wide. In the case of illiteracy, we are armed only 
with a toy gun while we are out to kill an elephant. 

The difficulties In the field of social education 
are many. Tbe workers do not always act with missionary 
zeal * They also forget that it Is not the same thing 
as schooling imparted and adult is not a learner In the 
same sense as a cliild. .They are also not conscious 
of this national building task. The resources at the 
disposal of our country are limited. Voluntary acgEHSf 
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afoncies have not taken to this important task. So 
social education works under all kinds of handicaps 5 
lack of money, lack of enthusiasm, lack of experienced 
workers etc. 

But no one ¥111 deny that if we want to hulld 
democracy at its grass-roots and if we want to hasten 
the pace of national reconstructiori^social education 
can act as a panacea* Social education is concerned 
itself with the social problems that hinder the process 
of social change. Social relationship and the methods 
of production are all in the process of change. Social 
education is yet a new young movement so it is too 
early to make exaggerated claims of success. The 
success of it depends on the measure of insight, the 
workers and administrators possess. It is true that 
this movement has many problems to solve. It is very 
young movement compared to that in Western Countries, 
yet it promises a hix bright future for the community« 
The Social education movement has come to occupy 
an integral place in the country’s development efforts. 
The community projects hdve brought a sense of purpose 
and joy to the lives of villagers and that social edu¬ 
cation has played a role In this achievement. The 
villagers of this district and India are humming with 
greater activity than ever before. At the time of 
emergency, we united and stood as one, so we maintained 
unity and cooperated in the efforts of the country and 
also contributed our shares in National Defence Fund. 




a., „o.tie credit must go to Social Education movonent. 


S » BvaliJationj 

Evaluation is the process of assessing the 
degree to which activities are achieving the desired 
reshlts* So evaluation reciuires clearly stated obj¬ 
ectives. The objectives of social education indicate 
the outcome desired. In social education, the out¬ 

come sought usually is change in individual or group 
behaviour. Unless these desired behaviour changes 
are known, evaluation is impossible. So It is the 
nature of objectives that they are neverfully 
achieved. It is, therefore, not possible to measure 
the achievements of social education in aity mathemat¬ 
ical term except perhaps in a limited way in the field 
of iitoracy. Road building or agricultural scheme 
can be measured by miles and niaunds respectively; but 
social education cannot be measured by mileage and 
maunds because it deals with the change of mind, out¬ 
look and behaviour of rural people. 

Effort, time, energy and money spent are 
relatively easy to assess but are often misleading 5 * 
Social education classes opened, community centres 
established, libraries opened, training camps orga¬ 
nised, yuvak mandals, Mahlla mandals, farmers* clubs 
and Bhajan mandals established etc.-these physical 
facts themselves may not mesn much. 
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Ay this problem of social education is of survey 
type ^ so for the present, considering quantitative 
prorross, it 3ho\ad suffice to remark that both the 
a-'*.r.cios are doing satisfactory work, whatever It is 
c'ippble of 3 in this important fields 

Assessmont of real behaviour changes in the 
]'*jople is much more important. Changes in attitudes 
and outlouhs, change of minds, citizenship training, 
Itvuiorshlp development are worthy ends to measureo 
So impact of social education on rural people is 
lol't Cor research work for further study in this 
field of social education. 

It is hoped that some of the suggestions made, 
will be given practical shapes for expanding this 
nov/ movements 
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I'he Social ;Mucatlon Organisers' Training Centres 
In India 0 

TiiG ;iocisl ’ilfiucation Organiser is the backbone 
of iocial df.i'uration Porsonrol, The Ministry of Commu- 
rirln/ Dovelopmont and Cooperation had organised the 
i'ol3ouliig torlal education Organisers' Training Centres 
foi* their trainings 

Jocial Mfiucation Orf^anisors' Training Centre, 
ilatn iload, hanchl (Bihar) 

fl* oocial ildPcation Organisers' Training Centre, 
Gandliigram, Dlst. Madurai, (Madras) 

0, Jocial Education Organisers' Training Centre, 
Jattiiala, Near Baroda, (Gujarat) 

4„ Social Education Organisers' Training Centre, 
Felurruath, Dist. Howrah, (^.Bengal) 

5, Social Education Organisers* Training Centre, 
Vidya Bhavan, Udaipur, (Rajasthan) 

Social Education Organisers' Training Centre, 
Allahabad (U,Po) 

7 , Social Education Organisers' Training Centre, 
Shriniketan, Dist. Birbhum (W.Bengal) 
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;'j(iucai.j or Or,'"anisers’ Training Centre ^ 
'CUolchori 5 (frnjab) 


Jocial ^‘Idocation Ur^^anisers’ Training Contrc^ 
I aatiirltaprari 5 Indore (liadhya rradesh) 


10 * 


Corial C,jncation Ci'caniscrs’ Iraining Centre, 
CaiToti, distj rolhapnr, (Laharashtra) 


11 * 


Jocial dduoation Orcanisors' Training Centre, 
i‘urianacltoivalayam, Diot. Coirribal:ore, (KQ,dras) 


1?!* Jucial iJluc-ition Organisers' Training Centre, 
laksl j-ka-Talah , Incknovr (U.P.) 

lb. jovial jidiication organisers' Training Cenire, 

1 axiri sa^^ac 5 ciiiikaneswar (Orissa) 

M;'^:n.Kiikk^azas5r±ka:SKsczK2;n^ 

14, 1 Gevika Training Unit, Shri Avinashilangam, 

Home Gcienco Coilege, CoiirUatore-lC , (Madras) 
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j.cnn.'ii re and dclictliile 


yoJTi I , (To ho fillGd by individiial Gonial Education 
oryaniser) 


; ■ ] Ci or ,‘Xr'ale* 

"r-ilnod or untra- 
Ir'od! 

'''cur 

oy-j> 1 on: PsrcontacG of your 

■job-time spent _ 

(a) riold d’utiesj 

(b) of/'Ice 'iutioos 
(o) cr,ol:l.n,r.s; 

"h). of villa?'os 
in your char^^ej 

i'c-pulvation of 
jjcrooRs in your 
charyes 

Area of villages 
spread over in 

your chary os ___ square i>iile,s. 

i.)o yui' take part In villa':e social, 
cultural and rcoroatJonal activities. 

Please tick (v") only in one appro¬ 
priate col-umn. 

.hever ; Occassionally About 1/S .Usually 'Alimys' 
' ' the time 

I 

i 

, I ^ 


'loT,; many nlrht-halts you make in 
viDlares for social Education pro- 
yrar'iiiios in a monthf 


tir'G of h’lO blocks 
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.ui'J ’ 

jn’locli0 0 for Jntorviowj: 

1* iJjcit lyijGs of pliysica] 


weir;:ire aeti'v'ities are 


orfaoiiscd in yorr block? 

„jkat tyirjs o.r aotivjtios arc oryanisod by youth 


clubs in yoor block? 


uhat are Uio activibjos of Kahila bandals? 

4, ..'hat a;‘o tho ractivitios of li''’.r'riiGr3' Clubsf 

'nh\i arc 'he activiLics oi’yr;ni,'jod at Cornniurdty 
centres? 


6. bo;/ DommnnHy riontr.o.s are used? (Good, Gatisfaotory 
or poor) 

7. What are the purposes of educational camps? 

What types of cultural and recr-oatioTial proyramiries 
oryanisod in your bloc]:? 

Ca In Vihat ways ileyional social education committee 
helps scejal education work in your block? 

10» what tynos of rilmshows aro shown? 

11» IJow people 'participate in social ednceiion procranime? 

12» d.at kind of difficulties hinder the social education work? 
13, what kind of buihihitions are organised in your block? 
l4o What are the activities of Bhajan Mandals? 
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‘joiU'CQs oonlQ,ol,oG* 
is ioi‘GO)ir; -md Plac'os - by viniis* 


lo DiG-.i’ict Social IJiii-ication Officer, Gujarat ]’Legional 
3ocia3. Itu cation (^oriirattee, Gurat,„ 

r, 'Giotclct reject OCficcr, District Developraent 
r.oaj’u, 'tadiad. 

o. Educational Inspector and Depxity Educational 

? tadiad. 

d» Ite Diro'^tor, Oocial Education Organisers' Trai- 
ninf nontro, Hatniala, Gear Earoda* 

T3jO •jocial Education Orfanisers- Anand Block, 

Lladiad Block, Kapadvanj Block, Kehmedabad Block, 
Thasara Block and Balasinor Block. 

6. Gram Sevak Training Centre, Krusi Go Vidyabhavan, 
Anand« 

B, Ey correspondencej 

1, Ministry of community Development and Co-operation, 

Government of India, Krishi Bbavan, Kew Delhl-2o 




I'iiiiGsry or .’IdLLnrilion 5 Crovcrmont of Jndia) 


Tlio.'itro roniiiunicai.ion Carrvicl.s , Connaught 
C i r G11S 5 ro\; Dolhi , 

The hi rector of .education, Gujarat State, 
/Ibnedahad-IG« 

Indian ,ldnlt iJducatjon is .so elation, Shafiq 
r.Gi’iorlai , 17-B , Indnaprastlia Harr, Fev/ Delhi* 

The Collector, Kaira District, 



